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The purpose of this document is to help individuals self-assess programs that seek to provide quality inclusive schooling opportunities to students with 
Disabilities. This matrix can be used to identify relative strengths and needs and as a guide for developing an action plan to move an inclusive program
forward.

MATRIX OF PROGRAM QUALITY INDICATORS FOR STUDENTS WITH DISABILITIES IN INCLUSIVE SCHOOLS

	Program Quality Indicators
	4
	3
	2
	1

	Indicator #1 

Student placement

Score                        

Comment:


	Students attend general education classes in their neighborhood or magnet choice school.  The student’s program is correctly reflected on the student’s IEP.

Classrooms reflect natural proportions of students with and without disabilities.
	Students attend general education classes in their home school district or Region.  The student’s program is correctly reflected on the student’s IEP.

Classrooms reflect natural proportions of students with and without disabilities.
	Students attend general education classes in a school that is not in their home district or Region.  The student’s program is correctly reflected on the student’s IEP. General education students include disproportionate numbers of “at risk” students.
	Students attend classes in a segregated class or school.  


	Program Quality Indicators
	4
	3
	2
	1

	Indicator #2

Classroom placement

Score                  

Comment:


	Students attend heterogeneous age-appropriate academic and extra curricular class/school activities, with pull-out no more than 20% of the school day. 


	Students attend heterogeneous age-appropriate academic class/school activities, with pull-out no more than 20% of the school day. 


	Students attend age-appropriate academic class/school activities, with pull-out no more than 50% of the school day.
	Students attend academic and extra curricular activities in segregated settings (separate class or school).



	Program Quality Indicators
	4
	3
	2
	1

	Indicator #3 

Teaching

Score______

Comments:
	Teachers provide diverse teaching styles and learning opportunities in most subject areas and implement these thematically across subjects. Teachers have needed materials, resources, and training to use different teaching approaches to meet individual student learning styles and multiple intelligences.
	Teachers provide diverse teaching styles and learning opportunities in at least three subject areas and implement thematically across subjects. Teachers have needed materials, resources, and training/consultation to use different teaching approaches to meet individual student learning styles and multiple intelligences.

	Teachers provide diverse teaching styles and learning opportunities in one subject area.  Teachers have needed materials, resources, and training to use at least two different teaching approaches to meet individual student learning styles and multiple intelligences.
	Teachers need additional professional development to learn to use diverse teaching styles and to differentiate learning opportunities. Teachers do not have sufficient materials, resources or training to facilitate use of different teaching approaches with different students.

	Program Quality Indicators
	4
	3
	2
	1

	Indicator #4

Curriculum

Score______

Comments:
	General goals for curricular domains are standards-based, age-appropriate, adapted for individual student needs, and reflect valued outcomes for student achievement and transition to adult life.


	General goals for curricular domains are standards-based, age-appropriate, and adapted for individual student needs.
	General goals for curricular domains are ability-appropriate (but not age-appropriate), for student needs.
	General goals for curricular domains are generic for all students. 


	Program Quality Indicators
	4
	3
	2
	1

	Indicator #5

Planning 

Score______________

Comments:


	There are weekly classroom- based planning and problem-solving meetings involving general and special education teachers, paraprofessionals and related services personnel, plus monthly school-based meetings focusing on systemic issues, futures planning and staff development.
	There are weekly joint planning and problem-solving meetings involving general and special education teachers, paraprofessionals, and related services personnel, plus additional monthly meetings for problem-solving.
	There are weekly joint planning and problem-solving meeting involving general and special education teachers, paraprofessionals and related services personnel.
	There are inconsistently scheduled joint planning and problem-solving meetings involving some general and special education teachers, paraprofessionals and related services personnel.


	Program Quality Indicators
	4
	3
	2
	1

	Indicator #6

Routines and Procedures

Score______

Comments:
	There is ongoing and consistent communication between all staff members regarding student’s IEP, safety, medical, social and behavioral needs.  A written policy exists for medical and behavioral emergencies and staff receives training on policies and directives and on their role in policy implementation.


	There is ongoing communication between all staff members regarding student’s IEP, safety, medical and behavioral needs.  There is an informal plan and training for medical and behavioral emergencies.
	There is inconsistent communication between all staff members regarding student’s IEP, 

Safety, medical and behavioral needs.
	There is no communication between staff members regarding student’s IEP, safety, medical and behavioral needs.


	Program Quality Indicators
	4
	3
	2
	1

	Indicator #7

Integrated Related Services

Score______

Comments:
	Related services are integrated and coordinated with academic instruction to facilitate the student’s membership in the classroom community.
	Some related services are coordinated with academic instruction to facilitate the student’s membership in the classroom community.
	All related services are pull out, and inconsistently coordinated with academic instruction.
	All related services are pull out, conducted without regard to academic instruction and   the student’s membership in the classroom community is jeopardized.


	
	4
	3
	2
	1

	Indicator #8 
Professional development 

Score_________

Comments:


	All stakeholders collaborate to develop long-range plans for professional development that are linked to specific student outcomes and supported by research.   General and special educators attend the same professional development.
	Group planning occurs for professional development that is based on staff needs and current research without regard to student outcomes.
	Research or regulation-driven professional development is planned by one individual and delivered to targeted audiences with limited follow-up.
	Professional development is used as a remedy for immediate problems without the benefit of long-term planning or reference to student outcomes or research. 


	Program Quality Indicators
	4
	3
	2
	1

	Indicator #9 

Student Supports Structures

Score_______

Comments:


	Seating arrangement and class activities reflect design of peer support structures for all students, with emphasis upon facilitating peer supports and heterogeneous groupings for all students.  Special education teacher supports students with IEPs and provides assistance to all students in the classroom.

Paraprofessional can assist all students in the class because natural supports are in place.
	Seating arrangement and class activities reflect design of peer support structures for all students- permitting peer supports. Special education teacher supports students with IEPs and provides assistance to some students in the classroom. Paraprofessional can only occasionally assist other students in class because natural supports are not yet in place.
	Seating arrangement and class activities reflect designs that miss or block peer support structures for the student with a disability by over-reliance upon a paraprofessional.  Special education teacher support to students with IEPs is inconsistent.
	Seating arrangement and class activities reflect designs that miss or block peer support structures for the student with a disability by solely relying upon a paraprofessional rather than peers or teachers.  No consistent special education teacher support is provided.


	Program Quality Indicators
	4
	3
	2
	1

	Indicator #10

Student Participation

Score _________

Comments:
	Student has communication system and participates as independently as possible in all classroom and school activities and routines (e.g. transitions, cafeteria, seating within the classroom, engagement in all classroom activities with the same or similar materials).
	Student has communication system and participates as independently as possible in all classroom but not all school activities and routines (e.g. seating within the classroom, engagement in all classroom activities with the same or similar materials.)
	Student occasionally utilizes a communication system and participates in some classroom activities and routines that are mediated by a paraprofessional without regard for student independence.
	Student rarely utilizes a communication system and rarely participates independently in classroom and school activities.


	Program Quality Indicators
	4
	3
	2
	1

	Indicator #11

Student Social Interaction

Score ________

Comments:


	Students have same or similar opportunities to socialize with their same age non-disabled peers during non-academic times (e.g. cafeteria, hallways, and before or after school.)
	Students have many of the same or similar opportunities to socialize with their same age non-disabled peers during non-academic times (e.g. cafeteria, and hallways.)
	Students have few opportunities to socialize with their same age peers during non-academic times (e.g. cafeteria, hallways.)
	Students have opportunities to socialize only with their same age peers with disabilities during non-academic times.


	Program Quality Indicators
	4
	3
	2
	1

	Indicator #12

Behavior Approaches 

Score______

Comments:


	Positive disciplinary and curriculum-based intervention approaches are used that teach students new behaviors and skills.  Teacher-student interactions are respectful.
	Positive disciplinary intervention approaches are used that teach students new behaviors and skills rather than eliminate or decrease behavior through consequences.  Interventions are done in isolation from curriculum and classroom functions. 
	Disciplinary intervention approaches eliminate or decrease behavior through reward and punishment. Interventions are done in isolation from curriculum and classroom functions.  
	Focus is on decreasing challenging behaviors through punishment. Interventions are done in isolation from curriculum and classroom functions.  Teacher-student interactions are characterized by negative reinforcement, aversive control or overprotection.


	Program Quality Indicators
	4
	3
	2
	1

	Indicator #13

Positive Behavior Supports

Score_______

Comments:


	A school wide plan exists to address challenging behaviors related to student’s disability where suspension or expulsion would not be appropriate; functional behavioral analysis and behavior intervention plans are in place for individual students.
	There is designated staff within the school for ongoing support and to address challenging behaviors; functional behavioral analysis and behavior intervention plans are in place for individual students.
	There is designated staff within the school for ongoing support and to address challenging behaviors.
	There is inconsistent staff within the school to address challenging behavior.


	Program Quality Indicators
	4
	3
	2
	1

	Indicator #14

Leadership

Score_______

Comments:


	D 75 and CSD/HS administration collaborate and communicate on an ongoing, regular and consistent basis to develop supports necessary to include all students and build school community capacity.

Leadership arranges for alignment of schedules, prep periods, bussing, etc. and provides resources and staff to insure program continuity.
	D 75 and CSD/HS administration occasionally collaborate and communicate to support most students in inclusive settings.  Problem solving for day-to-day challenges takes place on an as-needed basis.
	D 75 and CSD/HS administration collaboration and communication is rare.  
	D 75 and CSD/HS administration do not collaborate and communicate.  


	Program Quality Indicators
	4
	3
	2
	1

	Indicator #15

Parent Participation

Score_______

Comments:


	Parents are a welcomed and an important part of the educational team and valued members of the educational community. Schools welcome D 75 and CSD parents in PTA activities and parents are encouraged to participate in all school and volunteer activities as well as in the school leadership team.
	Parents actively participate as members of the educational team and occasionally participate in D 75 and CSD PTA and other activities.
	Parents occasionally participate as members of the educational team. They rarely participate as members of the school community in PTA and other school activities.
	Parents rarely participate as members of the educational team.  Parents are unaware of and do not participate in school and PTA activities.
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· As a team, review each program quality indicator.  

· Read the four descriptions of how this indicator may or may not exist within your program.  

· Circle the description that most closely matches your program.  

· Record the score on the scoring grid.

· Review the scores you have attributed to each indicator.

Identify two or three program strengths and list them below:

Identify two areas of need and list them below:

Briefly describe an action plan to address the two areas of need.   Identify the persons responsible for follow up and specific dates for review:  
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