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Part 1: Executive Summar

School Overview and History:

Future Leaders Institute Charter School began operating as a conversion charter school in 2005, and is in
its second charter term after having previously received a 3-year renewal. The school serves grades K-8
and has a student population of 366", consisting of 4% ELL, 13% SPED, and 69% FRL.> Future Leaders
Institute is located in the Harlem section of New York City, within CSD 3.

2011-12 PR | 2012 ELA, 3+% | 2012 Math, 3+% | FRL% | SWD % | ELL %

overall grade

School? B 34.7 50.2 69.4 | 12.6 3.8

csD 3* 58.7 67.8 49.7 13.7 6.3

Renewal Recommendation:

In order for a charter school to be renewed it must demonstrate that it has earned renewal and is
worthy of continuing the privilege of educating New York City students. While the academic
performance of students is the foremost determining factor of a school’s success, a school’s ability to
demonstrate an effective educational program, a financially and operationally viable organization, and a
strong learning community with support from stakeholders are important factors that inform a renewal
decision.

Based on the evaluation of the renewal application, renewal visit, historical annual reports and visits,
performance on Progress Reports, comparisons to the CSD, and other factors, the New York City
Department of Education Charter Schools Accountability & Support team (NYC DOE CSAS) recommends
a Three-Year Renewal with Conditions of the charter for Future Leaders Institute Charter School.

Part 2: Renewal Decision and Findings

Renewal Framework:
The New York State Charter Schools Act (“the Act”) states the following regarding the renewal of a
school’s charter:

§2851.4: Charters may be renewed, upon application, for a term of up to five years in
accordance with the provisions of this article for the issuance of such charters pursuant to
section twenty-eight hundred fifty-two of this article; provided, however, that a renewal
application shall [also] include:

(a) A report of the progress of the charter school in achieving the educational objectives set
forth in the charter.

! ATS data pull on 11/15/12.

2 ATS audited register as of 10/31/12.

® Proficiency rates from http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults. Demographics from
ATS 11/20/12.

* CSD ELA and Math data from NYC DOE website and measures average performance of common grades only. Demographics
from ATS 11/26/12 data pull.



(b) A detailed financial statement that discloses the cost of administration, instruction and other
spending categories for the charter school that will allow a comparison of such costs to other
schools, both public and private. Such statement shall be in a form prescribed by the Board of
Regents.

(c) Copies of each of the annual reports of the charter school required by subdivision two of
section twenty-eight hundred fifty-seven of this article, including the charter school report cards
and the certified financial statements.

(d) Indications of parent and student satisfaction. Such renewal application shall be submitted to
the charter entity no later than six months prior to the expiration of the charter; provided,
however, that the charter entity may waive such deadline for good cause shown.

(e) The means by which the charter school will meet or exceed enrollment and retention targets
as prescribed by the board of regents or the board of trustees of the state university of New
York, as applicable, of students with disabilities, English language learners, and students who are
eligible applicants for the free and reduced price lunch program which shall be considered by
the charter entity prior to approving such charter school's application for renewal. When
developing such targets, the board of regents and the board of trustees of the state university of
New York shall ensure (1) that such enrollment targets are comparable to the enroliment figures
of such categories of students attending the public schools within the school district, or in a city
school district in a city having a population of one million or more inhabitants, the community
school district, in which the charter school is located; and (2) that such retention targets are
comparable to the rate of retention of such categories of students attending the public schools
within the school district, or in a city school district in a city having a population of one million
or more inhabitants, the community school district, in which the proposed charter school would
be located.

The Charter Schools Accountability and Support (CSAS) team may recommend four potential outcomes
for charter schools applying for renewal: full-term renewal, renewal with conditions, short-term
renewal, or non-renewal.

Full-Term Renewal

In cases where a school has demonstrated exceptional results with its students, a five-year renewal will
be granted. A school must show that its program has yielded strong student performance and progress,
has met the majority of its charter goals, has demonstrated financial stability, has attained sufficient
board capacity, and has an educationally sound learning environment in order to gain this type of
renewal.

Renewal with Conditions

In cases where a school has demonstrated mixed academic results or concerns about organizational
viability, renewal is contingent upon changes to the prospective application or new charter, new
performance measures, or both. These may include changes to curriculum, leadership, or board
governance structure that are intended to vyield improved academic outcomes during the next
chartering period.

Short-Term Renewal

In cases where a school is up for renewal of its initial charter and has fewer than two years of state-
assessment results, a renewal of three-years or fewer may be considered. In very limited circumstances,
a school not in its initial charter or in its initial charter with more than three years of state assessment
data, may be considered for a short-term renewal if the school’s most recent year results are good (for



example, an A or B on the NYC DOE Progress Report) while the previous year’s results may have been
poor (D or F).

Non-Renewal
Schools that have not demonstrated significant progress or high levels of student achievement and/or
are in violation of their charter will not be renewed.

NYC DOE CSAS Renewal Recommendation:

Based on the evaluation of the renewal application, renewal visit, historical annual reports and visits,
performance on Progress Reports, comparisons to the CSD, and other factors, the New York City
Department of Education Charter Schools Accountability & Support team (NYC DOE CSAS) recommends
a Three-Year Renewal with Conditions of the charter for Future Leaders Institute (FLI). The conditions
are as follows:

1) Maintain and/or improve Overall Progress Report grade, Student Progress and Student
Performance grade on Progress Report; score C or better in each of the years of the new
charter.

2) Equal or surpass CSD proficiency levels in Math and ELA in grade to grade comparisons
during new charter term.

This recommendation is made for reasons that include the following:
1. The first listed objective of charter schools, in accordance with the NY Charter Schools Act of 1998, is
to improve student learning and achievement (Education Law Section 2850(2)(a)).
Future Leaders Institute has partially demonstrated student progress and achievement for the
following reasons:

i. Receiving Overall grades of D, F, and B on the past three Progress Reports.’

ii. Underperforming the district and the city on the NYS Math and ELA exams each of
the past three years.

iii. The school’s math proficiency rates increased substantially (+17 points) from 2010-
11 t0 2011-12.’

iv. The school earned a B grade in Student Progress on the 2011-12 Progress Report,
indicating that students made strong gains versus their peers.

2. In accordance with Education Law Section 2852(2)(b), a charter applicant must demonstrate the
ability to operate the school in a educationally and fiscally sound manner.
Future Leaders Institute has proven to be an effective and viable organization:

i. The school has maintained annual budgets that met all short- and long-term
financial responsibilities with available revenues.

ii. The school is compliant with local, state and federal laws, which includes
documentation of staff fingerprint clearance, teacher certification, AED and
immunization rate compliance.

iii. School leaders noted the need for a development plan and indicated the potential
hiring of a development consultant.

®2009-2012 Progress Reports.
® http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults.
72010-11 and 11-12 Progress Reports.



3.

In accordance with Education Law Section 2853(1)(f), the board of trustees of the charter school
shall have final authority for policy and operational decisions of the school.
The board of FLI has proven to be effective for the following reasons:

i. The school added two administrator positions that report to the Principal;
particularly the two Heads of School were restructured so they could spend more
time providing direct classroom support to teachers.

ii. The school began to realign the curriculum to the Common Core Learning Standards
(CCLS) believing that the alignment with CCLS would improve achievement, FLI
began this process in 2010. This involved the development of curriculum maps,
creation of units designed to improve teacher effectiveness and student
achievement through inquiry, and assessments that capture what students know,
understand, and are able to do at each grade level.

iii. The school has established clear roles for the school operations staff. The school
operations staff is led by the Director of Operations, who ensures the school is
meeting all local, state and federal laws.

In accordance with Education Law Section 2850(2)(b), a primary objective of charter schools is to
increase learning opportunities for students who are at-risk of academic failure.
FLI has been partially successful serving at-risk students:

i. The school has placed a greater focus on differentiation of instruction for those
students who demonstrate the lowest levels of proficiency. Educational assistants
and push-in teachers assist with working with students at different levels.

ii. The school has established a suite of special education services: daily push-in
support in reading at each grade level, and at most levels for math, integrated co-
teaching/collaborative team teaching classrooms at select grade levels, K-5, a
special education resource room, offering limited pull-out instruction for individuals
and/or small groups, on-site counseling services for individuals and groups
(provided by licensed guidance counselors and social workers) and on-site
facilitation of speech and language and occupational therapy (provided by external
agencies).

iii. The school has budgeted funding for professional development, including training in
special education and ELL services for all faculty.

iv. The school has provided more classroom teachers and supports to students,
including underachieving, ELL, and special education students, as well as those
receiving free and reduced lunch.

v. The school revised job descriptions of associate teachers so that they work with
individual and small groups of students differentiating instruction in ELA and math
for students with special needs and those students who are underperforming.

In accordance with Education Law Section 2850(2)(e), a primary objective of charter schools is to
provide parents and students with expanded educational opportunities.
Future Leaders Institute has partially provided expanded choice through the following:

i. The school’s Extended Day Program was reworked to include more tutoring to
complement/support the academic program.

ii. The school has placed great efforts into reaching out to parents, including parents of
ELL, special education, and FRL students, to engage them in the school and its
activities.



6. In accordance with Education Law Section 2855(1)(b) and Education Law Section 2855(1)(c), a
charter may be terminated or revoked in the event of serious violations of law, and/or material and
substantial violations of the charter.

Future Leaders Institute has been in compliance with its charter and applicable laws and
regulations.

7. As defined by Part 4 of the NYC DOE CSAS Accountability Framework, a school is to be assessed on
its plan for its next charter term.
Future Leaders Institute has demonstrated viable plans for its next term for the following
reasons:

i. The school plans on employing a full-time High School Placement Coordinator to
ensure that graduates attend excellent high schools.

ii. The school will continue to develop best practices and key personnel by promoting
their participation in (1) the annual New York Charter School Association (NYCSA)
conference, (2) workshops and trainings offered by the NYCSA and the New York
City Charter Schools Center around governance and performance management, and
(3) the annual Celebration of Teaching and Learning as a commitment to continuing
professional growth.

iii. The school has created and plans to continue Professional Learning Teams to gather
and analyze data, research, share best practices and gauge student progress
through common assessments.

iv. The school has become more consistent with the use of the Code of Conduct and
continues to move school-wide to a more holistic view of discipline, minimizing
disciplinary distractions.

Part 3: Charter School Goals

Future Leaders Institute Charter School has partially met the goals set forth in its charter agreement.
Please see the table below detailing the school’s performance towards charter goals.

Please note that information in this section is provided by the school, and may vary from data reported
by the NYC DOE because, among other reasons, the NYC DOE reports on all students, while certain
school goals may only apply to students falling under a given criteria. All data errors, discrepancies, or
omissions in this section are not the responsibility of the NYC DOE.



Future Leaders | nstitute Charter School

Goal Analysis

Standard L High Acadermic &ttai nrment and [rnprov et

Goal #

Absolute Performance Goal s

Year L

Vear 2

Year3d

11

Eachyear, the school will earn a score sufficientto place
itinthe75th percentileof all schools onthe
“Performance” section of the citywi de Progress Report.

Last Quartil e Citywi de

Last OQuartile Citywide

e M

et M

ThePerfarmance Category Scoreofd 2
placed FU inthelast quartilefaor all
citywide Progress Reports,

The Perfarmance Category scoreofl.S
placed FLI in the last quartlefor all
citywide Progress Reports.

1z

Eachvear, 75 percent of 3rd-Sth-graders will perform at
or above Level 3 on the Mew Y ork State ELA ecaminati on,

Srd=45%; 4th=26%; Sth=38%;
Bth = 35%; Fth=57%; Gth=60%

Srd=24%; 4 th = 44%; Sth="29%;
Bth= 32%; 7th = 44 % Bth = 45%

Srd=43%; 4th= 32%;5th=32%;
Bth=39%; Tth=33%; Gth= 20%

Mes N

Ml et W

Met M

For 2009-10, perfarmance was
strongestfor 7th and8th graders with
57% and 60% scoring 3 or higher,
respectively.

Faor 2000-11, perfarmance | agged the
previous year with the exception of
dth graders who improved their
scores, with 44 % scoring 3 or hi gher.

FLI rebounded frorn a dipin
performance in 2010-11, with a
hi gher per certage of students scoring
a3 orhigherin3 ofthet grades
tested (3rd, Sth and 6th grader s) than
the previous vear.

13

Eachvyear, 75 percent of 3rd-Sth-graders will perform at
or above Level 3 on the NewYork State Mathematics
ecamination.

Srd=43%; dth=46%; Sth=41%;
Bth = 24%; 7th = 26%; §th=33%

Srd=32%; 4 th = 50%; Sth="356%;
Bth=19%; 7th = 25%; Bth =27 %

Srd=50%; dth= 49%;5th =46%:
Bth=69%; Tth=42%, 8th= 4%

Mes N

Ml et W

Met M

For 2009-10, perforrmance was
strongest for 3rd, 4th, and Sth graders
with 4353%, 46%, and 41% scaoring3 or

higher, respectivey.

For 2010-11, perforrance |agged the
previous year with the exception of
4th graders, 50% ofwho scored 3 ar

i gher

FLI rebounded fror a dipin
performance in 2011-12, with a
higher percertage of students scoring
Sorhighering of thed grades tested,
with the most marked i mprovementin
graded, where 69% of students scored
3 ar higher.




Future Leaders Institute Charter School
Goal Analysis

Standard 1: High Acadetnic Atai nrnent ahd [rnprov enent

Goal # Absolute Performance Goal s Year 1 Year2 Year3

dth=80%;5th=73% 4th=78%; Sth=44%
Met: Part allyw Met Partial v
Eachyear, 75 percentof 4th and Sth-graders will perform
14 gt or above Level 3 on the New ¥ ork State Science
ecamination, Performancein scence was strong, Performance in science remained

with 4th graders meeting the goal strongwith 4th graders meeting the

[80% at 3 or higher)andSth graders goal (78% at 3 or higher) andSth
just shy of the goal [73% at3 or graders shy ofthe goal @4% at3 or
higher.)

Sth=57%;8th=67%

et W
Eachyear, 75 percentof Sthand Sth-graderswill perform
15 gt or above Level 3 on the Nesw Y ork State Social Studies
ecarni nation. Although the target was notrmet,

performancein social studies was
rel atively strong with 67 % of 8th
graders scoring3 or higher.

In Good Standing for all subjects InGood Standing for all subjects

Tlet: Y Mgt ¥
la Eachvear, the school will be deerned “In Good S@nding™
FLI was In Good Smnding for all FU was In Good Standing for all
subjects at the elemenarty and middle | subjects atthe d ermenarty and middl e
school levd s school levels




Goal Analysis

Sandard 1: High Acadetic Atai nment and [npr oy ement

Goal #

Absol ute Performance Goal s

Year 1

Year2

Yeard

17

Diagnostic Readi ng Assessments (DR&) are used in all
grades at FU. The goal isthat each vear §5% of students
in grades k-3 will scoreat or above gradeleqd onthese
end-of-wear assessments,

63% on grade | evel

Test not Admi nistered

Test not Ad i ni stered

et M

ML R,

T

Inthelast vear that the DRAwas
admini stered, 65% of students were
oh grade | evel.

FU decided notto admini ster the DRA
after vear one instead using the
Fountas and Pinnel | Benchmark

Assessment Systerm, which places
students into the Guided Reading

Program across all grades, replacing

the Deyd opimental Reading
Assesasment (K-3) and theWriting

Reading Assessment Profile(grades 4-

gl

FLI decided notto admini ster the DR,
after year oneinstead using the
Fountas and Pinnd | Benchmark

Assessment Sy stem, which places
students i nto the Guided Reading

Prograr across all grades, replacing

the Deydopmental Reading
Assessment (K-3 ) and thelwriting

Reading Assessment Profile (grades 4-

gl

13

Eachyear, 75% of the studerts in Grades k-2 will garn
scores inreading, writing and mathamatics ator above

e:pectation as measured by the Children’s Progress of
A aderni c Achieverment

Testresults not available

Test not Admi nistered

Test not Ad i ni stered

et B,

ML R,

T

FLI did administer this assessmentin
Year ane, but test results are not
available dueto the departure of the
ad i hi strator who had the only login,

FU decided natto admini ster the

Children's Progress of Academic
ArChieverment assessment after year
ohneofthe current charter, sinceitdid
not give enough i nformmat onto impact
instructional planning and practices

FLI decided naotto admini ster the

Children's Progress of Academic
Achiesamnent assessment after year
oheofthe current charter, since it did
not give enough i nformat on to i mpacy
instructional planning and practices

13

FLI Charter Schoal will employ a full-time High School
Placement Coordinator to ensurethat graduates attend
excellent high schools. FU Charter School’s goal will be
that 100% of its ei ghth-grader s attend high school s that
graduate at | east 75% of their students.

100%

100%

100%

ey

et ¥

et ¥

100% of our graduates were matched
toahigh school demonstrating or
projecting a four-year graduati on rate
inexcess of 75%, based onthelatest
statistical information availableto
the public when students completed
their main round public high school
choicefarms.

100% of our graduates were matched
1o a high school detnonstrating or
projecting afour-year graduati on rate
ineccess of 75%, based an the | atest
stafi stical informaton availableto
the publicwhen students compl eted
their main round public high school
choicefarms.

100% of our graduates were matched
toa high school demonstrating or
projecting a four-year graduati on rate
in eccess of 75%, based on the | atest
statistical informati on availabl eta
the publicwhen students compl eted
their main round public high schaol
choice farms.




Goal &nalysis

Sandard 1: High Acadetic Atai nrnent and [npr oy ement

Goal # “alue-added Performance Goals Year 1 Year 2 Year3
Last Quartile Citywide Last QuartleCitewide 33000 At s Data Toim DO
Ml M Ml
Eachvear, the school will earn a scoresufficientto place
1.10 itinthe75th percentile of all school s onthe "Progress”

section of the Citywi de Progress Report

TheProgress Category Scoreof0
placed FU in thelast quartilefor all
citywide Progress Repaorts.

TheProgress Categony Scoreof 0.0
placed FLI inthe last quart|efor all
citywide Progress Reports.

111

Faryears 2 through S of the proposed charter, grade-
lewel cohorts of the samme students (i e, students who are
in theschool for twovears in a row)will reducethe @ap
betwesn the percent at or above Level 3 onthe previous
vear's State ELA exam and 90 percent ator abovelevd 3
oh the currentyear's State ELA exam. If the number of
students scoring above proficiency in a gradelesd
cohort ecceeded 90 percent on the previous vear's ELA
ecam, the school is ecpected to demonstrate growth
frarm proficient to advanced) inthe currentyear.

11z

Faor years 2 through S of the proposed charter, grade-
lewel coharts of the samme students will reducethe sap
betywesn the percent at or above Level 3 onthe previous
vear's State Math ecatn and 90 percent ator above Levd

3 onthecurrentyear's State Math ecam. If the number of 5

students scoring above proficiency ina gradelesd
cohort ecceeded 90 percent on the previouws vear's Math
ecam, the school is ecpected to demonstrate gr owth
frorm profici ent to advanced) inthe currentyear.

10



Future Leaders I nstitute Charter School

Goal Analysis

Standard 1= High Acadermic Attai ntnert and [mpr oy ement

Goal #

Comparative Performance Goals

Year 1

Year 2

Year3

115

Eachyvear, the percent of students performing ator above
Level 3 onthe State ELA exam in each tested grade will, in
themajority of grades, excesd the average performance
of students tested inthesame grades of Community
School District 3.

In 33% of thed grades tested, a higher
% of FU students scored higher than
C50 3 students.

In17% ofthe & gades tested, a higher
% of FLI students scored higher than
CE0 3 students,

FU students did not score hi gher than
Ci303 students in any of theb grades
tested,

et N

e N

Met M

Although this goal compares FLI toits
resident C5D (3 ), the student
population at FLI rore closely
resembles students from CED5. Ifa
camparisonwere madeto C505
students, FU would have met this
goal, since FLI students scored better
than C50 5 students on 83% percent of
tests mken.

Although this goal compares FLI o its
resident CED (3, the student
population at FLI more closey
resermbles students from CSD 5. If a
camparison weremade to C3D 5
students, FU would have metthis
goal, sinceFU students scored better
than CSD5 students on 6 7% percent of
tests taken.

Although this goal cormpares FU o its
resident C5D (3), the student
population at FU moreclosely
resembles students from CSD 5. Ifa
camparisonweremadeto C3D 5
students, FLI would have rmetthis
goal, sinceFLl students scored better
than C50 5 students onl00% percent
of tests taken.

114

Eachyear, the percent of students performing ator above
Level 3 onthe State Math exam in each tested gradewill,
in themajority of grades, excead the average
performance of students tested in the same grades of
Cornmunity Schoal DistTice 3.

FLI students did not scare higher than
CiD 3 students in any of thet grades
tested.

FU students did nat scare higher than
CsD 3 students inarny ofthe s grades
tested.

FU students did not scare higher than
CiD 3 students in any of thed grades
tested.

et M

et N

Met M

Although this goal compares FLI toits
resident C5D (3 ), the student
population at FLI rore closely
resembles students from CED5. 1T a
camparisonwere madeto C505
students, FU would have met this
goal, since FLI students scored better
than C50 5 students on S0% percent of
tests mkeh.

Although this goal compares FLI Lo its
resident CED (3, the student
population st FL more closey
resembles soidents from CED 5. If a
camparison weremade to C3D 5
students, FLI would done slighlty
better, since FLI students scored bether
than CSD5 students on 17% percent of
tests taken.

Although this goal compares FU o its
resident C5D (3), the student
population at FU moreclosely
resembles students from C5D5 . 1T a
campari sonweremadeto C3D 5
students, FLI would have metthis
goal, since FLI students scored better
than C30 5 students on 100% percent
af tests taken.

11




Future Leaders | nstitute Charter School
Goal Analysis

Standard 1= Hizh Academi c Attai nrnent and [onpr oy erment

Goal & Cornparative Performance Goals Year 1 Year 2
Progress Grade=F Progress Grade=F
hec M Met: N
115 Eachyear the schoal will receivea "B or higher onthe
: StudentProgress section of the NYCDOE Progress Report.
Progress goal was not met. Progress goal was noft met
Standard 2: Responsive BEducational Program and Enwironment
Goal & Absolute Perfarmance Goal s Year 1 Year 2 Year 3
95 3% S64% 92 9%
Eachvyear, the school will have an average daily student Ml et fet: Met N
Ftendancerate of atleast 95 percent. Thiswill be
21 measured bv school reported data, from our i nternal
gtendancetracking sy stem, on theAnnual Report
subtmithed Aumist 1. After mesting this goal the preceading
FLI rnetthis goal in2003-10. FU rnetthis goal in2010-11. 2 wears, FLI fell shortofthis goal in

2011-12.

12




Future Leaders Institute Charter School

Goal Analysis

Goal #

Absolute Perfarmance Goal s

Year 1

Year2

Yeard

22

Eachyear, 95 percent of all studerts enrolled during the
course of the yvear will return thefollowing September.

94% Ratention Rate

G0% Ratention Rate

79% Retenti on Rate

et M

Mlec M

et M

For 2009-10, of the peak enrallment of
364, thirmy-three students were not
retained, representing a 91% retention
rate Howeeer, 11 of those students
rmoved out of state ar |eft because of
lack of transportati on reasons.
Essentially, 22 students |eft
voluntarily, swhich represents a
volurtary rention rate of 94 %,

Faor 2010-11, of the peak enrall ment of
366, 34 students were not retained,

representing a 77 % retenti on rate.
Hioreeer, 11 of those students moved
out of state or left because of |ack of
transportation reasons. Essential Iy,
73 students [ &t voluntarily, which
represents a voluntary renton rate of
0%,

For 2011-12, aofthe peak enrall ment of
365,89 students were not retai ned,

representing a 75% retenti on rate
Hovweeeer, 135 of those studernts moved
out of state or | eft because of |ack of
Tansportation reasons. Essential Iy,

76 students [eftvoluntarily, which
represents a v ol untary rention rate of
TO%,

23

Eachwear, theschool will comply with all applicable
lawes, rules, regulations and contractterms including, but
notlirited 1o, the New York Charter School s Act, the MNewy
York Freedorn of [nformati on Law, the NeweYark Open
Mestings Law, the federal Individual s with Disabilities
Education Act, and federal Family Educational Rights and
Privacy Act.

In Full Compliance

In Full Compliance

In Full Compliance

ey

Mlet: ¥

et ¥

FLI isinfull campliancewith all | aws
and regulations.

FU isinfull campliance with all |aws
and regulations.

FU is infull campliancewith all laws
and regulatons.

24

2%

15%

11%

het i

et ¥

et ¥

Eachvear, the percent of the student body referred for
disciplinary infractions will be feswer than 20%.

FLI metthis goal by a substant al
margim.

FU Metthis zoal by 2%

FU met this goal by a substantial
rmar gin.

13



Future Leader's [nstitute Charter School
Goal Analysis

Sxandard 3: Responsible School Leadership, Governance and Management

Goal # Absol ute Performance Goal s ‘ear 1 Year 2 Yeard
To% Averagedtendance 81% Average Atendance 91% Average Attendance
et et et ¥

Each vear, S0% of the board metmbers will attend more

31
than 50% of the regularly schedul ed mestings.
Board attendanceimproved in2010- Board attendance continued 1o
Onaverage FLI board members ; .
e e e 11. 0On average FLI board members | improvein2011-12. On average, FU
held in2005-10 g attended 76% of thet board meetings | board rmember s attended 91 % of thed
' heldinz010-11. board meetings held in 2010-11.
Data not expl citly tracked Data not expl citly Tacked Data not expl citdy tracked
Eachvear, §0% of the board metmbers and all seniar Mgt il gt
59 admifiistreithys will: FRILPCEBIE T atleast ban mirksh ops Board members and senior Baard mermber s and senior Baard merbers and senior
sponsored by charter or ather accredited professional adrmi nistrators did attend training administrators did attend training | adminisirators did attend Taining
or gani zat ons. programs sponsored by chater- programs sponsored by chater- programs sponsored by chater-

affiliated organizati ons in each of the | affiliated organizations in each of the| affiliated organizations in each of the

threevears of the charter, but specific|threevears of the charter, but specific | three vears of the charer, but specific

attendancewas not fracked. Bren so, | attendancewas nottracked. Even so, | attendance was not tracked. Even so,
FLI did not mes: theS0% goal. FLI did not meetthe80% soal. FU did not restthe80% zoal.

14




Future Leaders [nstitute Charter School

Goal & nalysis

Standard 3: Anancia Sustainability and Internal Controls

Goal # Absolute Perfarmance Goal s Year 1 Year 2 Year3
12% af Full Enrallment 3% of Full Enrollment &% of Full Enrollment
Eachyear, student enrol | mentwill bewithin 15% of full Mot HEE.S: ek
a1 enirallment as defined in the school’s contract  This will
be rmaintai ned on an ongoing basis and monitored bi-
manthly. In2009-10, 3533 students were Ih 2010-11, 367 students wer e In2011-12, 350 students were
enrolled atFU in comparisontofull | enrolled atFL incomparisonto full | enrolled &t FLLin comparison oo full
enroll mentwhichwas 379, enrallmentwhichwas 379, erirall et whi ch was 379,
Audit Cornpleted Audit Completed Audit Completed
Upon completion of the school’s firstyear of operation i) et o
43 and esery vear thereafter, the school will undergo an
independent financi al auditthatwill resultinan
unqualified opinion and no major findings.
FU received an ungqualified opinion FLI received an ungualified opinion FLI received an unqualified opinion
with no major findings. with ho major findings. with o major findings.
Met Surplus =57 207 Met Surplus = 738,566 Met Deficit = (18,006)
fulet: ¥ Tlet: ¥ llet: Partially
45 Eachvyear, the school will operate on a balanced budget

and maintain a stable cash flow

Revetiuein 2009-10 was5 173 387
ahd expenses were5 092 150,
representing a net surplus of 87,207
and a stable cash fl o,

Revenuein2010-11 was 6,026,455
ahd expenses wereh 287 592,
represerting a net surplus of 7358 566
and a stable cash flow.

Revetiue in2011-12 was 5,521,125
and expenses were5,539,131,
representing a stmall, net deficit of
15,006 . Cash flow, hower er, was very
stable given the significant surpluss
fraom the priar vear.
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Future Leaders | nstitute Charter Schoal

Goal Analysis

Standard 5: Strong Culture and Supportire Relationships

Goal # Absolute Performance Goal s Year 1 Year 2 Year3
Arcadermic Expectations=5 .0 Academic Expectations=350 Academic Expectations =7.7
Cormunications = 8.3 Cormunications =81 Carmunications =76
Engagement=5.3 Engagement= 5.3 Engagement=7 5
Eachyear, parents will express sat sfactionwith the Safery & Respect =86 Safety & Respect=35.6 Gafety & Respect=7 19
schoaol’s program, based on the MYCDOE Learning ParentPartdcipation Rate=33% Parent Participation Rate =61 % Parernt Participati on Rate= 28%
Enwironment Sureay inwhich the school will receive Met Partial ly ety Wex: Partially
scores of 7.5 or higher ineach of thefour survey
Bk dornai ns: Acadermi o Bcpectati ons, Comtnunication,
Engagement, and Safety and Respect. The school will only
have et this goal if50% or more of the parerts Although FU exceeded a scareaf 7.5 Although FLI exceeded a scoreof? 5
ok : gt FIl excesed thetargeted and e
participatein the survey. on all measures, the parti ci pati on e on all measures, the participation
rate did not meet the50% target. participation rates exceeded S0% rate did not meet the SO% targe.,
Arademic Expertations =61 Academic Expectations=56 Arademic Expectations = 7.7
Communications =53 Cormmunications =5.7 Communications =75
Engagement =63 Engagement= 6.0 Engagement=7 4
Eachyear, teacherswill ecpress satisfact onwith schaal Safety & Respect = 6.4 Safety & Respert= 6.1 Safety & Respert=7 8
Ieadershin.ant professional-devEkopment oR DU o Teacher Participation Rate =57 % Teacher Participation Rate=92% Teacher Participation Rate=558%
as determined by theteacher section of the MYCDOE
Learting Erwi rommerit Sureey in swhich the school sdll e M Rl e M Rile: Partially
52 receive scares of 7.5 or higher in each of thefour surs ey

dornains: Acadermi c Bcpectati ons, Comrnunication,
Engagernent, and Safety and Respect. The schaol will
only have metthis goal it 75% or more of the teachers
participatein the survey.

FU did not exceed @ scare of 7.5 on
any measures, but did exceed theS0%
participat ontarget

FLI did not exceed @ scorenf? 5 on
ary measures, but did exceed the S0%
partici pati on target.

FIl exceeded a score of 7 5 on3 of 4
measures and exceaded the S0%
participation target.
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Future Leaders | nstitute Charter School

Goal Analysds

Standard 5: Strong Culture and Supportire Relationships

Goal # Abs ol ute Performance Goal s Year 1 Year 2 Year3
58% Reention Rate 65% Ratention Rate S6% Retertion Rate
M M e M hec ¥
=5 Eachvear, 75% of thefulltimeteaching saff emploved in
Junewill return for the foll owing September. For 2009-10, FLI emploved 26 For 2010-11, thergtention rate for | For 2011-12, the retenti on rate for
teachers, 11 of whorn did naot return to [teachers improved, with FLI emploving) teachers continued toimprove. FU
teach at FLI the following September. |28 teachers, 3 of whom did notreturn | empl oy ed 35 teachers, 5 ofwhom il
Ofthe 11 whowere not retained, one toteach at FU thefollowing not return toteach at FLI the foll owing
was not retained by FLIL Septernber. Septernber.
Arademic Expertations = 8.2 Acadermic Expectations =583 Arademic Expectations =7 9
Cammunications =64 Cormmuni cations =7 .8 Cormunications =63
Engagenent=73 Engagement=6£19 Ehngagetment=6 5
Each year, studerts will ecpress sati sfact anwith the safery & Respect =66 safiery & Respect=7.1 safiety & Respect=6 2
schiool as deterrni ned by the student section of the Student Participation Rate=57% Student Participation Rate= 100% Student Participation Rate=97%
MY COOE Learni ng Envi ronment. Survey inwhich the school - : ;
Wet: Partiall et Partiall et Partiall
54 will receivescores of 7 5 or higher ineach of thefour ¥ ! ¥

suryey damaihs: Academic Bxpectati ons, Cormmunicati on,
Engagerment, and Safety and Respect. The school will anly
have metthis goal if 75% or more of the studetts
enrolled participate inthe sury ey,

FU e<ceeded ascareof7.5 onl ofd
measures and exceeded theS0%
participat on @rget.

FLI ecceaded ascoreof 75 on 2 of 4
measures and e:ceeded theS0%
participati on target.

FUl exceeded ascoreof7 5 onl of 4
rmeasures and exceeded the S0%
participation target
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Part 4: Charter School Performance Data

The tables presents the percentage of students at the school scoring at or above grade level
(performance level 3 or greater) on the New York State ELA and Math exams as well as a
comparison to the percentage of students at or above grade level in District 3 and New York
City.

Percent of Students Scoring at or above Level 3- Whole School®

ELA 2009 2010 2011 2012
Future Leaders Institute Charter School 83.1 405 319 347
CSD 3* 75,5 528 56.0 58.7
NYC* 689 424 439 46.9

Math 2009 2010 2011 2012
Future Leaders Institute Charter School 839 382 332 502
CSD 3* 846 599 657 67.8
NYC* 818 541 573 60.0

Percent of Students Scoring at or above Level 3- By Grade

Grade 3

ELA 2009 2010 2011 2012
Future Leaders Institute Charter School 86.0 45.1 0.0 42.5
CsD 3 71.8 544 61.0 617
NYC 69.4 46.5 48.1 49.0

Math 2009 2010 2011 2012
Future Leaders Institute Charter School 88.0 43.1 317 50.0
CsD 3 91.7 56.0 64.0 66.9
NYC 91.4 543 548 57.0

8 All data from NYC DOE website. http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults.
*CSD and City data represent the average performance of the same testing grades of the school.
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Grade 4

ELA 2009 2010 2011 2012
Future Leaders Institute Charter School 70.8 26.0 43.8 31.9
CSD 3 74.5 54.5 59.1 65.3
NYC 68.9 45.6 51.0 52.4

Math 2009 2010 2011 2012
Future Leaders Institute Charter School 91.7 46.0 50.0 48.9
CsD3 86.8 63.1 689 736
NYC 84.9 58.4 62.3 65.7
Grade 5

ELA 2009 2010 2011 2012
Future Leaders Institute Charter School 76.6 381 293 31.7
CsD3 80.3 558 573 586
NYC 74.7 46.2 49.0 52.2

Math 2009 2010 2011 2012
Future Leaders Institute Charter School 886 409 385 463
CsD3 440 220 390 410
NYC 855 59.7 629 65.2
Grade 6

ELA 2009 2010 2011 2012
Future Leaders Institute Charter School 96.4 35.0 324 39.5
CSD 3 81.3 49.4 60.0 58.4
NYC 72.6 40.1 43.6 45.3

Math 2009 2010 2011 2012
Future Leaders Institute Charter School 78.6 24.4 19.4 69.2
CSD 3 81.0 60.3 68.8 68.9
NYC 770 53.0 56.0 59.3
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Grade 7

ELA 2009 2010 2011 2012
Future Leaders Institute Charter School 875 571 444 333
CSD 3 77.0 55.2 52.2 55.7
NYC 709 382 365 433

Math 2009 2010 2011 2012
Future Leaders Institute Charter School 93.8 357 25.0 417
CsD3 83.8 627 656 69.8
NYC 80.8 52.6 55.5 57.3
Grade 8

ELA 2009 2010 2011 2012
Future Leaders Institute Charter School 833 60.0 480 294
CSD 3 68.3 47.7 46.4 52.5
NYC 570 375 350 39.0

Math 2009 2010 2011 2012
Future Leaders Institute Charter School 583 333 269 441
CsD3 773 536 616 60.3
NYC 713 46.3 52.5 55.2
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Part 5: Future Leaders Institute Charter School Renewal Visit

N N c Charter School Renewal Visit Report
J Charter Schools Accountability and Support

Department of 2012-2013
Education
Dennis M. Walcott, Chancellor

FUTURE LEADERS INSTITUTE CHARTER SCHOOL
RENEWAL VISIT REPORT

NOVEMBER 2012
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Part 1: Executive Summar

School Overview and History:

Future Leaders Institute Charter School (FLI) began operating as a conversion charter school in
2005, and is in its second charter term after having previously received a 3-year renewal. The
school serves grades K-8 and has a student population of 366°, consisting of 4% ELL, 13% SPED,
and 69% FRL.'° Future Leaders Institute is located in the Harlem section of New York City, within
CsD 3.

Future Leaders Institute (FLI) is an independent charter school not associated with a charter
management organization (CMO). The school earned a B on the 2011- 2012 Progress Report,
scoring in the 43" percentile of its peers.'* The school scored Average on the Academic
Expectations, Communication, Engagement and Safety & Respect sections of the NYC DOE
School Survey in 2011-2012, less than citywide averages. Twenty-eight percent of the school’s
parents responded to the survey, and 88% of the school’s teachers."

Renewal Review Process Overview:

The New York City Department of Education (NYC DOE) Charter Schools Accountability and
Support (CSAS) team conducts renewal visits of charter schools authorized by the NYC DOE. The
renewal visit is designed to address four questions: is the school an academic success; is the
school a fiscally sound, viable organization; is the school in compliance with its charter and all
applicable laws and regulations; and what are the school’s plans for its next charter term? The
visits are conducted by representatives of CSAS and may also include the district superintendent
and other DOE staff or consultants. The visits last the duration of two to three school days. The
renewal visit begins with a meeting with the school leadership team. Afterward, the reviewers
visit classrooms and hold brief meetings with available administrators, teachers, and students.
They also review academic and operational documents. Additionally, reviewers meet with one
or more of the school’s Board representatives and speak to a sampling of the school’s parents.
Areas of evaluation include, but are not limited to: academic goals and mission; curriculum and
instruction; school culture and learning environment; assessment utilization; parent
engagement; government structures and organizational design; community support; special
populations; and safety and security. The renewal visit is intended to provide a snapshot of the
school and reflects what was observed at the time of the visit.

The following experts participated in the review of this school on November 7-8, 2012:

- Sonia Park, Executive Director, NYC DOE CSAS

- Sonya Hooks, Senior Director, NYC DOE CSAS

- Andrea McLean, Director of Oversight, NYC DOE CSAS

- Keisha Womack, Director of Operations, NYC DOE CSAS
- Lily Haskins, Chief of Staff, NYC DOE OPM

- Simeon Stolzberg, Consultant to NYC DOE CSAS

® ATS data pull on 11/15/12.
10 ATS audited register as of 10/31/12.
" NYC DOE Progress Report — www.schools.nyc.gov/progressreport

12 NYC DOE School Survey — www.schools.nyc.gov/survey
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Part 2: Findings

Areas of Strength
e Future Leaders Institute is making deliberate and significant changes to its academic
program in response to student performance and other feedback.

0 FLI has made a number of changes to its organizational structure, including a
Principal supported by two Heads of School for the elementary and middle
school divisions. The school also hired a parent coordinator and technology
coordinator.

0 FLI's schedule has been modified to provide students with more educational
opportunities, including expansion of the enrichment program to Fridays and to
include Kindergarten students. In addition, because the school’s labor contract
limits the use of afterschool professional development, the schedule was
changed to weekly grade team meetings during the school day. The schedule is
continuing to be adjusted to meet student needs; for example, at the time of
the renewal visit one 6" grade class was receiving two periods of math and the
practice was going to be expanded to the other 6" grade class the following
week.

0 FLlisinthe process of revising its curriculum to increase rigor and align it to the
Common Core Learning Standards and new state assessments. Faculty and staff
created curriculum maps and unit plans during the summer of 2012 to articulate
objectives and raise expectations for teaching and learning. A variety of new
curriculum resources have also been purchased, including textbooks and science
lab materials.

0 FLlisinthe beginning stages of implementing a new data system based on
components used by the Icahn Charter Schools. In addition, recognizing the
considerable burden on novice teachers, the school is now purchasing some
assessments rather than asking teachers to generate them.

0 FLI has shifted from using education assistants who focused primarily on
behavior to certified teachers who can provide more instructional support to
students within the classroom.

e Future Leaders Institute has established a school culture that is conducive to learning.

0 On the days of the renewal visit, the school was calm, safe and orderly.
Students were respectful and transitions in public spaces were quiet and
efficient. The building was clean and classrooms welcoming with student work
posted and celebrated. There also appeared to be consistent adherence to the
uniform policy.

0 During the summer the school revised its code of conduct to clarify expectations
and procedures. School leaders indicated that it is now more age appropriate
for a school serving students from Kindergarten through g grade.

0 FLl has devoted time to training and professional development around school
culture and discipline with an emphasis on order and consistency across
teachers, grade configurations and classrooms.

0 School leaders reported increased data collection around school culture, coding
infractions to facilitate analysis and evaluating individual teachers to monitor
use of leveled consequences.

O Faculty reported an improved school culture among both students and staff,
noting more use of common language and data to develop consistency. School
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leaders also indicated more explicit use of core values such as referencing them
during celebrations of students.

Observed classroom management was generally focused on creating an
environment conducive to learning. Many observed teachers used praise and
positive reinforcement to instill desired behaviors and some used effective
techniques to re-direct student behaviors that did not meet expectations.

FLI has implemented a number of systems and procedures to build school
culture, including a token economy based on “FLI dollars” with weekly
paychecks and an honor roll and student achiever of the month.

FLI has an advisory program. The school’s counselor leads some discussions
during advisory and teachers indicated a more proactive approaching to bullying
prevention this year.

e Future Leaders Institute has taken steps to promote strong parent involvement.

(0]

FLI hired a parent coordinator who conducts outreach to parents and works to
raise student attendance. Teachers reported noticeable benefits from having a
parent coordinator who connects with parents, particularly with regards to
attendance.

FLI has enhanced communication with parents; for example, its website
contains timely news and the school sends regular newsletters to parents. The
middle school is piloting EnGrade, which facilitates reporting to parents on
student performance; the school plans to implement it school-wide next year.
The FLI renewal hearing, which occurred during inclement weather, was
attended by 43 parents, faculty, students and community supporters of the
school

e Future Leaders Institute has recently stabilized its staff.

(0]

After a change in leadership over the course of the 2010-11 academic year, FLI
has a permanent Principal and two Heads of School for its elementary and
middle school programs. Stakeholders including board members and faculty
reported a sense that the school is now finally in a position to “move forward.”
School leaders reported reduced staff turnover this year compared to past
years; only four teachers left from the previous year. The middle school was
completely reconstituted during 2011-12 and middle school faculty reported a
unified staff that after a year focused on daily teaching is now more outwardly
focused on building community. Teachers indicated one of the most important
changes this year is faculty retention, which has fostered a common desire for
school improvement.

e Future Leaders Institute is devoting significant resources to supporting and developing

its faculty.

(0]

FLI established professional learning teams (PLTs) in 2011-12 to foster
collaboration among faculty and facilitate peer support and sharing of effective
practices. Middle School students are dismissed early on Fridays and PLTs meet
weekly to discuss students of concern, performance data, pedagogy, and other
issues facing all grades, K-8.

One-third of surveyed teachers last year indicated that they did not get regular
and helpful feedback. FLI has established two head of school positions this year,
one each for the elementary and middle schools. The heads of school are
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responsible for providing support and feedback to their teachers and
coordinating professional development and assessments. FLI has also hired a
variety of consultants to coach teachers and provide subject-specific
professional development. Teachers indicated increased frequency and scope
of feedback and said it was useful. An open door policy among faculty is also
developing, allowing for more peer observation and sharing.

FLI’s schedule provides weekly professional development and planning time for
all faculty and staff, which one quarter of surveyed faculty last year indicated
was a need. Professional development is targeted in some cases to meet
individual teacher’s needs and some opportunities exist for staff to participate
in external trainings. Professional development has focused on curriculum,
assessment, culture, and intervention strategies, including the use of new
materials and test preparation programs.

e Future Leaders Institute effectively manages day-to-day operations based on
compliance and review.

(0]

(0]

FLI has added staff and established clear roles for both instructional and
operations staff members. Teachers reported knowing who to go for what and
there were no complaints about the availability of resources.

FLI is generally compliant with applicable rules and regulations.

e Future Leaders Institute has an organized Board that is focused on achieving the mission

of the school.

(0]

(0]

The Board of Trustees is effectively organized to govern the school. It meets
regularly and has established committees focused on relevant tasks and issues.
The school’s Board of Trustees has supported the changes implemented by
school leadership with a focus on improving student performance. It works
closely with the school leader and surveys staff and parents to identify needs
and provide resources and implement strategies to address them.

Board members contribute financially to the school with significant donations
supporting the school’s tutoring program.

Board has also effectively added new board members that are actively engaged
in school governance.

Areas of Growth

e Future Leaders Institute is encouraged to continue enhancing the rigor and engagement
of instruction.

(0]

Classroom observations on the days of the renewal visit found inconsistent
instructional rigor and student engagement. For example, the level of
guestioning varied, with some teachers missing opportunities to challenge
students to develop deeper understanding. Some teachers asked students to
make inferences as well as text-to-text and text-to-life connections, while others
asked basic recall questions or close-ended questions that did not require
analysis. Some teachers used effective wait time to elicit more nuanced
answers and pushed students to expand on their own or other students’
answers. Some teachers required students to provide textual evidence to
support their answers, while others never asked students to refer to the text in
front of them. Some classes were also focused on teaching procedures without
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developing conceptual understanding. For example, one teacher modeled a
concept in a way that left students with a very limited understanding and their
practice activities mimicked the model rather than providing opportunities to
expand and apply it in new ways. Some teachers expected students to use
subject-specific vocabulary, while others explained topics and accepted
discussion in basic language. Most classrooms incorporated a word wall, but
their use varied with one teacher including Latin and Greek roots while another
lacked words relevant to what was being taught. Some typos and errors in
grammar were also evident in teacher comments and materials posted on walls.
As observed on the day of the visit, FLI has not established or articulated a clear
definition of rigor. Teachers interviewed reported that the word is used
frequently and the focus of training and professional development activities,
especially in English language arts and mathematics, but a common expectation
does not exist. For some teachers, rigor was defined externally through their
TFA or graduate school programs. School leaders noted the need for more
support for teachers such as consultants to help develop instructional rigor and
classroom learning environments.

While students were generally compliant and often attentive, it appeared
teachers did not always create lessons that effectively engaged students in
learning activities. For example, in one class observed, students spent a large
amount of time copying material from the board that could have been provided
in a handout to save instructional time. Students in some classes looked bored
and disengaged from the lesson without consequences. For example, in one
lesson observed, with the class seated on the rug a girl faced backwards during
much of the lesson without looking at the activity being modeled to the other
students on the easel. Pacing appeared to not always be appropriate; in a
number of classes observed, some students finished the task and waited doing
nothing or read a book while other students finished the assignment. Many of
the observed classes were teacher-centered with little opportunity for students
to respond to each other. In one class observed, the teacher loudly repeated
every student’s answer and interrupted a number of students, inhibiting
student ownership of discussion.

Lessons appeared not always effectively designed to meet objectives. For
example, in one class observed, an interesting task was adequately prepared,
but the instructions were not clear, leaving many students confused. In another
class, students were engaged in the activity, but no clear connection was made
or evident to the unit of study. Another teacher allowed conversation to stray
from the topic, leaving students unclear of the objective. Lessons were not
always age appropriate and did not always reflect students’ skill levels,
conceptual understanding, and prior knowledge.

The school’s shift from using additional adults in the classroom as behavior
monitors to instructional roles is laudable. Nevertheless, it was not apparent
that the school is maximizing the use of multiple adults in the classroom. In a
number of classes observed, the co-teaching model was predominantly lead and
assist/monitor with limited evidence of effectively targeted instruction for
students who were struggling. In addition, team teaching was not always
effective, with both teachers not on the same page about the learning objective
or planned strategies.

Evidence of differentiated instruction was not consistent from class to class. In
some classes materials such as worksheets were varied for different students,
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but in other classes students worked on the same worksheet despite wide
variation in skill levels. Some classes used targeted small group instruction with
different activities and materials, but in others teachers circulated and assisted
individual students or groups based on perceived need, but other students
noticeably struggled without support.

e Future Leaders Institute is encouraged to continue developing systematic approaches to
assessing students, collecting and analyzing data and using results to drive instructional
improvement.

(0]

On the days of the visits, it appeared assessment and the use of data are a clear
priority, implementation is inconsistent. The school is in the process of
developing new interim assessments, with some teachers creating them as they
go this year. Teachers reported a range of approaches and strategies to using
assessment results, some of which are quite sophisticated and clearly tied to
instructional planning and student performance. For example, some teachers
had detailed spreadsheets that facilitated item and error analysis and informed
re-teaching and student grouping. However, teachers described these efforts as
a result of either their own initiative or the requirements of an external
program, such as TFA or Relay graduate school, rather than a school-wide
approach. Teachers did note that they share data regularly with instructional
leaders, but said they were not sure how it was being used. There was limited
evidence of longitudinal tracking of student performance or correlation of
results to external accountability goals and metrics. Moreover, not all
interviewed teachers were familiar with the school’s goals, mentioning
attendance rather than student performance goals.

As reported on the day of the visit, FLI had a one year grant for Performance
Plus, but did not continue it. As noted, the school is has implemented the
Scantron system to generate data reports. In addition, a discipline data system
is in development.

As reported by the school, 49% of teacher in FLI are new to the school and/or
new to teaching. With the relative inexperience of many teachers, it was not
surprising that the practice of checking for understanding was inconsistent
across classrooms. Some teachers used a variety of techniques to gauge
student understanding during instruction, such as cold calling, individual white
boards and observation of student work. However, in a number of classes it
was evident that some students did not grasp the teaching point while teachers
moved forward without checking for understanding. Some teachers tended to
call on students who volunteered without verifying whether other students
were following along. In some classes students carried out learning activities in
small groups without basic foundational skills, such as adding. Students were
observed completing assignments incorrectly despite teachers circulating
throughout the classroom.

e Future Leaders Institute is encouraged to continue developing instructional leadership
structures and practices that support school improvement.

(0]

As it appeared on the day of the visit, the school has a large number of new
and/or novice teachers and last year the middle school faculty was comprised
mostly of first year teachers. The school relies heavily on external sources for
teacher support and development, including Teach For America (TFA) mentors,
graduate school programs and consultants. Once teachers complete the TFA or

27



graduate school programs, those supports will no longer be available to these
teachers, which school leaders will then need to provide. For examples, some
teachers identified the steep learning curve in areas such as curriculum and
assessment development and implementation as a challenge and noted the
importance of TFA’s guidance in these areas. Some teachers acknowledged this
year’s efforts by school administration to develop support systems, but others
felt school leaders were stretched thin and provided limited support for
curriculum implementation. For example, a teacher developed a new vertically
aligned scope and sequence in her subject primarily with support from her TFA
advisor. Another challenge for the school is the internal capacity to provide
subject-specific support and professional development, which the school
currently addresses by use of external consultants, who have not always been
consistent and effective.

While the creation of two head of school positions has provided a clear
structure for teacher support, in practice these positions still have a very large
number of responsibilities, including teacher observation and feedback, school
culture and discipline, and assessment coordination. Moreover, the elementary
head of school, who supervises more grades than the middle school head, is at
the school 4-days out of the week. Consequently, the middle school head often
has to address the needs of all teachers when the elementary head is not
present in building. Ample discussion around new systems developed were had,
however on the day of the visits, it was not evident that such systems have been
standardized to support the implementation of new curriculum, a new
assessment system, and the culture shift.

Observed on the days of the visit, the school’s teacher evaluation system is
evolving. In the previous year not all teachers were formally evaluated. The
school is using a variation of the Danielson rubric and has provided faculty with
training on it. As reported, oversight is targeted to struggling teachers, including
interim goals and additional support.

As reported, the school’s labor contract gives faculty veto power over the
creation of administrative positions, limiting school leaders’ ability to create the
leadership structure they want to manage the school. Last year the faculty
rejected a plan to create a data specialist position to support teachers in the use
of assessment data, an area of clear need in the school.

The school has undertaken significant changes in a wide variety of areas,
including curriculum, professional development, interventions, and school
culture. Nevertheless, school leadership has not consistently articulated the
rationale for some of these changes as well as school-wide priorities to drive
change. Interviewed teachers were generally positive about the direction of the
school, but indicated that trust was being rebuilt after years of tension.
Similarly, school leaders noted that more systematic accountability for teachers
was relatively new and they were still in the process of securing buy-in. At the
time of the visit, some teachers were not clear about their evaluation process
this year.

Staff turnover has been a challenge for the school, requiring significant
investment in teacher orientation, training and support. However, school
leaders noted a dramatic reduction in teacher attrition from the last year, which
they believe will allow new programs and strategies to gain traction.

As observed on the days of the visit, the school’s labor contract limits
professional development prior to the beginning of the school year to two days,
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though some teachers volunteered to participate in some external trainings.
Given the amount of change the school is trying to implement to improve
student performance, this considerably limits time for critical teacher planning
and collaboration. In addition, the labor contract also limits the school from
requiring staff to attend afterschool trainings. The Heads of School do offer
optional trainings with attendance voluntary, which is compensated.

Future Leaders Institute is encouraged to continue monitoring implementation of
programs and strategies to ensure consistency and improvement of student and teacher
performance.

(0]

Given the magnitude of change being attempted at the school (school leaders
describe it as a “turnaround” effort), it is strongly encouraged that the school
effectively monitor program implementation and evaluate impact. Teachers
noted changes in student performance but could not attribute them to any
specific interventions or improvements. For example, a teacher noted that
math scores had gone up but said she was not sure why.

Teachers reported inconsistency in a number of areas, such as uniforms and
implementation of the code of conduct. Some were frustrated by what they
thought were agreed upon norms at the beginning of the year not being upheld
by all staff as the year progressed.

As observed and reported on the days of the visit, the quality of observed
classroom management varied considerably. Some teachers have established
warm environments that simultaneously maintained high expectations for
student work and behavior. Other teachers struggled to maintain student
attention, did not consistently identify misbehavior and effectively re-direct it
back to learning activities.

Teachers interviewed appreciated the enhanced role of school culture staff, but
some said their role was unclear, their consequences for disruptive behavior
were inconsistent. In addition, some felt instructional leaders were being
distracted from their teacher support role by discipline issues.

Teachers interviewed reported that a large amount of data is collected, but
analysis is limited. For example, the allocation of FLI dollars is tracked but not
evaluated to determine the impact on student behavior and achievement.
Similarly, the school has enhanced its interventions for low achieving students,
but is not clearly tracking student progress to evaluate the impact of the
program.

With so many novice teachers reported and observed, instructional planning is a
key area for growth. However, in accordance to the school’s labor contract,
collection of lesson plans on a regular basis cannot be mandated. This presents
an on-going challenge for instructional leadership from efficiently monitoring
instructional planning, providing feedback and archiving lessons for future use.
Teachers reported minimal feedback on instructional planning; it was described
as informal during grade team meetings.

Some teachers interviewed also questioned the efficacy and coordination of
services for students with disabilities within their general education classrooms.
There was some concern about limited academic expectations for students in
special education and accountability for differentiated instruction.

The Board is implementing a data dashboard, which is now focused on
quantifiable measures. However, the Board has no academic expertise and

29



relies on an external consultant for academic program and leadership
evaluation.

Future Leaders Institute is encouraged to enhance planning and strategies to ensure the
long-term viability of the school.

0 School leaders noted the need for a development plan and indicated the
potential hiring of a development position or consultant.

0 The school currently relies on CSBM, Inc. for all financial backend services.
While school leaders envision working with CSBM for the foreseeable future, in
the long run they would like to hire an internal finance position and move
towards independence.
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Part 3: Essential Questions and Accountability Framework

The CSAS Accountability Framework
To help NYC DOE authorized charter schools better understand what we mean by success for
charter schools, the NYC DOE’s Charter Schools Accountability and Support team (CSAS) has
developed an Accountability Framework build around four essential questions for charter school
renewal:

1. Isthe school an academic success?

2. Is the school a fiscally sound, viable organization?

3. Is the school compliant with its charter and all applicable law and regulations?

4. What are the school’s plans for its next charter term?

1. Is the School an Academic Success?

l1a. High Academic Attainment and Improvement

Schools that are academic successes have many of the characteristics below:
o Meet absolute performance goals established in school charter
Meet student progress goals established in school charter
Are closing the achievement gap for at risk students, including special needs and ELL students
Are surpassing performance of DOE identified peer-schools
Are surpassing performance district and city proficiency or better averages

Are meeting other rigorous academic and non-academic goals as stated in school’s charter

Evidence for success might include, but not be limited to, the following depending on school configurations:

o Grades 3-8 NYS ELA Results (absolute performance, individual student progress, comparative
performance to similar schools, home district or city averages, progress for at-risk populations)

e Grades 3-8 NYS Math Results (absolute performance, individual student progress, comparative
performance to similar schools, home district or city averages, progress for at-risk populations)

e Grades 4 and 8 NYS Science Results (absolute performance, individual student progress,

comparative performance to similar schools, home district or city averages, progress for at-risk

populations)

Grades 8-12 NYS Regent Exam Results

When applicable, NYSAA or other approved alternate assessments results

Grades 8-12 College Readiness Credit Accumulation

Percentage of Students Applying to and Being Admitted to College

Percentage of Students Taking AP Courses and /or Percentage of Students Passing AP Courses
Results on state accountability measures

Charter School Academic and Non-Academic Goals

NYC Progress Reports

1b. Mission and Academic Goals

Schools with successful missions and goals have many of the characteristics below:
e Have an animating mission statement that staff, students and community embrace

HS 4- and 6-Year Graduation Rates (absolute and progress, overall, for at-risk student populations)

Set ambitious academic and non-academic goals that entire school community knows and embraces

[ )
o Have processes for regular monitoring and reporting on progress toward school goals
[ )

Have processes for adjusting strategies in support of goals as appropriate in response to monitoring
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data

Evidence for successful missions and goals might include, but not be limited to, the following:

Mission statement, charter, external documents (parent and family handbooks, school website, etc.)
Annual reports, school improvement plans, leadership board reports

Board agendas and minutes

Parent, student, and teacher satisfaction surveys

Parent association meeting agendas and minutes

Participation at parent-teacher conferences, school advocacy events, participation in academic goal
related programs

Stakeholder (board, parents, staff, students, etc.) interviews

1c. Responsive Education Program

Schools with successful education programs have many of the characteristics below:

Are self-reflective and examine practice based on outcomes against goals

Have well-thought out curricular programs that are aligned with NYS learning outcomes as
described by state standards and the new Common Core Curriculum.

Use instructional models and resources consistent with school mission and that are flexible in
addressing the needs of all learners

Offer defined opportunities for remediation and acceleration

Have effective strategies and quality instructional programs for addressing students with special
needs and ELLs

Have defined strategies that they can measure and monitor for closing the achievement gap
Implement a coherent and effective interim assessment system (e.g., use of formative, interim, and
summative assessment data) for monitoring progress, predicting performance, and adjusting
instruction

Have an effective process for supporting improved classroom instruction, including frequent
observation and feedback

Use a defined process for evaluating curricular tasks, programs and resources for effectiveness and
fit with school mission and goals

Have school calendars and day schedules that provide the time necessary to deliver on the school’s
mission and academic goals

Evidence for successful education programs, in addition to positive results, may include, but not be limited to,
many of the following:

Instructional planning documents (alignments, scope and sequences, curriculum maps, unit and lesson
plans, etc)

Student/teacher schedules

Classroom observations

Student Intervention / Response to Intervention program description and resources
Special Education/ELL progress monitoring documentation
Interim assessment results

Student and teacher portfolios

Data findings; adjusted lesson plans

Self-assessment documentation

Professional development plans and resources

School calendar and daily schedules

DOE School Surveys and internal school satisfaction surveys
Instructional leader and staff interviews
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1d. Learning Environment

Schools with successful learning environments have many of the characteristics below:

Have a strong academic culture that creates high academic and behavioral expectations in a way
that motivates students to consistently give their best efforts

Use a comprehensive approach to student management, including positive behavioral expectations
and a clear discipline policy to build and sustain a safe, orderly, and supportive classroom
environment

Provide for safe, respectful, efficient transitions, hallways, cafeteria, yard, etc.

Have classrooms where academic risk-taking and student participation is encouraged and
supported

Provide opportunities for students to actively engage in their own learning and in the life of the
school

Have a plan with formal or informal structures or programs in place that provide students
opportunities to develop as individuals and citizens (for example: a character education, citizenship,
or community involvement or service program)

Evidence for successful learning environments may include, but not be limited to, many of the following:

School mission and articulated values
School calendar and class schedules

Student management plan (code of conduct, school values, discipline policy, positive incentive
system, etc.)

Student attendance and retention rates

Student discipline data (referral, suspension, expulsion)

DOE School Survey student results

DOE School Survey parent and teacher safety and respect results
Parent complaint/concern information

Internal satisfaction survey results

Leadership, staff, and, if appropriate, student interviews
Classroom observations

Scheduled student engagement opportunities (e.g., student advisory, internships, student government,
student led conferences, peer tutoring, peer mediation, etc.)

2. Is the School a Fiscally Sound, Viable Organization?

2a. Governance Structure and Organizational Design

Schools with successful governance and organizational design structures have many of the characteristics

below:

Have a clearly articulated governance structure, compliant with its charter and all applicable laws
and regulations, with clear lines of accountability for the Board, school leadership and all staff
Have a capable Board of Trustees with appropriate officers, committees, and a purposeful blend
of skills and experiences to provide oversight and strategic direction to fulfill the mission and goals
of its charter

Have a Board that is fully compliant with all applicable laws and regulations, particularly but not
limited to open-meeting laws and conflict of interest regulations, and is fully compliant with its
Board approved by-laws (number of meetings, quorum, posting of calendar, agenda and minutes)
Have a defined process for Board reflection on effectiveness, assessing developing needs, and plan
for professional growth

Have developed a succession plan for board and school leadership, consistent with the charter and
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Board by-laws, to ensure continuity of direction and leadership over time and despite circumstance
Implements a school leadership structure that is aligned with charter and that is sufficient to fulfill
school’s mission and achieve its accountability goals and, if and when necessary, makes timely
adjustments to that structure with proper notice to and approval by its authorizer

If applicable, school relationship with a charter management organization is identified in charter
and supported by a management agreement that spells out services, responsibilities, accountability
reporting, performance expectations, and fees

Have timely and appropriate access to legal counsel

Implements a process for recruiting, hiring, compensating, monitoring, and evaluating the
effectiveness of the school’s staff that is clearly defined in staff handbook

Have instructional leadership staffing and support structures that holds staff accountable for student
learning outcomes and provide regular feedback on instruction to teachers, including both formal
and informal observations

Evidence for school governance and organizational design may include, but are not limited to, the following:

School charter

Board by-laws, roster, trustee resumes, calendar of meetings, meeting agenda and minutes
Annual conflict of interest forms

Board resources for evaluating school leadership and staff, including rubric/performance metrics
Board resources for self-reflection and professional growth

Board development plan

Board interviews

Staff roster, job descriptions, staff handbook, operations manual

School calendar

Professional development plan for leadership staff

School leadership and staff interviews

2b. School Climate and Community Engagement

Schools with a sustaining school climate and engaged parent and community support have many of the
characteristics below:

Create and maintain a healthy professional school climate that is collaborative, student centered,
and aligned with school mission and values

Implement flexible, data-driven approach to professional development for all staff

Encourage professional conversations about effective performance and quality instruction among
staff, through, for example, such means as regular and periodic teaming (grade level teams, data
days, etc.) and peer observations

Have systems in place to evaluate professional development effectiveness and provide ongoing
support for school-wide and individual initiatives

Employ an effective means of measuring and monitoring core constituency satisfaction (parent, staff,
and, when age appropriate, student), including, but not limited to, the DOE School Survey

Have effective home-school communication practices and engagement strategies to ensure
meaningful parent involvement in the learning of their children

Engage parents actively in the life of the school, including advocacy, community engagement, and
feedback on school policies and initiatives

Develop strong community-based partnerships who support and advocate for the school

Have a clear procedure for parents and staff to express concerns to school leadership and the
Board, as appropriate, including a clearly articulated escalation path to authorizer
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Evidence for school climate and community engagement may include, but not be limited to, the following:

DOE School Survey satisfaction parent, teacher, and, if appropriate student results

Internal satisfaction surveys

Staff handbook

Student retention and wait list data

Staff retention data

School Professional Development Plan and staff feedback on professional development events

Resources for evaluations and observations, scheduled opportunities for professional collaboration,
staff feedback on professional development events

Leadership, staff, parent, student interviews

Student and staff attendance rates

Parent/Student Handbook

Parent attendance at parent-teacher conferences

Parent association meeting calendar and minutes

Community partnerships and sponsored programs

Parent and community feedback via public hearings, renewal calls to parents, etc.
Community outreach documents (newsletters, announcements, invitations, etc.)

2c. Financial and Operational Health

Schools that are responsible stewards of public funds and effective, sustaining organizations have many of
the characteristics below:

Consistently meet student enrollment and retention targets

Maintain annual budgets that meet all short- and long-term financial responsibilities with available
revenues

Provide rigorous oversight of financial and operational responsibilities, as school leadership and
Board levels, in a manner that keeps the school’s mission and academic goals central to short- and
long-term decision-making

Have clearly established policies and procedures for overall fiscal and operational health of the
school (onboarding of all new staff, record-keeping, processing requests of HR services, application
and enrollment calls, visitors, volunteers, etc.)

Maintain effective internal controls of finances to ensure integrity of financial management and a
proactive approach to mitigating risk

Receive consistently clean financial audits

If applicable, have strong, accountable partnerships with management organizations and other
pariners and significant vendors to support delivery of charter school design and academic
program

Ensure a safe, clean and appropriately resourced educational facility with all appropriate services
specified in charter and mandated by appropriate law and regulations

Have appropriate insurance coverage

35




Evidence for a financially sound, viable organization may include, but not be limited to, the following:
e School budget, P&Ls, and monthly /quarterly cash-flow reports

Financial leader(s) job description, resume and accountability documents

Financial and operational organizational chart

Financial audits

Contracts or Memos of Understanding (MOUs) for significant partnerships and vendor relationships

Operational policies and procedures, including training resources

Staff turnover and retention records

Secure storage areas for student and staff records

Policies/protocols for maintaining secure records

Required facility documents (lease, certificate of occupancy, fire and safety inspections, etc.)

School safety plan

Appropriate insurance documents

3. Is the School in Compliance with its Charter and All

Applicable Law and Regulations?
3a. Approved Charter and Agreement

Schools in substantial compliance with their charter and agreement have:

o Implemented the key features of their charter as described in the original charter and, if
appropriate, as modified in approved revisions to their charter, including but not limited to mission,
academic program, school organization, grade configuration, enrollment, goals, etc.

e Ensure that up-to-date charter is available on request to staff, parents, and school community

o Implemented comprehensive academic, behavioral, oversight, management, and operational
policies and procedures that are substantially aligned with the charter and the school’s stated
mission and vision

Evidence for a school’s compliance with the terms of its charter and charter agreement may include, but not
be limited to, the following:

e Authorized charter and signed agreement

Charter revision request approval and documentation
School mission

School policies and procedures

Annual Site Visit reports

Board meetings, agendas and minutes

Leadership, Board, staff and community interviews
Public hearings (renewal or material revision hearings)

3b. Applicable Federal and State Law

Schools in substantial compliance with federal and state law:

®  Meet all legal requirements for Title | and IDEA regulations and reporting

®  Meet or exceed enrollment and retention targets for FRL, ELL and Special Education students to
those of their district of location’3 or are making documented good faith efforts to reach
comparable percentages for enrollment and retention

13 School-specific targets for enrollment and retention are to come from NY State Education Department
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e Implement school policies related to student discipline and promotion and retention that are fully
compliant with laws and regulations related to students with disabilities and due process regulations

e Conduct an independently verified fair and open lottery and manage with integrity enrollment
process and annual waiting lists

o Employ instructional staff with appropriate security clearances and certification requirements

Evidence for compliance with applicable federal and state law may include, but not be limited to, the
following:

School reporting documents

School’s Annual Report

Student recruitment plan and resources

Student management policies and promotion and retention policies
Family /Student handbook

Student discipline records

Parent complaint/grievance records

Lottery policy, resources, and records; enrollment procedures and records
Demographic data (school, district, and other as appropriate)

Staff roster, fingerprint clearance for all staff, certification status of all instructional staff

3c. Applicable Regulations

Schools in substantial compliance with applicable regulations have:

o Safe and secure facilities with no significant compliance concerns with applicable regulations

e  Consistently clean annual audits, up-to-date escrow accounts, and have completed all other
financial reporting as required

e Boards that meet requirements for size, meeting frequency, public notice, applicable open-meeting
and conflict of interest regulations, as well as complying with NYC DOE CSAS’s requirements for
reporting changes in board membership and securing approval for new board members.

e Informed NYC DOE CSAS, and where required, received CSAS approval for changes in significant
partnerships, such as dropping/replacing a management organization

e Effectively engaged parent associations

Evidence for compliance with applicable regulations may include, but not be limited to, the following:
e School or building safety plan; appropriate inspection documents
e Annual audits, escrow accounts, other financial reporting documents

e Board roster, calendar, agenda and minutes, conflict of interest documents, notification of
changes/approval of new member request documents

o Charter revision requests, revised or new contracts

e Parent association calendar of meetings, identified officers, parent association agenda and
minutes, parent satisfaction survey results

e Interviews with Board, staff, parents, students or others, as appropriate

4. What Are the School’s Plans for its Next Charter Term?

4a. School Expansion or Model Replication
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In anticipation of a new charter term schools may be considering various growth options: replication,
expansion to new grades or increased enrollment or altering their model in some significant way. Successful
schools generally have processes for:
e Conducting needs/opportunity assessments
e Forming Board and leadership committees or subcommittees to investigate options, develop action
plans, ensure capacity and resources are aligned, etc.
e Engaging school community in articulating charter revisions (or a new charter in cases of replication)
to address the proposed growth plans
e Ensuring that the final proposal is ambitious but realistic in its plans
o Creating a well-reasoned and documented prospective for the school’s new charter term and, if
applicable, a new charter proposal (for replication)

Evidence for likely success in planning for school growth in a new charter term may include, but not be
limited to, the following:

e Renewal application narrative, including performance results and analyses of the current charter
term

o Renewal application revised charter submission, including mission, program description, governance,
organization, budget, etc. for new term

e  Charter (replication) Application
e Leadership and Board interviews

4b. Organizational Sustainability

Successful schools consistently perform despite change. While there is no single path for ensuring
sustainability, successful schools often have the following features:

e  School anticipates organizational opportunities/needs and plans for resource development (human
resource policies for growing your own talent, for example, or fundraising or budget management
to take care of anticipated capital needs and to mitigate risks for the unexpected, or board
development to bring new talent or specific needs-based expertise to the school)

Evidence for organizational sustainability may include, but not be limited to, the following:

e Renewal application narrative, including performance results and analyses of the current charter
term

o Renewal application revised charter submission, including mission, program description, governance,
organization, budget, etc. for new term

Board roster and resumes

Board committees and minutes

School organization chart

Staff rosters

Staff handbook

Leadership and staff interviews

Budget

4c. School or Model Improvements
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Successful schools are thoughtful about the continued appropriateness of school design features and elements
of their models. They:
e Review performance carefully and even if they don't make major changes through expansion or
replication, they are careful to adjust elements to ensure continued and improved success.
o Develop plans to improve the school learning environment, including improving their facilities to
expand program offerings and/or developing new partnerships to further the school’s mission.

Evidence for successful improvements to a school’s program or model may include, but not be limited to, the
following:

e Renewal application narrative, including performance results and analyses of the current charter
term

e Renewal application revised charter submission, including mission, program description, governance,
organization, budget, etc. for new term

e Leadership and board interviews
e  Contracts or Memos of Understanding (MOUs) with partners or important vendors
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Part 6: Background on the Charter Renewal Process

I. PROCESS BACKGROUND

A. Statutory Basis for Renewal

The Charter Schools Act of 1998 (“the Act”) authorizes the creation of charter schools to provide
opportunities for teachers, parents, and community members to establish and maintain schools
that operate independently of existing schools and school districts in order to accomplish the
following objectives:

e Improve student learning and achievement;

e Increase learning opportunities for all students, with special emphasis on expanded
learning experiences for students who are at-risk of academic failure;

e Provide parents and students with expanded choices in the types of educational
opportunities that are available within the public school system;

e Create new professional opportunities for teachers, school administrators and other
school personnel;

e Encourage the use of different and innovative teaching methods;

e Provide schools with a method to change from rule-based to performance based
accountability systems by holding the schools accountable for meeting measurable
student achievement results."

When granted, a charter is valid for up to five years. For a school chartered under the Act to
operate beyond the initial charter term, the school must seek and obtain renewal of its
charter.”

A school seeking renewal of its charter must submit a renewal application to the charter entity
to which the original charter application was submitted.® As one such charter entity, the New
York City Department of Education (“NYCDOE”) institutes a renewal application process that
adheres to the Act’s renewal standards:

o Areport of the progress of the charter school in achieving the educational objectives set
forth in its charter;

e A detailed financial statement that discloses the cost of administration, instruction and
other spending categories for the charter school that will allow a comparison of such
costs to other schools, both public and private;

e Copies of each of the annual reports of the charter school including the charter school
report cards and certified financial statements;

e Indications of parent and student satisfaction.

Where the NYCDOE approves a renewal application, it is required under the Act to submit the
application and a proposed charter to the Board of Regents for its review and approval.'’

B. NYCDOE’s Charter Renewal Process

1% See § 2850 of the Charter Schools Act of 1998.
3 See §§ 2851(4) and 2852 of the Act.

!¢ See generally §§ 2851(3) and 2851(4).

17 § 2852(5)
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The expiration of charters and their renewal based on a compelling record of success is the
linchpin of charter school accountability. The NYCDOE’s processes and procedures reflect this
philosophy and therefore meet the objectives of the Act.*®

In the final year of its charter, a Chancellor-authorized charter school seeking renewal must
demonstrate its success during the initial charter term and establish goals and objectives for the
next charter term. Ultimately, the renewal process offers an opportunity for the school
community to reflect on its experiences during its first term, to make a compelling, evidence-
based case that it has earned the privilege of an additional charter term, and, if renewed, to
build an ambitious plan for the future.

Consistent with the requirements of § 2851(4) of the Act, a school applying for renewal of its
charter must use data and other credible evidence to prove its success, a case that can be
organized into three questions:

1. Has your school been an academic success?
2. Has your school been a viable organization?
3. Has your school complied with applicable laws and regulations?

A school will answer these overarching questions by demonstrating that its students have made
significant academic progress and that the school has met the goals and objectives pledged in its
initial charter. In addition, the school will describe challenges it has faced during its charter
term, the strategies that were used to address those challenges, and the lessons learned.

This report contains the findings and recommendations of the NYCDOE regarding a school’s
application for charter renewal. This report is based on a cumulative record of the school’s
progress during its charter term, including but not limited to oversight visits, annual reports, and
formal correspondence between the school and its authorizing entities, all of which are
conducted in order to identify areas of weakness and to help the school to address them.
Additionally, the NYCDOE incorporates into this report its findings from the renewal application
process, which includes a written application, completion of student achievement data
templates, and a school visit by the Charter Schools Accountability and Support team of the
NYCDOE (“NYCDOE CSAS”).

The NYCDOE CSAS then prepares a draft report and provides a copy to the school for its review
and comment. The draft contains the findings, discussion, and the evidence base for those
findings. Upon receiving a school’s comment, the NYCDOE CSAS reviews its draft, makes any
appropriate changes, and reviews the amended findings to make a recommendation to the
Chancellor. The Chancellor’s final decision, and the findings on which that decision is based, is
submitted to the Board of Regents for a final decision.

'8 The NYCDOE charter renewal application is available on the Office of Charter Schools website at
http://schools.nyc.gov/community/planning/charters/default.htm
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Part 7: The CSAS Accountability Framework

Throughout the Renewal Process and the life of each school’s charter, the NYCDOE Charter
Schools Office uses the following Accountability Framework to monitor Charter School success:

To help NYC DOE authorized charter schools better understand what we mean by success for
charter schools, the CSAS team has developed an Accountability Framework built around four
essential questions for charter school renewal:

1. Isthe school an academic success?

2. Isthe school a fiscally sound, viable organization?

3. Is the school compliant with its charter and all applicable laws and regulations?

4. What are the school’s plans for its next charter term?

There is no strict, number-driven point scale for applying the framework to a school’s overall
performance record. Although academic performance is primary, the NYC DOE takes into
account a wide variety of factors (as indicated by the framework strands and available evidence
detail) when evaluating a school.

What follows is a framework that outlines strands, indicators, and potential evidence for each of
the four essential questions. The framework identifies what CSAS looks at in determining
whether a school is successful enough to earn a new charter term, with or without conditions.
As schools use the Accountability Framework, they should remember that charter schools exist
to deliver improved student achievement for the students they serve, particularly at-risk
students, so they can be high-quality choices for families. This reminder should help a school
apply this framework to its own performance analysis, underscoring the state and city’s
commitment to superior academic performance as the most important factor in a school’s
performance.

1. Is the School an Academic Success?

la. High Academic Attainment and Improvement

Schools that are academic successes have many of the characteristics below:
e Meet absolute performance goals established in school charter
e Meet student progress goals established in school charter
e Are closing the achievement gap for at risk students, including special needs and ELL students
e Are surpassing performance of DOE identified peer-schools
e Are surpassing performance district and city proficiency or better averages
e Are meeting other rigorous academic and non-academic goals as stated in school’s charter
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Evidence for success might include, but not be limited to, the following depending on school
configurations:

Grades 3-8 NYS ELA Results (absolute performance, individual student progress, comparative
performance to similar schools, home district or city averages, progress for at-risk populations)
Grades 3-8 NYS Math Results (absolute performance, individual student progress, comparative
performance to similar schools, home district or city averages, progress for at-risk populations)
Grades 4 and 8 NYS Science Results (absolute performance, individual student progress,
comparative performance to similar schools, home district or city averages, progress for at-risk
populations)

Grades 8-12 NYS Regent Exam Results

When applicable, NYSAA or other approved alternate assessments results

HS 4- and 6-Year Graduation Rates (absolute and progress, overall, for at-risk student
populations)

Grades 8-12 College Readiness Credit Accumulation

Percentage of Students Applying to and Being Admitted to College

Percentage of Students Taking AP Courses and/or Percentage of Students Passing AP Courses
Results on state accountability measures

Charter School Academic and Non-Academic Goals

NYC Progress Reports

1b. Mission and Academic Goals

Schools with successful missions and goals have many of the characteristics below:

Have an animating mission statement that staff, students and community embrace

Set ambitious academic and non-academic goals that entire school community knows and
embraces

Have processes for regular monitoring and reporting on progress toward school goals
Have processes for adjusting strategies in support of goals as appropriate in response to
monitoring data

Evidence for successful missions and goals might include, but not be limited to, the following:

Mission statement, charter, external documents (parent and family handbooks, school website,
etc.)

Annual reports, school improvement plans, leadership board reports

Board agendas and minutes

Parent, student, and teacher satisfaction surveys

Parent association meeting agendas and minutes

Participation at parent-teacher conferences, school advocacy events, participation in academic
goal related programs

Stakeholder (board, parents, staff, students, etc.) interviews

1c. Responsive Education Program

43




Schools with successful education programs have many of the characteristics below:

Are self-reflective and examine practice based on outcomes against goals

Have well-thought out curricular programs that are aligned with NYS learning outcomes as
described by state standards and the new Common Core Curriculum.

Use instructional models and resources consistent with school mission and that are flexible in
addressing the needs of all learners

Offer defined opportunities for remediation and acceleration

Have effective strategies and quality instructional programs for addressing students with special
needs and ELLs

Have defined strategies that they can measure and monitor for closing the achievement gap
Implement a coherent and effective interim assessment system (e.g., use of formative, interim,
and summative assessment data) for monitoring progress, predicting performance, and adjusting
instruction

Have an effective process for supporting improved classroom instruction, including frequent
observation and feedback

Use a defined process for evaluating curricular tasks, programs and resources for effectiveness
and fit with school mission and goals

Have school calendars and day schedules that provide the time necessary to deliver on the
school’s mission and academic goals

Evidence for successful education programs, in addition to positive results, may include, but not be
limited to, many of the following:

Instructional planning documents (alignments, scope and sequences, curriculum maps, unit and
lesson plans, etc)

Student/teacher schedules

Classroom observations

Student Intervention / Response to Intervention program description and resources
Special Education/ELL progress monitoring documentation

Interim assessment results

Student and teacher portfolios

Data findings; adjusted lesson plans

Self-assessment documentation

Professional development plans and resources

School calendar and daily schedules

DOE School Surveys and internal school satisfaction surveys

Instructional leader and staff interviews

1d. Learning Environment

Schools with successful learning environments have many of the characteristics below:

Have a strong academic culture that creates high academic and behavioral expectations in a way
that motivates students to consistently give their best efforts

Use a comprehensive approach to student management, including positive behavioral
expectations and a clear discipline policy to build and sustain a safe, orderly, and supportive
classroom environment

Provide for safe, respectful, efficient transitions, hallways, cafeteria, yard, etc.

Have classrooms where academic risk-taking and student participation is encouraged and
supported

Provide opportunities for students to actively engage in their own learning and in the life of the
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school

Have a plan with formal or informal structures or programs in place that provide students
opportunities to develop as individuals and citizens (for example: a character education,
citizenship, or community involvement or service program)

Evidence for successful learning environments may include, but not be limited to, many of the following:

School mission and articulated values

School calendar and class schedules

Student management plan (code of conduct, school values, discipline policy, positive incentive
system, etc.)

Student attendance and retention rates

Student discipline data (referral, suspension, expulsion)

DOE School Survey student results

DOE School Survey parent and teacher safety and respect results

Parent complaint/concern information

Internal satisfaction survey results

Leadership, staff, and, if appropriate, student interviews

Classroom observations

Scheduled student engagement opportunities (e.g., student advisory, internships, student
government, student led conferences, peer tutoring, peer mediation, etc.)

2. Is the School a Fiscally Sound, Viable Organization?

2a. Governance Structure and Organizational Design

Schools with successful governance and organizational design structures have many of the characteristics

below:

Have a clearly articulated governance structure, compliant with its charter and all applicable
lawss and regulations, with clear lines of accountability for the Board, school leadership and all
staff

Have a capable Board of Trustees with appropriate officers, committees, and a purposeful blend
of skills and experiences to provide oversight and strategic direction to fulfill the mission and
goals of its charter

Have a Board that is fully compliant with all applicable lawss and regulations, particularly but not
limited to open-meeting laws and conflict of interest regulations, and is fully compliant with its
Board approved by-laws (number of meetings, quorum, posting of calendar, agenda and minutes)
Have a defined process for Board reflection on effectiveness, assessing developing needs, and
plan for professional growth

Have developed a succession plan for board and school leadership, consistent with the charter
and Board by-laws, to ensure continuity of direction and leadership over time and despite
circumstance

Implements a school leadership structure that is aligned with charter and that is sufficient to
fulfill school’s mission and achieve its accountability goals and, if and when necessary, makes
timely adjustments to that structure with proper notice to and approval by its authorizer

If applicable, school relationship with a charter management organization is identified in charter
and supported by a management agreement that spells out services, responsibilities,
accountability reporting, performance expectations, and fees

Have timely and appropriate access to legal counsel
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Implements a process for recruiting, hiring, compensating, monitoring, and evaluating the
effectiveness of the school’s staff that is clearly defined in staff handbook

Have instructional leadership staffing and support structures that holds staff accountable for
student learning outcomes and provide regular feedback on instruction to teachers, including
both formal and informal observations

Evidence for school governance and organizational design may include, but are not limited to, the
following:

School charter

Board by-laws, roster, trustee resumes, calendar of meetings, meeting agenda and minutes
Annual conflict of interest forms

Board resources for evaluating school leadership and staff, including rubric/performance metrics
Board resources for self-reflection and professional growth

Board development plan

Board interviews

Staff roster, job descriptions, staff handbook, operations manual

School calendar

Professional development plan for leadership staff

School leadership and staff interviews

2b. School Climate and Community Engagement

Schools with a sustaining school climate and engaged parent and community support have many of the
characteristics below:

Create and maintain a healthy professional school climate that is collaborative, student centered,
and aligned with school mission and values

Implement flexible, data-driven approach to professional development for all staff

Encourage professional conversations about effective performance and quality instruction among
staff, through, for example, such means as regular and periodic teaming (grade level teams, data
days, etc.) and peer observations

Have systems in place to evaluate professional development effectiveness and provide ongoing
support for school-wide and individual initiatives

Employ an effective means of measuring and monitoring core constituency satisfaction (parent,
staff, and, when age appropriate, student), including, but not limited to, the DOE School Survey
Have effective home-school communication practices and engagement strategies to ensure
meaningful parent involvement in the learning of their children

Engage parents actively in the life of the school, including advocacy, community engagement, and
feedback on school policies and initiatives

Develop strong community-based partnerships who support and advocate for the school

Have a clear procedure for parents and staff to express concerns to school leadership and the
Board, as appropriate, including a clearly articulated escalation path to authorizer
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Evidence for school climate and community engagement may include, but not be limited to, the
following:

DOE School Survey satisfaction parent, teacher, and, if appropriate student results
Internal satisfaction surveys

Staff handbook

Student retention and wait list data

Staff retention data

School Professional Development Plan and staff feedback on professional development events
Resources for evaluations and observations, scheduled opportunities for professional
collaboration, staff feedback on professional development events

Leadership, staff, parent, student interviews

Student and staff attendance rates

Parent/Student Handbook

Parent attendance at parent-teacher conferences

Parent association meeting calendar and minutes

Community partnerships and sponsored programs

Parent and community feedback via public hearings, renewal calls to parents, etc.
Community outreach documents (newsletters, announcements, invitations, etc.)

2c¢. Financial and Operational Health

Schools that are responsible stewards of public funds and effective, sustaining organizations have many
of the characteristics below:

Consistently meet student enrollment and retention targets

Maintain annual budgets that meet all short- and long-term financial responsibilities with
available revenues

Provide rigorous oversight of financial and operational responsibilities, as school leadership and
Board levels, in a manner that keeps the school’s mission and academic goals central to short-
and long-term decision-making

Have clearly established policies and procedures for overall fiscal and operational health of the
school (onboarding of all new staff, record-keeping, processing requests of HR services,
application and enrollment calls, visitors, volunteers, etc.)

Maintain effective internal controls of finances to ensure integrity of financial management and a
proactive approach to mitigating risk

Receive consistently clean financial audits

If applicable, have strong, accountable partnerships with management organizations and other
partners and significant vendors to support delivery of charter school design and academic
program

Ensure a safe, clean and appropriately resourced educational facility with all appropriate services
specified in charter and mandated by appropriate law and regulations

Have appropriate insurance coverage
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Evidence for a financially sound, viable organization may include, but not be limited to, the following:
e School budget, P&Ls, and monthly/quarterly cash-flow reports
e Financial leader(s) job description, resume and accountability documents
e Financial and operational organizational chart
e Financial audits
e Contracts or Memos of Understanding (MOUs) for significant partnerships and vendor
relationships
e Operational policies and procedures, including training resources
e Staff turnover and retention records
e Secure storage areas for student and staff records
e Policies/protocols for maintaining secure records
e Required facility documents (lease, certificate of occupancy, fire and safety inspections, etc.)
e School safety plan
e Appropriate insurance documents
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3. Is the School in Compliance with its Charter and All

Applicable Laws and Regulations?
3a. Approved Charter and Agreement

Schools in substantial compliance with their charter and agreement have:

Implemented the key features of their charter as described in the original charter and, if
appropriate, as modified in approved revisions to their charter, including but not limited to
mission, academic program, school organization, grade configuration, enrollment, goals, etc.
Ensure that up-to-date charter is available on request to staff, parents, and school community
Implemented comprehensive academic, behavioral, oversight, management, and operational
policies and procedures that are substantially aligned with the charter and the school’s stated
mission and vision

Evidence for a school’s compliance with the terms of its charter and charter agreement may include, but
not be limited to, the following:

Authorized charter and signed agreement

Charter revision request approval and documentation
School mission

School policies and procedures

Annual Site Visit reports

Board meetings, agendas and minutes

Leadership, Board, staff and community interviews
Public hearings (renewal or material revision hearings)

3b. Applicable Federal and State Law

Schools in substantial compliance with federal and state law:

Meet all legal requirements for Title | and IDEA regulations and reporting

Meet or exceed enrollment and retention targets for FRL, ELL and Special Education students to
those of their district of location® or are making documented good faith efforts to reach
comparable percentages for enrollment and retention

Implement school policies related to student discipline and promotion and retention that are
fully compliant with laws and regulations related to students with disabilities and due process
regulations

Conduct an independently verified fair and open lottery and manage with integrity enrollment
process and annual waiting lists

Employ instructional staff with appropriate security clearances and certification requirements

1 School-specific targets for enrollment and retention are to come from NY State Education Department
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Evidence for compliance with applicable federal and state law may include, but not be limited to, the
following:

School reporting documents

School’s Annual Report

Student recruitment plan and resources

Student management policies and promotion and retention policies

Family/Student handbook

Student discipline records

Parent complaint/grievance records

Lottery policy, resources, and records; enrollment procedures and records
Demographic data (school, district, and other as appropriate)

Staff roster, fingerprint clearance for all staff, certification status of all instructional staff

3c. Applicable Regulations

Schools in substantial compliance with applicable regulations have:

Safe and secure facilities with no significant compliance concerns with applicable regulations
Consistently clean annual audits, up-to-date escrow accounts, and have completed all other
financial reporting as required

Boards that meet requirements for size, meeting frequency, public notice, applicable open-
meeting and conflict of interest regulations, as well as complying with NYC DOE CSAS’s
requirements for reporting changes in board membership and securing approval for new board
members.

Informed NYC DOE CSAS, and where required, received CSAS approval for changes in significant
partnerships, such as dropping/replacing a management organization

Effectively engaged parent associations

Evidence for compliance with applicable regulations may include, but not be limited to, the following:

School or building safety plan; appropriate inspection documents

Annual audits, escrow accounts, other financial reporting documents

Board roster, calendar, agenda and minutes, conflict of interest documents, notification of
changes/approval of new member request documents

Charter revision requests, revised or new contracts

Parent association calendar of meetings, identified officers, parent association agenda and
minutes, parent satisfaction survey results

Interviews with Board, staff, parents, students or others, as appropriate
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4. What Are the School’s Plans for its Next Charter Term?

4a. School Expansion or Model Replication

In anticipation of a new charter term schools may be considering various growth options: replication,
expansion to new grades or increased enrollment or altering their model in some significant way.
Successful schools generally have processes for:
e Conducting needs/opportunity assessments
e Forming Board and leadership committees or subcommittees to investigate options, develop
action plans, ensure capacity and resources are aligned, etc.
e Engaging school community in articulating charter revisions (or a new charter in cases of
replication) to address the proposed growth plans
e Ensuring that the final proposal is ambitious but realistic in its plans
e C(Creating a well-reasoned and documented prospective for the school’s new charter term and, if
applicable, a new charter proposal (for replication)

Evidence for likely success in planning for school growth in a new charter term may include, but not be
limited to, the following:
e Renewal application narrative, including performance results and analyses of the current charter
term
e Renewal application revised charter submission, including mission, program description,
governance, organization, budget, etc. for new term
e Charter (replication) Application
e Leadership and Board interviews

4b. Organizational Sustainability

Successful schools consistently perform despite change. While there is no single path for ensuring
sustainability, successful schools often have the following features:

e School anticipates organizational opportunities/needs and plans for resource development
(human resource policies for growing your own talent, for example, or fundraising or budget
management to take care of anticipated capital needs and to mitigate risks for the unexpected, or
board development to bring new talent or specific needs-based expertise to the school)

Evidence for organizational sustainability may include, but not be limited to, the following:

e Renewal application narrative, including performance results and analyses of the current charter
term

e Renewal application revised charter submission, including mission, program description,
governance, organization, budget, etc. for new term

e Board roster and resumes

e Board committees and minutes

e School organization chart

e Staff rosters

e Staff handbook

e Leadership and staff interviews

e Budget
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4c. School or Model Improvements

Successful schools are thoughtful about the continued appropriateness of school design features and
elements of their models. They:
e Review performance carefully and even if they don’t make major changes through expansion or
replication, they are careful to adjust elements to ensure continued and improved success.
e Develop plans to improve the school learning environment, including improving their facilities to
expand program offerings and/or developing new partnerships to further the school’s mission.

Evidence for successful improvements to a school’s program or model may include, but not be limited to,
the following:
e Renewal application narrative, including performance results and analyses of the current charter
term
e Renewal application revised charter submission, including mission, program description,
governance, organization, budget, etc. for new term
e Leadership and board interviews
e Contracts or Memos of Understanding (MOUs) with partners or important vendors

Part 8: NYC DOE School Progress Reports

Please see the attached Progress Reports for this school.
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Department of

Education Progress Report 2011-12

Dennis M. Walcott, Chancellor

Future Leaders Institute Charter School PROGRESS RE.PDRT
OVERALL This school's
out | peroemue TR

B o greater than or
equal o that of
52.7 100 43 S Rl

OVERALL SCORE

sthoodz,
PRINCIPAL: Ismael Colon ) ]
For elementary, middle, and K-8 schoals, the percent of schools receiving,
top grades was set in advance. Schools with average English and Math
DBN: 84M861 performance in the top third citywide cannot receive a grade lower thana C.|
ENROLLMENT: 349 Schools in their first year, in phase out, or with fewer than 25 students with|
SCHOOL TYPE: K-8 |progress results receive a repart with no grade or score.
Progress Report Grades - K-8
PEER INDEX™: 50.51
GRADE  SCORE RANGE % OF SCHOOLS
A 64.1 or higher 26% of schools
B 518 - 640 34% of schools
E 376 - 517 31% of schools
D 300 - 375 7% ofschools
*See p. 6 for more details on Peer Index. F 29.9 orlower 2% of schools

Overview Each school's Progress Report (1) measures student year-to-year progress, (2) compares the school to peer schools, and {3) rewards success in moving all
children forward, especially children with the greatest needs.

CATEGORY SCORE GRADE DESCRIPTION

d Student Progress measures how much individual students improved on state tests
Stu ent 36°2 B in English and Math between 2011 and 2012, compared to other students who

P!'OEI'ESS out of 60 started at the same level and weights the results of the 2012 3rd grade tests.

< W Student Performance measures student results on the 2012 state tests in English

Student 84 D v

Performance ourarZ;

'5'[; i ] e '5'3' T T T T T T T T T T T T T T T T Sthool Environment measures student attendance and a survey of the schaol
choo = C community rating academic expectations, safety and respect, communication, and

Environment Ut ar 1S engagement.

T T T T T T T T T T T T T T T T T Nthools receive additional credit for exceptional gradustion and college/career

Ciosmg th'E 2'3 readiness outcomes of students with disabilities, English Language Learners, and

Achievement Gap (17 max) students who enter high school at a low performance level.

The overall grade is based on the total of all scores above. Category scores may not

add up to total score because of rounding.

Overall Score 52.7 B

out of 100

Performance Over Time Progress Report Implications
Percentile rank of this school's overall Progress Report score for the |Strong Progress Report resuits are the basis for recognition and potential rewards for school
past three years: leaders, and poor results are an important factor in determining whether schools require
e intensive support or mtervention. For more information, see:
£ hittp: ls.m o cormmauni lanni rt+and+ntervention. him
&0
20 43 State Accountability
20 '/ :
5 3 - The school's current status: In Good Standing
0 u T 1 ! {
2010 2011 2012 This designation is determined by the New York State Department of Education under the

Elementary and Secondary Education Act ([ESEA) Flexibility Waiver. More information on New

The Progress Report is 3 one-year snapshot of a school's performance. The York State accountability can be found here: - .
Progress Report methodology has evolved over time in response to school and histp://schools.nyc gov/Accountability/tools/accountability/default htm

community feedback, changes in state policy, and higher standards. For a
description of methodology changes, visit:

- fschools. essh
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Student Progress Future Leaders Institute Charter School Page 2

GRADE SCORE RANGE Student Progress represents 50% of the total score. The grade is based on growth percentiles, a measure of
GRADE B A 384  orhigher  now much individual students improved on state tests in English and Math between 2011 and 2012,
B 310 - 383
C 225 - 309
SCORE 36,2 D 180 - 224
F 179 orlower
(out of 80)
THIS SCHOOL'S  COMPARISON TO PEER SCHOOLS PERCENT OF  COMPARISON TO CITY SCHOOLS PERCENT OF POMTS  POINTS
RESULTS [WEIGHTED T5%) PEERRANGE  (WEIGHTED 25%) CITYRAMGE ~ POSSIBLE  EARNED
English
Median Adjusted Growth Percentile (n=180) 62.0 B65. 8% 47 4% 1250 7.65
Median Adjusted Growth Percentile for 67.0 - 13012 1250 664
School's Lowest Third [n=63) : o o : -
Early Grade Progress (n=43) 152 18.2% 24 B% 5.00 0939
Mathematics
Median Adjusted Growth Percentile (n=1280) 710 89.6% 76.5% 1250 10.79
Median Adjusted Growth Percentile for
710 72.2% 63.5% 1250 B8.75
School's Lowest Third [n=70) N ‘
Early Grade Progress [n=43) 171 25.9% 35.8% 5.00 142
TOTAL POINTS 60.00 36.24

How To Interpret These Charts

To determine the number of points eamed, this school's 2011-12 results on each metric are compared to the historical results of peer schools and all schools serving the same grade levels
citywide. The comparison to peer schools is worth 75% of the points for each metric and the comparison to all schools dtywide is worth 25% of the points. The bars represent the range of
results for the peer and city comparison schools for 2005-10 and 2010-11 that are within two standard deviations of the average. The percent of the range that is shaded is the school's share
of possible points. The share is multiplied by the weight (75% or 25%) and the possible points for the metric to determine the points samed.

COMPARISON TO PEER SCHOOLS ————
; [WEIGHTED 75%) RANGE comparison Score Calculation Example
This school's
| = range covered
resuit
he school' PERCENT OF PERCENT OF POINTS POINTS
e ¥theschoals FORMULA [ x 075 + ¥ 035 ) % -
result PEER RANGE CITY RANGE POSSIBLE EARNED
5 73 100
0% ef range Average value 11!:% afrange EXAMPLE [ B%  x O75 s BOE x 025 ) x 125 =  §13

among comparison
schools
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Student Performance Future Leaders Institute Charter School Page 3

GRADE SCORE RANGE Student Performance represents 25% of the total score. The Student Performance grade is based on results
GRADE D A 180 orhigher  5n the 2012 state tests in English and Math and core course pass rates. State 1est metrics evaluate the
: j:: B E; percent of students who reach or exceed proficiency (Level 3 and 4) and students’ average proficiency
SCORE 8 4 b T-E- : 53 rating. Core course pass rates look at the percent of students in 6th through 8th grade who passed a course
r 74 orlowsr in & core subject area.
[out of 25)
THIS SCHOOL'S  COMPARIZON TO PEER SCHOOLS PERCENT OF COMPARISON TO CITY SCHOOLS PERCENT OF POINTS POINTS
RESULTS [WEIGHTED 75%] PEER RAMGE  (WEIGHTED 25%) CITY RANGE POSSIELE  EARNED
English
I 350%
P tage of Students at Level 3 or 4
FrCeMiage of Sudents at Level S or 35.2% 33.1% 37.0% 500 170
(n=2385)
10, T y 1 I 7
171 a7
252 182 EX] 230 750 3
Mathematics
Percentage of Students at Level 3 or 4 A% L%
50.2% 339% 40.5% 5.00 178
(n=237)
| 5% 17 5T5% ki
300 300

Average Student Proficiency {n=237) 100 _:I: 31.4% 1ﬂ-:l:“’l 38.7% 500 166
.l ite K R

Percent of Students Passing a Core Course

= BAE% [T BaS%
T40% Ta0%
Math (n=104) 74.0% _:q 38.1% F 18.2% 125 041
= (5 [T
A5.8% A%
Science (n=104) 65.4% ! | | 0.2% 0.0% 125 009
Bl BEEWN T B8 mE%
TR TR.0%
Social Studies (n=104] 75.0% m 33.0% F 16.9% 125 036
B2 E1 L% A%

TOTAL POINTS 25.00 8.37

How To Interpret These Charts

To determine the number of points eamed, this school's 2011-12 results on each metric are compared to the historical results of peer schools and all schools serving the same grade levels
citywide. The comparison to peer schools is worth 75% of the points for each metric and the comparison to all schools citywide is worth 25% of the points. The bars represent the range of
results for the peer and city comparison schools for 2003-10 and 2010-11 that are within two standard deviations of the average. The percent of the range that is shaded is the school's share
of pessible points. The share is multiplied by the weight [75% or 25%) and the possible points for the metric to determine the points earmed.

COMPARISON TO PEER SCHOOLS —
: [WEISHTED 75%) RANGE comparizon Score Calculation Example
This school's
: 20 range covered
result
the schoal PERCENT OF PERCENT OF POINTS POINTS
s T ooeE FORMULA [ x 075 ¥ 035 ) u a
result PEER RANGE CITY RANGE POSSIBLE EARNED
30 EE] 100
05 af range Average value 1[!”””“5’ EXAMPLE [ BF x 075 % ¥ 025 ) w 5 = 335

IMOoNE comparison

schools
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School Environment

Future Leaders Institute Charter School

Page 4

GRADE ‘

5.8

(mut of 15)

SCORE

School Survey Results

Academic Expectations

Communication

Engagement

Safety and Respect

Attendance Rate

GRADE SCORE RANGE School Environment represents 15% of the total score. The School Environment grade is based on student
A 3.6  orhigher attendance and results of the NYC School Survey, on which parents and teachers rate academic
: :: - 3': expectations, safety and respect, communication, and engagement.
D 45 - 55
F 44 or lower
THIS SCHOOL'S  COMPARISON TO PEER SCHOOLS PERCENT OF COMPARISON TO CITY SCHOOLS PERCENT OF POINTS POINTS
RESULTS WEIGHTED T5%) PEERRANGE  (WHEGHTED 25%) CITY RANGE POSSIELE  EARNED
73 77
£9 [ EX £9 78 59
73 73
&0 72 B4 59 71 83
72 73
62 T4 86 62 74 BE
73 73
62 75 EL 62 6 EL
0% 925%
92.5% _ 24.0% _E 45.7% 500 147
B EED B2, S
TOTAL POINTS 15.00 5.80

How To Interpret These Charts

among comparison

schools

COMPARISON TO PEER SCHOOLS ———
comparison
This school's (WEIGHTED 75%) RANGE
=] range covered
= bry the school's
0% . FORMULA
result
3 73 100
0% of range Bverage value 11!:15 of range R

Score Calculation Example

. PERCENT OF - 0TS PERCENT OF
PEER RANGE ) CITY RANGE
(21 = 075 = B

x 025 | n PO =
: POSSIBLE
x 025 ) x 25 =

Tio determine the number of points eamed, this school's 2011-12 results on each metric are compared to the historical results of peer schools and all schools serving the same grade levels
citywide. The comparison to peer schools is worth 75% of the points for each metric and the comparison te all schools citywide is worth 25% of the points. The bars represent the range of
results for the peer and city comparison schools for 2009-10 and 2010-11 that are within two standard deviations of the average. The percent of the range that is shaded is the school’s share
of possible points. The share is multiplied by the weight (75% or 25%) and the possible points for the metric to determine the points samed.

POINTS
EARNED

183
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Closing the Achievement Gap Future Leaders Institute Charter School Page 5

Schools receive additional credit for exceptional gains by students with disabilities, English Language Learners, and students starting with the lowest
proficiency citywide. A school earns additional credit when each high-need student meets the success criteria for an eligible metric. The number of
points will depend on the percentage of the school's population that is in the high-need group, the percentage of that group that is successful, and a
"fixed point value" based on how difficult it is to achieve the success criteria. Additional Credit can only improve a school's Progress Report score. It
cannot lower a school's score. Elementary schools are eligible for points on 16 additional credit metrics while middle and K-8 schools are eligible for
points on up to 17 metrics, each of which is worth up to one point. (In the table below, ™." in "This Schoal's Results" indicates that a school has fewer
than 5 eligible students in one of the categories.)

THIS SCHOOL'S ~ POPULATION FIXED POINT
CATEGORY RESULTS PERCENTAGE VALUE POINTS POSSIELE  POINTS EARNED
Percent at Level 3 or 4
English
Self-Contained [n=1) 3 : 0.531 0.00 E
Integrated Co-Teaching (ICT) (n=8) 0.0% 3.4% 0170 1.00 0.00
Special Education Teacher Support Services (SETSS) (n=19) 10.5% 5.1% 0.194 1.00 016
Mathematics
Self-Contained [n=1) ; . 0179 0.00 R
Integrated Co-Teaching (ICT) (n=8) 12 5% 3.4% 0.085 1.00 0.04
Special Education Teacher Support Services (SETSS) (n=19) 53% B.0% D105 1.00 0.04
Percent at 75th Growth Percentile or Higher
English
English Language Learners (n=8) 50.0% 4.4% 0.031 1.00 0.07
Lowest Third Citywide (n=85) 36.5% 47.2% 0.014 1.00 0.24
Self-Contained/ICT/SETSS (n=23) 39.1% 12.8% 0.023 1.00 011
Black and Hispanic Males in Lowest Third Citywide (n=47) 31.9% 26.1% 0.028 1.00 0.23
Mathematics
Emnglish Language Learners (n=8) 62.5% 4.4% 0.029 1.00 0.08
Lowest Third Citywide (n=107) 39.3% 59.4% 0.017 1.00 0.40
Self-Contained/ICT/SETSS (n=24) 33.3% 13.3% 0.030 1.00 013
Black and Hispanic Males in Lowest Third Citywide {n=52) 42 3% 28.9% 0.036 1.00 0.44
Movement from SC/ICT/SETSS to Less Restrictive Environments (n=23) 052 6.6% 0.083 1.00 D28
English Language Learner Progress (n=12) 58.3% 3.4% 0.051 1.00 0.10
THIS SCHOOL'S  COMPARISON TO PEER SCHOOLS PERCENTOF  COMPARISON TO CITY SCHOOLS PERCENT OF
RESULTS [WEIGHTED 75%) PEER RANGE  (WEIGHTED 25%) CITY RANGE
Pe rcs:nt nf Bth Graders i -
Cartine tit S hen) 00% | 0.0% 0.0% 1.00 0.00
Credit (n=34) T ——— IF% 0% 0% 4175
SPECIAL RECOGNITION TOTAL POINTS 2.32

Green School
Award
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Peer Group Schools and Peer Index

Future Leaders Institute Charter School

Page 6

PEER INDEX CALCULATION

The Peer Index is used to sort schools on the basis of demographics. A higher Peer Index indicates a higher need population. The Peer Index operates on a 1-100 scale and is
calculated using the following formula:

FORMULS |

FOR THI5 S5CHOOL {

Economic Need Index = 30 ) + |

% Students with Disabifties » 30

[T v 30 )+ [ 117% x 30

57.7%

% Blzck/Hispanic = 30 ] + |

x 30 ) + |

% English Languzge Learners  x

3.2%

Note: the Economic Need Index is calculated as follows: [ 1.0 x Percent Temporary Housing) + (0.5 = Percent HRA-eligible) + (0.5 = Percent Free Lunch Eligible)

PEER GROUP FOR:

Future Leaders Institute Charter School

10 |} = PEER INDEX

Each school's performance is compared to the performance of schools in its peer group. Peer schools are those Mew York City public schools with a student population most like this
school's population, according to the Peer Index. Each elementary and middle school has up to 40 peer schools and each K-8 school has up to 30 peer schools.

PEER ECONOMIC % BLACK or

DBN SCHOOL INDEX  NEED INDEX % IEP HISPANIC % ELL
13K282 P.S. 282 Park Slope 45.60 0.50 9.7% 915% 1.5%
84M330 Girls Preparatory Charter School of New York 45.97 0.43 12.4% 95.8% 4_B%
20K192 P.5. 192 - The Magnet School for Math and Science Inquiry 46.15 0.69 221% 52.2% 32.7%
11%194  PS/MS 194 46.39 0.71 12.3% BE.7% 13.8%
18K066 PS.6E 47.44 0.50 9.7% 97.6% 1.7%
24K593  Excellence Charter School of Bedford Stuyvesant 47.71 0.49 12.5% 08.0% 0.0%
290147 PS/MS 147 Ronald McMair 48.02 0.51 9.1% 97.9% 4 8%
B4K702 Community Partnership Charter 4859 048 155% 98.4% 0.3%
290156 P.5. 156 Laurelton 4911 048 16.8% 98.0% 2.9%
270333 Goldie Maple Academy 4926 0.62 9.2% 92.7% 0.2%
06M278  Paula Hedbavny School 49.41 0.63 12.1% B4.1% 15.4%
B84K356  Achievement First- Crown Heights Charter School 49.61 0.54 11.7% 100.0% 0.1%
290138 P.5. 138 Sunrise 50.11 0.61 10.0% 94.9% 313%
11X085 P.S. 089 Bronx 50.32 0.69 19.2% 73.3% 19.3%
B4X717  Icahn Charter School 50.48 0.62 6.6% 08 8% 1.5%
84MB861 Future Leaders Institute Charter School 50.51 0.58 11.7% 97.7% 3.2%
03M180 P.5. 180 Hugo Newman 50.78 0.65 10.2% 92.3% 6.6%
B4K358  Achievement First East New York School 50.91 0.62 9.0% 98.0% 1.2%
B4K704  Explore Charter School 50.93 0.53 15.9% 99 8% 1.8%
B4M284 Harlem Children's Zone/Promise Academy Charter School 51.22 061 11.8% 97.4% 1.7%
B4M341 Harlem Children's Zone/Promise Academy Il 51.57 0.59 151% 96.4% 4. 7%
B4K359 The Uft Charter School 51.75 0.65 B8.8% 98.0% 1.2%
84K731  Brooklyn Excelsior Charter 51.97 067 9.0% 97 4% 0.1%
21K238 PS5 238 Anne Sullivan 51.98 0.82 25 8% 56.5% 26.4%
17k161 PS5 161 The Crown 52.03 0.72 12.1% BB.3% 2.6%
B4K703  Beginning With Children Charter School 52.35 0.58 18.2% 06.4% 6.5%
06M311 Amistad Dual Language School 52.59 0.66 12.3% B9 1% 23.4%
24X185 The Bronx Lighthouse Charter Schoaol 52.67 0.65 10.7% 97.7% 6.1%
B4K538  Achievement First Bushwick Charter School 53.24 0.64 11.8% 98.9% 7.3%
B4X706 Harriet Tubman Charter School 53.52 0.67 10.6% 98.8% 5.5%
02M111 P.5. 111 Adelph S. Ochs 53.79 0.68 30.0% 74.9% 20.5%

PEER GROUP AVERAGES 50.19 0.61 13.3% 90.9% 71%
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Growth Percentiles Future Leaders Institute Charter School Page 7

The Progress Report for elemeantary and middle schools focuses on students' growth to proficiency and beyond, regardless of their starting
point. The Progress Report measures individual students’ growth on state English and Math tests using growth percentiles.

o GROWTH PERCENTILES

A student’s growth percentile compares his or her growth to the growth of all students in the City who started at the same level of
proficiency the year before. It is a number between 0 and 100 which represents the percentage of students with the same score on last
year's test who scored the same or lower than the student on this year's test. For example, a student with a growth percentile of 84
earned a score on this year's test that was the same or higher than 84 percent of the students in the City who had the same score as he did
last year.

Grade 3 to grade 4 math
PROFICIENCY 45 250
RATING

15% of students who scored

.00 2.84 in 3rd grade scored 00
higher than 3.29 in 4th
grade

300 300
84% of students whao scored
2.84in 3rd grade scored
3.29 or lower in 4th grade

200 — 200

100 100

@) ADJUSTED GROWTH PERCENTILES

To evaluate a school on its students’ growth percentiles, the Progress Report uses an adjusted growth percentile. Growth percentile
adjustments are based on students” demographic characteristics and reflect average differences in growth compared to students with the
same starting proficiency level. The adjustments are made to students’ ending proficiency rating as follows:

CATEGORY ADIUSTMENT
Students with Disabilities (Self-contained) +).25
Students with Disabilities (ICT) +0.15
Students with Disabilities (SETSS) +0.10
Economic Need Index (per 0.10) +0.005

Note: "Students with Disabilities” for purposes of adjustments is based on the most
restrictive setting of students over the last four school years.

e- MEDIAN ADJUSTED GROWTH PERCENTILES

The Progress Report evaluates a school based on its median adjusted growth percentile, the adjusted growth percentile of the middle
student when all the students’ adjusted growth percentiles are listed from lowest to highest.
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Additional Information Future Leaders Institute Charter School Page 8

This page provides more granular data on students' state exam scores and the percant of 8th grade students earning high school credit. It disaggregates
these scores by grade and subject for 2011-12 and deconstructs the high schoaol credit metric. While the numbers here do not individually count for
points, the detailed deconstruction should provide deeper insight into 2011-12 student performance.

PERCENTAGE OF
AVERAGE STUDENT STUDENTS AT LEVEL 3 G’:éﬂ'r‘:: :EE:S:J:EE
State Exam Scores by Grade PROFICIENCY OR LEVEL 4

Mathematics

3rd Grade [n = 43) 2.93 44.2%

4th Grade (n = 49) 3.04 51.0% 55.0

5th Grade (n = 29) 2.86 48.7% 43.0

6th Grade (n = 38) 3.28 68.4% 85.0

7th Grade (n = 24) 2.92 44.1% 73.0

8th Grade (n = 34) 2.95 44.1% 87.0
English

3rd Grade (n = 43) 2.66 39.5%

4th Grade (n = 49) 271 34.7% 59.5

5th Grade (n = 39) 2.65 30.8% 65.5

6th Grade (n = 37) 277 40.5% 73.0

7th Grade (n = 34) 2.76 35.3% 66.0

2th Grade (n = 24) 2.69 29.4% 52.0
Science

4th Grade (n = 48) 3.46 79.2%

8th Grade (n = 34) 2.97 55.9%

High School Readiness Indicators

% of 8th Graders Earning High School Credit .
% taking accelerated

FORMULA: { % taking accelerated courses Y= courses who passed } = % EARNING HIGH SCHOOL CREDIT
ALL SUBJECTS: { 0.0% ER ) = 0.0%
MATHEMATICS: ( 0.0% | ) = 0.0%

SCIENCE: ( 0.0% b= ) = 0.0%

LANGUAGE OTHER THAN i 0.0% IEX ) = 0.0%

ENGLISH:

THIS SCHOOL'S
RESULTS PEER AVERAGE CITY ANERAGE
Phase-In Metric
ath Grade Credit Accumulation of Former 8th Graders (n=14) . 82.0% B0.0%
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Department of

Education Progress Report 2010-11

Denmis M Walcoll, Chancellor

Future Leaders Institute Charter School OVERALL Overall Grades - K-8
GRADE GRADE SCORE RANGE % of Schools
A 57.1 or higher 25% of schools
B 41,3 - 57.0 35% of schools
PRINCIPAL: Peter Anderson
ARALT 6.8 c 253 - 412 30% of schools
DEN: 8AMSE1 SCORE out of 100 D 145 - 25.2 7% of schools
F 14.4 or lower 3% of schools
ENROLLMENT: 371
SCHOOL TYPE: K-8 PERCENTILE 1 For elementary, middle, and K-8 schools, the percent of
: schools receiving top grades was set in advance. Schools with
PEERIIDES: G ;ANK L ] L , average English and Math performance in the top third
; ; I5 school's overall score is greater than or equa citywide cannot receive a grade lower than a C. 5chools in
[see p. 7 for more details on peer index) to that of 1 percent of K-8 schools. t:;:‘ﬁrstvear ke i uugt, o e =
" ‘with progress results receive a report with no grade or score.
Overview

Each school's Progress Report (1) measures student yaar-to-year progress, (2) compares the school to peer schools and (3) rewards success in moving all
children forward, especially children with the greatest needs. Strong Progress Report results are the basis for monetary rewards for school leaders, and
poor results are an important factor in determining whether schools require intensive support or intervention. For more information, see
schools.nyc.gov/community/planning/Support+and-+Hntervention.htm.

CATEGORY SCORE GRADE DESCRIPTION
Student 0.0 Student Prc_:gress !'neasures how much individual students improved on
. F state tests in English and Math between 2010 and 2011, compared to
o
Progress other students who started at the same lavel.
Student 1.8 F Student Performance measures student results on the 2011 state testsin
Performance But:olZs English and Math.
School 4.0 School Environment measures student attendance and a survey of the
u_;of i C school community rating academic expectations, safety and respact,
H o
Environment communication, and engagement.
Closing the 1.0 Sf:hac_ﬂ_s_recewe :addltlonal credit for exceptional gains by _stude_ms with
¥ (15 max) disabilities, English Language Learners, and students starting with the
Achievement Gap lowest proficiency citywide.
6.8 The overall grade is based on the total of all scores above, including
Overall Score nu;: s I F additional credit for closing the achievement gap. Category scores may
not add up to total score because of rounding.

Performance over time Other accountability measures
Percentile rank of this school's overall Progress Report score for the These measures are separate from the Progress Report, and are an important part
past three years: of school accountability in New York City and State.

100

30 Quality Review State Account ity

&0 The school's most recent Quality Review  The school's current status:

il Score:

]
o 8 . 3 : 7 . In Good Standing
2009 2010 011
2010-11

The Progress Report is a one-year snapshot of a school’s performance. The
Progress _F'EPDR methordaiony bas ewnived m’ertlme,_in R SCT’D 3:11:1 The Quality Review is an obsenvational This status is determined by the Mew York
commcity feedbeck, dianges I stafe policy, and ligher staatands. (o 20210, evaluation conducted by an experiznced State Department of Education under the No
New York State raised the cutoff for proficiency on English and Math tests, and Bt TockEad oa How silis sehnol & Child Laft Behind Act

the Progress Report introduced growth percentiles. For a desoription of
methedology changes, visit schools.nyc gov/ProgressReport

arganized to educate s students.
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Student Progress

Future Leaders Institute Charter School

Page 2

GRADE
GRADE F A
B
C
SCORE 0.0 D
(out of 50) F
English

Median Adjusted Growth Percentile (n=178)

Median Adjusted Growth Percentile for
School's Lowest Third [(n=69)

Mathematics

Median Adjusted Growth Percentile (n=180)

Median Adjusted Growth Percentile for
School’s Lowest Third {n=565)

SCORE RANGE Student Progress represents 50%: of the total score. The grade is based on growth percentiles, a measure of

3.2 orhigher  how much individual students improved on state tests in English and Math between 2010 and 2011,

32;': - ::'; compared to other students who started at the same level. The section evaluates growth percentiles for all
8-? . :I_"--O students, and students in the school’s lowest third. An explanation of growth percentiles is at the end of
86 orlower this report.

THIS SCHOOL'S  COMPARISON TO PEER SCHOOLS PERCENTOF  COMPARISON TO CITY SCHOOLS PERCENT OF POMTS  POINTS

RESULTS [WEIGHTED 75%) PEER RANGE  (WEIGHTED 25%) CITY RANGE POSSIBLE  EARMED
3 =0
53.0 | | oox | | oo% 15 000
1 EH B39 548 CH BT
=50 %0
56.0 [ | | 0.0% [ | 0.0% 15 0.00
=7 ) 309 an TE F
a0 a0
430 | | oo | | | oo 15 000
' EH B52 &5 X B4
410 40
440 | | oo | | | oo 15 000
51 GH) L] 511 5.0 B0
TOTAL POINTS &0 0.00

How To Interpret These Charts

COMPARISON TO PEER SCHDOLS

This school's [WEMGHTED 75%]
result =

73

0% of range Bverape value
ameng comparison
schools

To determine the number of points earmed, this school's 2010-11 results on each metric are compared to the historical results of peer schools and all schools serving the same prade levels
citywide. The comparison to peer schools is worth 75% of the points for each metric and the comparison to all schools citywide is worth 25% of the points. The bars represent the range of
results for the peer and city comparison schools for 2008-0% and 2009-10 that are within two standard deviations of the average. The percent of the range that is shaded is the school's share
of pessible points. The share is multiplied by the weight | 75% or 25%]) and the possible peints for the metric to determine the points earned.

PERCENT OF =

RANGE

T |

100
1&33& of range

Share of
comparizon Score Calculation Example

range covered

 the schoal’ PERCENT OF PERCENT OF POINTS POINTS

y e schot= FORMULA [ x D75 & x 035 ) x

result PEER RANGE CITY RANGE POSSIBLE EARNED
EXAMPLE [ 6% x075 = B% % 025 ) x 15 = a7
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Student Performance

Future Leaders Institute Charter School Page 3

GRADE SCORE RANGE Student Performance represents 25% of the total score. The Student Performance grade is based on results
GRADE F A 14.2 orhigher  gn the 2011 state tests in English and Math. The section evaluates the percent of students who reach or
: 12i h i:; exceed proficiency (Level 3 and 4), and the average proficiency rating of students.
SCORE 1.8 D 3.0 - 60
F 29 orlower
[out of 25)
THIS SCHOOL'S ~ COMPARISON TO PEER SCHOOLS PERCENT OF  COMPARISON TO CITY SCHOOLS PERCENT OF POINTS  POITS
RESULTS [WEIGHTED 75%) PEER RANGE  (WEIGHTED 25%) CITY RANGE POSSIBLE  EARNED
English
3T 3578

P T of students at level 3 or 4

E_Zrcg'; age ofstudents atievel s or 35.7% | 125% - | 25.6% 625  0.99
(n=230) 5% i ki o8k GEE) T

257 260
Average Student Proficiency (n=230) 2.67 | 2.5% - | 225% 6.25 047
265 B T 280 im EX

Mathematics
Percentage of students at level 3 or 4 A %

a0 33.0% | oo% [l | 9.6% 625 015
(n=230) £ T T nF B WO

176 178
Average Student Proficiency (n=230) 276 | 0.0% . | 12.3% 6.25 0.19
3 340 FE 258 i 4
TOTAL POINTS 25 1.80

How To Interpret These Charts

To determine the number of points eamed, this school's 2010-11 results on each metric are compared to the historical results of peer schools and all schools serving the same grade levels
citywide. The comparison to peer schools is worth 75% of the points fior each metric and the comparison to all schools citywide is worth 25% of the points. The bars represent the range of
results for the peer and city comparison schools for 2008-09 and 2005-10 that are within two standard deviations of the average. The percent of the range that is shaded is the school’s share
of pessible points. The share is multiplied by the weight (75% or 25%) and the pessible points for the metric to determine the points earned.

COMPARISON TO PEER SCHOOLS PERCENT OF ———lare of
’ [WEMGHTED 75%) RANGE comparizan Score Calculation Example
This school's

! =0 range covered

result .
_:l - by the schael's — [ PERCENTOF PERCENTOF .. POINTS POINTS
result PEER RANGE CITY RANGE " POSSIBLE EARMED

30 k- 100
0% af range Average value ”!:'3”":"5' EXAMPLE [ B0 x 075 + BO% x 025 ) » 625 = 406

among comparison

schools
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School Environment

Future Leaders Institute Charter School

Page 4

GRADE SCORE RANGE

School Environment represents 15% of the total score. The School Environment grade is based on student

A

GRADE

SCORE 4

RNl

[out of 15)

School Survey Results

Academic Expectations

Communication

Engagement

Safety and Respect

Artendance Rate

85 orhigher  attandance and results of the NYC School Survey, on which parents and teachers rate academic
:'; B :; expectations, safety and respect, communication, and engagement.
21 - 36
20 orlower
THIS SCHOOL'S ~ COMPARIZEON TO PEER SCHOOLS PERCENT OF COMPARIZON TO CITY SCHOOLS PERCENT OF POINTS POINTS
RESULTS [WEIGHTED 75%) PEER RANGE  (WEGHTED 25%) CITY RANGE POSSIELE  EARNED
73 73
73 . | | 1% - | | 200% 25 033
71 &0 59 69 78 59
71 71
&0 71 B2 57 &3 B
72 72
53 T4 BS 62 73 B4
73 73
55 7T ] 63 75 B
% LT
o17% oo [ [ | =% 5 om
b £ TET B R T
TOTAL POINTS 15 398

How To Interpret These Charts

To determine the number of points earmmed, this school's 2010-11 results on each metric are compared to the historical results of peer schools and all schools serving the same grade levels
citywide. The comparison to peer schools is worth 75% of the points for each metric and the comparison to all schools citywide is worth 25% of the points. The bars represent the range of
results for the peer and city comparison schools for 2008-09 and 2003-10 that are within two standard deviations of the average. The percent of the range that is shaded is the school's share

of possible points. The share is multiplied by the weight [75% or 25%) and the possible points for the metric to determine the points earmed.

COMPARISON TO PEER SCHOOLS

— [WEIGHTED 75%)

result

0 73

0% of range Average value
Imong comparison

schools

100
_'l'[!]‘n' of range

Share of

comparison

PERCENT OF =
RANGE

range covered
by the school's

B0 FORMIUILA

result

EMAMPLE

Score Calculation Example

PERCEMT OF PERCENT OF . POINTS
= 075+ ® 025 | =

PEER RANGE CITY RANGE : POSSIBLE
6% = 075 + B%E ® 035 ) x 5 =

POINTS
EARNED

163
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Closing the Achievement Gap  Future Leaders Institute Charter School Page 5

Schools receive additional credit for exceptional gains by students with disabilities, English Language Learners, and students starting with the lowest
proficiency citywide. A school earns full additional credit when its results are in the top 20% of schools citywide. It earns half credit when its results are
in the top 40%. Additional Credit can only improve a school's Progress Report score, It cannot lower a school's score. Elementary, middle, and K-8

schools are eligible for points on 15 additional credit metrics, each of which is worth up to 1 point. (In the table below, "." indicates that a school has

fewer than 15 eligible students in a category.)

THIS SCHOOL'S TOP 20% TOP 40% POINTS
CATEGORY RESULTS CUTOFF CUTOFF EARNED
Percent at level 3 or 4
English
Self-Contained [n=2) 5.0%
CTT (n=11) 21.7% 16.7%
SETSS (n=18) 5.6% 27.3% 17.6%
Mathematics
Self-Contained [n=2) 1% 12 8%
CTT (n=11) 40.0% 34.4%
SETSS (n=17) 0.0% 53.3% 37.0%
Percent at 75th Growth Percentile or Higher
English
English Language Learners (n=5) 50.0% 42 9%
Lowest Third Citywide (n=67) 20.9% 55.3% 459.4%
Self-Contained/CTT/SETSS (n=28) 28.6% 60.4% 55.3%
Black and Hispanic Males in Lowest Third Citywide (n=31) 32.3% 56.1% 50.0%
Mathematics
English Language Learners (n=7) 50.0% 41.1%
Lowest Third Citywide (n=86) 12.8% 50.0% 45.3%
Self-Contained/CTT/SETSS (n=28) 17.9% 49.3% 42.3%
Black and Hispanic Males in Lowest Third Citywide (n=35) 11.4% 50.8% 42.2%
Movement of students with disabilities to less restrictive environments (n=23) 0.43 0.38 0.27 1.0
TOTAL POINTS 10
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Middle School Course Metrics  Future Leaders Institute Charter School Page 6

The most powerful accountability lies in the tasks students do. In many New York City middle school classrooms, teachers are asking students to defend
arguments, solve complex problems, and perform real experiments—tasks that measure the kind of critical thinking skills defined by the Common Core
Learning Standards, which students require for high school and postsecondary success.

Students’ performance on these classroom projects and assessments are captured in the course grades teachers give at the end of each semester.
Students who pass more rigorous courses by eighth grade are more likely to graduate from high school ready for college and career.

As New York City schools begin to integrate the Common Core Learning Standards, the Progress Report is evolving to measure and reward the more
rigorous classroom work.

Students’ middle school course outcomes are reportad below as unscorad metrics, and will be integrated into schools’ Progress Report scores and
grades beginning with the 2011-12 Progress Report.

CORE COURSE METRICS

This section measures the percentage of students in 6th through 8th grade who received a passing grade in a full year course in the relevant core subject
area.

THIS SCHOOL'S
RESULTS PEER AVERAGE CITY AVERAGE
Percent of Students Who Passed a Core
Course
English (n=98) 96.9% 82.9% 84.4%
Math (n=96) 81.3% 83.7% 82.3%
Science (n=96) 97.9% 83.5% 83.8%
Social Studies (n=96) 91.7% 83.3% B84.3%

3th GRADERS WHO EARNED HIGH SCHOOL CREDIT

This section measures the percentage of students in 8th grade who, during their 8th grade year, passed a course and related Regents exam that entitles
them to high school credit. Students who pass more than one accelerated course count the same as those who pass one.

THIS SCHOOL'S
RESULTS PEER AVERAGE CITY AVERAGE
PERCENT OF 8th GRADERS WHO EARNED
0.0% 22.4% 18.3%

HIGH SCHOOL CREDIT (n=25)
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Peer Group Schools and Peer Index Future Leaders Institute Charter School Page 7

PEER INDEX CALCULATION

The Peer Index is used to sort schools on the basis of demographics. A higher Peer Index indicates a higher need population. The Peer Index operates on a 1-100 scale and is
calculated using the following formula:

FORMULA | %eligible forfreelunch x 30 | + [ % students withdisabilities x 30 | + | %BlackMisparic x 30 | + | % English languagelesrmers x 10 | = PEER INDEX

FOR THIS SCHOOL | 48.3% x 30 )+ [ 12.1% x 30 )+ | 98.7% x 30 0]+ | 3.5% x 10 } = 4837

PEER GROUP FOR: Future Leaders Institute Charter School

Each schiool’s performance is compared to the performance of schools in its peer group. Peer schoals are those New York City public schools with a student population most like this
school's population, according to the peer index. Each elementary and middle school has up to 40 peer schools and each K-8 school has up to 30 peer schools.

PEER % FREE % BLACK or

DBN SCHOOL INDEX LUNCH % IEP HISPANIC % ELL
240087 P.5. 087 Middie Village 40.76 57.0% 29.2% 46.4% 10.1%
21K099  P.5. 099 Isaac Asimov 41.34 76.2% 20.5% 33.1% 23.8%
B4K362  Hellenic Classical Charter School 4141 49 3% 9.4% 77.5% 5.6%
06M1B7 P.5./1.5. 187 Hudson Cliffs 4143 60.4% 13.0% 61.0% 11.2%
02M225 Ella Baker School 4146 35.5% 13.9% 87.2% 4 B%
250200 PS/MS 200 - The Pomonok School & STAR Academy 41.90 59.6% 23.4% 54.5% 6.6%
08X071 P.5.071 Rose E. Scala 4211 57.0% 20.4% 61.2% 5.5%
21K226 P.5. 226 Alfred De B.Mason 4238 78.7% 22.9% 30.5% 27.6%
290208 P.S. /1.5 208 42 98 41 B% 13.4% 87.3% 2.3%
11X083 P.5 083 Donald Hertz 4299 63.3% 14.7% 61.6% 11.2%
250219 P.5 219 Paul Klapper 4430 65.6% 29.4% 47 7% 14 9%
21K121 P.5.121 Melson A. Rockefeller 44 85 75.0% 23.1% 45 8% 16.8%
290268 PS/IS 268 4555 63.5% 14.1% 72.1% 6.3%
290270 The Gordon Parks School 46.43 44.5% 14.2% 95.8% 0.8%
13K282 P.5. 282 Park Slope 46.75 54.4% 8.5% 91 8% 3.3%
BAMBA1 Future Leaders Institute Charter School 48.37 49.3% 12.1% 98.7% 3.5%
290147  PS/MS 147 Ronald McNair 48.41 54 6% 6.9% 98.2% 51%
290156 P.5 156 Laurelton 4863 47 8% 15.1% 98.0% 3.4%
B4K593  Excellence Charter School of Bedferd Stuyvesant 4925 52.9% 12.6% 98.6% 0.0%
18K235 P.5. 235 Lenox School 4973 62.2% 5.5% 97.6% 1.4%
84M704 Harbor Sciences and Arts Charter School 50.21 56.7% 13.2% 96.8% 1.8%
11%1%4  PS/MS 194 50.90 83.6% 12 6% 68.6% 14 B%
18K066 P.S. 66 51.32 65.3% 9.8% 895.2% 2.3%
21K238 P.5_ 238 Anne Sullivan 51.42 80.4% 26.4% 54.7% 29.7%
B4K356  Achievermnent First- Crown Heights Charter School 5176 61.2% 11.5% 99 9% 0.0%
B4X717  Icahn Charter School 51.84 B67.9% 6.0% 98.2% 2.1%
D6M311 Amistad Dual Language School 51.87 B63.6% 11.7% 20.0% 22.9%
17K161  P.5.161 The Crown 51.90 71.59% 11.9% B8.2% 3.0%
20K192 P.5 192 - The Magnet School for Math and Science Inguiry 52.00 79.0% 27.8% 54 2% 37.1%
B4K704  Explore Charter School 52.40 59.2% 14.9% 100.0% 1.7%
03M180 P.5. 180 Hugo Mewman 53.15 71.6% 9.8% 92 9% 8.5%

PEER GROUP AVERAGES 47.09 61.6% 15.4% 76.9% 9.3%
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Growth Percentiles Future Leaders Institute Charter School Page 8

The Progress Report for elemantary and middle schools focuses on students' growth to proficiency and beyond, regardless of their starting
point. The Progress Report measures individual students’ growth on state English and Math tests using growth percentiles,

€ GROWTH PERCENTILES

A student's growth percentile compares his or her growth to the growth of all students in the City who started at the same level of
proficiency the year before. A student's growth percentile is a number between 0 and 100, which represents the percentage of students
with the same score on last year's test who scored the same or lower than the student on this year's test. For example, a student with a
growth percentile of 84 earned a score on this year's test that was the same or higher than 84 percent of the students in the City who had
the same score as he did last year.

Grode 3 to grode 4 math

PROFCIENCY 450 450
RATING 4.00 16% of students who scored 400
J 1 B4dm 3ru;r;m-um-:~d -
mgher than 3.29 in 4th grade
3.00 300
BA% of students who scored
2 Bdin 3rd grade wored 3. .29
of kweer 0 dih grade
2.00 .00
100 — — 1.00

€) ADJUSTED GROWTH PERCENTILES

To evaluate a school on its students’ growth percentiles, the Progress Report uses an adjusted growth percentile. Growth percentile
adjustments are based on students’ demographic characteristics, and reflect average differences in growth compared to students with the
same starting proficiency level. The adjustments are made to students’ ending proficiency rating as follows:

CATEGORY ADIUSTMENT

Special Education Self-contained +0.25

Special Education  CTT +0.15

Special Education  SETSS +0.10

Title | Free Lunch +0.01 per 10% of students
eligible

Mote: special education program for purpeses of adjustments is based on the most
restrictive setting of students over the last four school years.

e MEDIAN ADJUSTED GROWTH PERCENTILES

The Progress Report evaluates a school based on its median adjusted growth percentile, the adjusted growth percentile of the middle
student when all the students’ adjusted growth percentiles are listed from lowest to highest.
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Department o Progress Report

Education 2009-10
Future Leaders Institute Chartsr
School [B4MBE1)
S
Fegueit What does this grade mean? How did this school perform?
o SCHOOL LEADER Pater Anderson
Schools are assigned lefter grades based on  This school's overall score for 2008-10 5 12.3 ENROLLMENT 335
their overall Progress Report score. Monetary » This school did better than 3% of all K-8 SCHOOL TYPE K-8
bonuses may be given to principals and teachers schools citywide. PEER INDEX 5045
at high-sconng schools. Scheols that get O's and
Fs, or 3 Cs in a row, may face consequences,
including change in school leadership or school Green School Award for
closure. the 2010 School Survey
cairy cocsnen s oty Gt o sores it rdes:
» Schools recelve lefier grades based on Each schoo's Progress Report (1) measures student year-
S«Ch!:lﬂl B thair owerall scora. to-year prograss, (2) compares the school b peer schools
Environment 76 outof 15 » Schools with an overall scone batwesn and {3) rewands sUCCESS In moving il chikiren foreard,
8 s 18.0 - 29.4 recaive a etter grade of D espesially chilaren with the greatest nesds. The Progress
# 2.7% of schools eamed 3 D in 200510 REeport maasures four ansas:
Student
Performance 42 out of 25 D K-8 $chool Table — Overall Grades School Environment
Grads  Scors rangs Clfy summary uses parent, teacher and secondary studeni survays and
A 57.1 o7 higher 25.7% of Schosis DiNer dala i MEaSWE NECEsEary condions for lkaming:
Student E B 412-570 34.5% of schoos “mmm;']f::emr” E"g‘;“mm' commurication,
Progress 0.0 out of G0 c 29.5-411 35.5% of schoois i
b ] D 18.0-29.4 2.7% of schiools Student Performance
. F 17.9 or lowar D.7% of schiools mieasures student skill levels In English Language Arts and
Additional Matn.
Credit 0.5 (15 max) In Ight of changes In State tests and Prograss Student Progress
Report methodology, schools cannot drop mieasures medlan student improvement from last year o
averall miore than two e graces from Iast year i this year In English Language Arts and Math.
Ihés year. Furiner, echoals with top quartle Closing the Achievement Ga
Score 123 out of 100 . | D performancs In ELA and Math cannat receive 9 P
h = 2 grade lower fhan C. %en:%n:f“mm nal credit for exemplary gains among
The second page provites Spechic NMMMation about how
Quality Review Score State Accountability Status
This school has not received a Quality Review. Based on its performance, this school's State accountability status is:
In Good Standing (2008-10)

This status is determined by the Mew York State Department
of Education under the Mo Child Laft Behind (NCLB) Act. Itis
separate from the school's Progress Report Grade.

Additional Information

Closing the Achievement Gap Peer Schools
Schools eam additional credit when their high-need studenis make Each school's performance is compared to the performance of schoels in its peer group.
exemplary gains. These gains are basad on the percentage of high-need Peer schools are those Mew Yark City public schools with a student population most like this
students who are in the Thth growth percentile or higher in English schaool's population. Each school has up to 40 peer schaools.
Language Arts or Math. Schools can also eamn additional credit when
their students with disabilites meet the goal of proficiency in English For Elementary and K-8 Schools, peer schoods are determined based on the percentage
Language Arts or Math. of students at each school that are English Language Learners, students with disabdities,
Black/Hispanic students and Title | efigible students. For Middle Schools, peer schools
This companent can anly improve a school's Progress Report score. It cannot are determined based on the average ELA and Math proficiency levels of the scheol's students
lower a school's score. before they entered Middle School, and the school 's percentage of students with disabilities.
The peer schools for Future Leaders Institute Charter School are:
Exemplary
Proficiency
Credit Gains Student Group DBEN School Name DBMN School Name
Percent at Proficiency 11X022 F.5. 023 Donaid Herz D2M111 P.5. 111 Agolpn & Ochs
- B4MTD4. Harbor Sciences and Arts Charter School BAXTIT Cant C. lcahn Charter School
- Self-Contaned (ELA) ZIMIZ1 F.S. 121 Netzon A Rocketsiler BAXTDS  Kipp Acacemy Charter Schood
N CTT (ELA) 13282 F.5. 282 Park Skee 20K192  P.5. 192- The Magret Schood for Math and Science Inquiry
290268 FEIS 68 11X083  PLS. 023 Brons
+0.5 16.0% SETSS (ELA) S4MIES Ross Global Academy Charier School B4K3ISS  The U Charter School
- B4XTDE  Harriet Tubman Charter School DIMIST PLE. 131 Amsterdam
- Seli-Contained (Math) 250318 F.5. 218 Pau Kapper 280138 P.5. 135 Sunrss
- C'I'I'tMall] I9Q156 F.5. 156 LawreRon 10X035 P.S. 035 Shela Mencher
290147 FEMS 147 Ronald McNalr B4M2B4 Harlem Chidren's ZoneiPromise Academy Charter School
40% SETSS (Math) ZSQITD The Saordon Fams Schoal
" " 18K235 .5, 235 Lemeox Schaol
Percent at T3th Growth Percentile or Higher VEKIEE P.5.€6
- English Language Leamers (ELA) S4NS38  Achievement Frst Bushwick Charer School
S45T04  Ewpions Charter School
44.1% Lowest Third Citywide (ELA) S4MSE1  Futune Leaders instite Charier School
- 545702 Beginning With Ghildren Charter School
- Sef-Contained/CTT/SETSS (ELA) 548356 Achlewement First- Crown Helghis Charser School
N . Lear 11K134 FEMS 134
English Languag= ers (Math) ZIKI38 F.5. 238 Anne Sullvan
20.3% Lowest Third Citywide (Math) DEMETT  Amistad Dual Language School
- Self-Contained/CTTISETSS (Math)

{-}Indicates less than 15 students In this category

The Progress Report is a key compenent of Mayaer Michael R. Bloomberg's and Chancellor Joel |. Klein's Children First reforms. The Progress Repart is designed to assist
administrators, principals and teachers in accelerating the learing of all students. The Progress Report also enables students, parents and the public to hold the NYC Department
of Education and its schools accountable for student achievement and improvement and for ensuring a high quality education for every student in NYC's public schools.

[f you have any questions or comments abeout the Progress Report, please visit hitpiischootsnyc govié coountabiitytools/reportidefault. hitm, or send us an email at
pr_support@schools.nyc.gov
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Results by Category

SCHOOL Future Leaders instifute Charter Schood (B4MBE1)

SCHOOL LEADER Peter Anderson

HOW TO INTERPRET THIS CHART

A 5chodl i5 evaluated by asking how far s score In each category has % = E 7ew | In this exampis, Me 5Choo's engagemsant score 15 9.0. This 16
mowed along the range of scores for all schools. These charts show that win as| T5% of the way from e lowest engagement at any school
mowement a5 a . In the exampée to Me nght, the SCN00Is soone Engagamant (6.0) to thie nighes? engagement {10.0).
Ie 7% of the way from Ihe owest i fe highest score in e City. 3.0 T5.0%
[ oo Below, the green charts on the k=it compare the schoal i
If 3 school perfonms 3t the fop end of the range, the bar will be Tully Its pear group. The biug charks on e night compare the
shaded. I 3 schodi parfoms 3t Me low 2nd of e range, hie bar will not 5ehial 10 Echools CRywide. PECT 5COMES Court Mrae imes
be snaded. If a school performs i the middie of he @nge, half the bar a5 much 35 Clty scores. Peer and Clty ranges are basad on
will b2 shaded me outsoemeas of ECN0DIs from 2008-09 and 200910
School Environment yas e ] = e
School's Fromr Min Pt Mem iy i City Man of
Comprises 15% of the Overall Score Score Your School Relative to Peer Horizon: Your School Relative to City Horizon: students
This Year's Score Survey Scores (10 points)
7.6 out of 15
Acacemic Expectations: T4 28.6% 0%
Communication: [-F:] 45.5% 45.5%
L] ap
Green School Award! - -
Engagament 73 5TA% 54.5%
- i - 5
Sunéey aniing Safety and Respect 72 A00% 400%
- i - .
Attendance |5 points) 05 1% E5.0% TLE%
O W, a1 B D
Student Performance — T o S T [
School's Fomr Wi Prowi M. CBy i (=1 1
Comprises 25% of the Overall Score Score Your School Relative to Peer Horizon: Your School Relative to City Horizon:
This Year's Score: Englizh Language Arts
4.2 out of 23
Percentage of Sudants 41.2% 28.4% 33.0% 04
D 31 Pronsiency (Level 3 or 41 e ETY “ [TED
Median Swdant Proficlency (1.00-2.50): 254 J26% IE%R 24
253 Aak ] )
Mathamatics
Pencentage of Swudents 36.0% -TE% 2% 205
a1 Proficiency (Level 3 or £): 42 5% 10 386 WO
Miedlan Student Proficlency (1.00-4.50): 274 58% . 15.9% - 205
258 4ps 247 a17
Stude nt PrD rESS Your 0% = 5o T 0% 0% F= N T N,
g School's P i P b ity i City Man
Comprises 60% of the Overall Score Score Your School Relative to Peer Horizon: Your School Relative to City Horizon:
This Year's Score: English Languags arte
0 out of 60
Median Growin Percentle 2.5 E4% -£.6% 14z
F ] 810 544 [T
MEdian Growtn Percentlie for 540 -4.1% 242% a7
Schools Lowest Thind 254 T 811 i
Mathematics
Medlan Growtn Percentis 420 43% 3% 147
400 ] a50 .5
Median Growth Percentlie for 445 -1.7% ATE% =]
Schools Lowest Third 452 ®E E08 e
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Education 2008-09

g =
e What dosc thic grade mesn? How did this cohool perfom? School [BANSET)
drw SCHOOL LEAGER  Pabar Ascatscn

Echools are assigned lefer grades based on & This school's overal score for 200805 15 57.5 HWROLLMENT 55

fher overall Progress Report score. Echools & This store places the Echool In the £ percentle of SCHOOL TYPE ¥

fthat get As and Bs ars eligible for resards. all K-8 schools Clipside—Le., £ percentof FEER INDGEX -1!'.-E

Echools that pef Ds and Fs, or 3 Cs In & row, s schools soored lower than this school

face conseguences, incuding change in school
leadership or school closure.

oy it coe

Sehool Edrchistunsfis Progrins Repal (1) o sty
c . E oy prOxpien, [ ] cof paie Tl school b Do Schon
Environment 3.0 out of 15 How cocms transiats to grades: e { ) i ez i Soving il chikSen Tomwaid,
H . o et -pmmmum;“nlun-g-u.-ﬂ Tha Priggirina
of thalr ovenall scon
Student A » Sehens =it an svaisl s Senool Emvironment
Performance 172 out of 25 Ioatveanar) SA-57.0 racahen & Lrery el Dmmc i ared epcircdary sludeed uforys and
g |ebai prade ol B ot il 1 MU femary cofdiion for eeming
Student o TF of echooks emed o B in 200600 angagaTient ahd alely @i r-p-:lw :
Frogress 27.5 out of 6D -: C Student Performancs
F-B Sohool Table — Overall Grades ;—u-nﬂlﬂl“nn&unhma—phh-ﬂ
y
Additional S B v covenen Student Progrees
. I A 0100 BEUW OAChool | e ieerce st bnprisssirant o beat st 15
redit A8 (15 max) B EAETS 15.1% of nchoos i yumai i1 Ersgieah Langumge A0t e Math
G b L9%of notocte Cloaing the Achlevement Gap
i} Hoon I, of sl e wrinzots kil orel cedl b mempary gen anong
F

ox20 O of ol high-resecd alucledis

Owerall
Score ssaeee [ |8
2 T Dk s provices sk rdoraion aboud feow Dm

i S o] i e OF (i e

Gualky Review Soors Sats Accountabiifty Status
This school did not receive a Cually Review in 20808, Based on s 200805 perdformance, this school 52
In Good Esndng

This siahs= |5 determined by the New York Stale Deparfment
of Educaion wunder e Mo Child Le® Behind (MCLB) At Eis

separaie from the schools Progress Report Grade.

Additional Information

Closing the Achievement Gap Peer Schools

Schools =am addifional oredE when Feir highqneed students make Each school's perfformance: ks compared io fe periomance of schools In (B peer group.

exemplary gains. Thess gains ars based on the peroeniage of high-need Peer schools ans those Mew York CRy public schoois with a sSudent popuiation most Tke this

students who improwe by at least cne-half of a proficiency level in Englsh schoofs populabion. Each school has up o 40 pesr schools.

Language Ars or kMath (2.0, shudent improves from 2.25 o 2.75 In ELA, or

320 o 370 Im Maf]. For Elementany and K-8 Schools, peer schools are determined based on e perceniages
of sasdents at =ach =chool that are English Languape Leameers, Special Educadon,

This component can only Improve a school's Progress Report grade. | annot Biacu/Hispanic and Tie | eligibie.

lower a school's grade.

For Micdie Echools, peer schoois ane determined based on e averape ELA and Mabi
profici=ncy levels of T schools students befone they eniered Middie School

Exeenplary Thee pesr schools for Future Leaders nsituls Chartsr School are:
Proflalenoy
Englich Languags Aric BATA arber Bciencem and dcts Charte St | PoosE
DELET PS5, Y Lidds Vimgs OLET P5. T Romaisd Mermie
- Englzh Language Leamers FIKIIE U5 KIZ5- The Dissn £ Zagin BT Begiaming Wi Cuikdren CRarer Scheol
s Sxem Special EoucTon Bludents LT T e—— A P8 T3 Arrw Sulihan
T34 PS5, 124 Curmazed & Dharch BRUTEL Havmr Chidrers TonePrries Acsders Charte Sones
- Hspanic Students in e Lowest Third Chywids FIKES PS5, 121 Kasinme A, Recklelar |NZ80 5. 250 Memhek Padosmy
DaMTI Tag Yaung Scholars BAETIT et O licabn Chwster Schoed
s 53E% Blxck Studen in the Lowest Thind Sopwide NP5 20 Poemonok Tl T T P ———
- Cofver Shugents In the Lowest Third Clywide [OM13= P35, 1360 Jucoh Aeguet P BAES The Ut Chartr Schocl
[TMP2e [l Daioer School [ e T T — -
satnsmatios 16083 PS5, DO Commid Haesr
ABKII PS5 T Lance
- Englzh Language Leamers WOTM PSILS. QT
185% Special Education Students SRR TR, £ ot £
DERCTY The o bl Schod
- Hispanic ESudents in e Lowest Third Chywide: ZOE PITE
G PS5, T10 P hapoer
+0TS 29T% Bixck Students in the Lowest Thind GEpwide TS P 158 Laursfics
- Offver Slgents In e Lowest Thind Clywide BAI5E  Achimsrr ard s Do Haights Charte: Bchos:

0N PS5 5S Seamide

1<) ol caitink Do Wiy 15 SfatE o M Sy

The Frogress Report s a key component of Mayor Michas! R. Bioomberg's and Chancelor Jos! | Kl=in's Childnen First reforms.. The Progress Report |5 designed fo assist
adminisirabors, principais and teachers I acceisrating the ieaming of al sludents. The Frogress Report also enabies students, parents and the public to Rold Te MY Department
of Educaiion and iz schools acccuntable for skudent ach and Imp and for ensuring a high qualky education for every siudent in NWC's publc schoots, T you hawve
any guesSons of comments about e Progress Report, piease wisk hip-fschools. nyc goviAcooun@abity SchoolRsportsProgressReports! or send us an emeall ab
Pr_supporiifischoois nyc.gov.
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Results by Category

HOW TO INTERPRET THIS CHART
A ncheol w mvalured by asbleg how fai i scom i eech celegoty hes e cxm| e TR Y mU5E Thiala
il akaig Ui inige of Aok [ el schodi. Thise charts il | TER o Dl iwly’ P D' ] alleetdafeom il ey mchoel
ma I - o T righl, Bw schools acie Alloalaror (5N 1 e ] aDereience | 90D
TR o e wairy Frisss B osseil o Hha bighest scie b B Cly e TR
) wmow  Hslow, Bw grsen cwety B el coroes D e
F o ectoo pefares el Be e and of Do rerge. e b sl B fuly s peer o, The blue cfiets on Tha dgh mmpeie the
ahaded I & school perforn. &l T low md of e g, B bar Wi ol achodl o achoos Citywion. Peai soonhm oot Tiies §imes
b whmded T wachoo! perioite b e rodde of the eige, Sal B bai i ch m Sty eoores.  Paeed and City ahges aie baed on
will b atesiesd im potsormem of schooi fres 2005048
School Environment hoor sl re T =
Schools P il el ity il oy Momiber of
Comprizas 15% of the Overall Score Score  Your School Relatva bo Peer Horzon: | Your School Redative fo City Hofizon: | students
This Year's Econ Swrvey Soores (10 poisb|
B owt of 16
B Acwdietric Expacialion Ts 50 ik
[T}
Cafnitasticafich L1 ] 4.5
T
Engagmrert AE Ll
[}
Barlely aivd Faw et s 55 %
[
Afwedescs |8 poists | e e
% R
Student Performance ool e = " [ P B s e
Echoal's pmp . i . iy b
Comprises 25% of the Overall Score Scora  Your School Relative to Peer Horlzon: | Your School Relative to City Horfzon:
This ¥ears Scomr [Emgitsh Langzags Arty
172 out of 35
u Paicailige of Sludess s [ BL % 180
o ot oendy (Leval 3o &)
Wandtan Snidanl Piokamnoy |1 004 50) b5 | BH0% g
[ s
Malh omatazs
B L F .1 TEAN 188
ot Frof dency (Lawal 5o &) [ ]
Windhin Enidadl Prafiamncy |1 00-4 50) 5a& 50 E-: L 188
B Ey EE ) Lt g
Student Progress hoor e ™ [ = P O O
g Bchools [ E— i . oy
Comprisas §0% of the Overall Scors Score  Your School Relative to Peer Horlzon: | Your School Redative to City Horlzon:
This Yeor's Soone Engii h Langesgs Srts
276 out of 80
s of Sl Maklng BN L 155
' “uar 1l Frogres
Foicordegm of Sl i Sofieiy 15 [N 4H
Lowaral U7 Sludeiis Meing o Lol
1 Yaar of PYogreas
Aamiign Crmign n Shident Piofoensy L] LEL =3
P Lowal T ofed Livend 2 SReadents
Awainga Change n Sudeit Profcency jo.oay TE % (]
150 Lwal 3 fed Lireil 4 Sudeds
Mkt oo aila-s
a1 A Ao
tage of Shuders in Schoafs Lvd, I a8
A Slocimrs Makiag ol Ll
1 Talr of Fragms
Bamimg e Shuder Pioioency 5] Al 1]
P Lowal T wred Loeend 2 Sloxdonts
Asmraga Clmige o Sudent Piofoe ey [ -Kif] 38 AL 130
o Lowwd 3 2 Livvnl 4 Subeits
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Department of

Education

Progress Report
2007-08

Futura Leaders Institute Chartar

rugen What does this grade mean? How did this school perform? Sehool (B4MERT)
L] SCHOOL LEADER Glanna Casestta
Schools are assigned letter grades based on # This school's overall score for 2007-08 is 48.6 EMROLLMENT 294
their owerall Progress Report score. Schools # This score places the School in the 29 percentile of SCHOOLTYPE K&
that get As and Bs are eligible for rewards. all K-8 schoods Citywide—i.e., 20 percent of PEER INDEX AT.42
Schools that get Ds and Fs, or 3 Cs in a row, those schools sconed lower than this school
face consequences, including change in school *# This school did not have a 2008 target because it did
leadership or school closure. not receive a grade last year
Category Calculated Score Category Grade
Each schools Progress Report (1) measunes student
School B year-io-year progress, (2) COMpares ihe school to peer
Environment 8.9 out of 15 How scores translate to grades: SCNOOIE 3Nd (3) FRWarts SUCCEES I moving 3l children
3 forward, especially children with the greatest neads. The
» Schools recelve letter grades Progress Report measures four areas:
based on thelr overall scone
Student B . = with 27 el School Environment
Sehod Ecore uses parent, teacher and secondary student sureeys and
Performance 141 out of 25 mﬁgj recelve 3 oiher data to measure necessary condlions far leaming:
g atendance, academic expectations, cOMMAINICAton,
Student = 24% of schools eamed a Cn engagement and safety and respect
Licien 200708
Progress 25.6 out of 60 - B Student Performance
5 K-8 School Table — Overall Grad ;e:;u;;sramﬂemstlllleuels In English Language Arts
- Grade  Score ran
Additional 2% City ¥ Student Progress
- A B5.7-98.5 24% of schools ME3suras average student Improvement from [3st year 1o
Credit 0.0 {15 max) B 497566 47% of schools 5 YEar In English Languags Ams ang Matn.
c 354496 24% of schools Closing the Achievement Gap
overall D 23.4-38.3 2% of schools gives schools additional credit for exempéary gains among
F 22.3-23.4 1% of sehools Pigh-need siudents
score wsoxceo [ | C
v The back page provides SPECIc Mrmation about Now
thie schaol pefformed In esch of these areas.
Guality Review Score State Accountability Status
This school did not receive a Quality Review in 2007-08. Based on its 2006-07 performance, this school is:
In Good Standing

This status is determined by the New York State De|
of Education under the No Chid Left Behind (MCLE) Act. Itis
separate from the schoof's Progress Report Grade.

Additional Information

Peer Schools

Each school's performance is compared to the performance of schools in its peer group.
Peer schools are these New York City public schools with a student population mast like this
school's population. Each school has up to 40 peer schools.

Closing the Achievement Gap

Schools earn additional credit when their high-need students make

exemplary gains. These gains are based on the percentage of high-need
students who improve by at least one-half of a proficiency level in English
Language Arts or Math (e.g.. student improves from 2.25 to 2.75in ELA. or
320to 3.70 in Math). Schools eam additional credit for any one of the five
high-need categories of students if the percentage of students in that category
who achieve exemplary gains is in the top 40% of all schools citywide.

For Blementary and K-8 Schools, peer schools are determined based on the percentage
of students at each school that are English Language Leamers, Specal Education,
Black/Hispanic and Title | eligible.

This component can only improve a school's Progress Report grade. |t cannot For Middle Schools, peer schools are determined based on the average ELA and Math

lower a school's grade. proficiency levels of the school's students before they entered Middle School.
Exemplary The peer schools for Future Leaders Institute Charter School are:
Proficiency
Credit Gains Student Group DBN School Mame DBN School Name
English Language Arts B4MTD4 Harbor Sciences and Arts Charber Schoo 19KDE5 P.E.BE

2400=7 PS5 087 Midde Vilnge 29Q147 P.S. 147 Ronaid Monair

- Engiish Languags Leamers 21K225 5. K228 - The Eleen E. Zagin B4KTU3  Eeginning WER Chikdren Charer Schoal

- SFF_‘GE' Education Students K093 PS5 0SS Isaac Asimov 21K232 PS5, 238 Anne Sulivan
27@iz4 P.5. 124 Osmond A Church B4M284 Harlem Chiddren's Zone/Fromise Academy Charier School

- Hispanic Students in the Lowest Third Citywide K121 F.E. 121 Netson A Rocketelier IS0 PUS. 280 Moshoky Farkway

- . — D4MO12 Tag Yourg Scholars BAXTT CarC.lcahnm Crarter School
31.2% Black Students in the Lowest Third Citywide 25000 5. 300 Pamanak 30Q127 F.5. 127 Asrospace Science Magne

N Ofher Students in the Lowest Third Gitywide: DZMI2E P.5. 126 Jacob Auguss Alls BEK3S5 The Uft Charter Bchoct

O02M225 Ela Baker School 05M311 Amistad Dual Language School
Mathematics 11X083 F.5. 082 Donakd Hertz

K235 F.5. 235 Lenox

B English Language Leamers 290270 PUE.§ LS. @270

- Special Education Students DEM1ET P.5. 18T Hudson Cits
OEM223 The Mol Hal School

- Hispanic Students in the Lowest Third Citywide 280068 PUE. 268
2890215 FLE. 215 Paul Kaoper

28.0% Black Stedents in the Lowest Third Citywide asaiss stssl__:m

- Other Students in the Lowest Third Gitywide BAK3SE Achiemment Pt Grown Heignes Gharer Schoet

ITCETE FUE. 225 Seasde

-} Indlcates less than 15 students In this category

The Progress Repaort is a key component of Mayor Michael R. Bloomberg's and Chancallor Joe | Klein's Children First reforms.  The Progress Report is designed to assist
administrators, principals and teachers in aceelerating the leaming of all students. The Progress Report also enables students, parents and the public to hold the NYC Department
of Education and its schools accountable for student achiesement and improvement and for ensuring a high quality education for every student in NYC's public schools. i you have
any questions or comments about the Progress Report, please visit hitpoifschools nyc gow AccountabilitySchoolReports/ProgressReports! or send us an email at
pr_supportifischools nyc gov.
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SCHOOL Future Leadsrs insttiuls Charier School

SCHOOL LEADER Glanna Cassetin

Results by Category

HOW TO INTERPRET THIS CHART

A schoal |5 evaluated by asking how far Its score In each categroy has e =% s r=s 10w In this example, the school's attendance s 90%. This s
moved along the range of scores for al schools. These charts show that i wes| T5% of the way from the lowest atiendance at any school
movement 35 3 percentage. In the sxampie to the nght, the schaols scane Attsndance (B2% ) fo the highest atendance [100% )
|e 5% of the way from e iowest 1o e nighast scare in the City. 2% TE.0%
B wors  Delow, the green charis on the left compare the school to
If & schoal perfarms at the top end of the range, the bar will be fully Its peer group. The blus charts on the ight compare the
shaded I a school performs at the low end of tha range, Mme bar will pot echonl 1o 5chools Cltywigie. Peer 5cores count threa timeas
be shaded. If @ school performs in the midde of the @nge. half the bar a6 much &5 Clty scores. Pesr and City ranges are based on
will b2 shaded the cutcomes of schools from 2005-08.
S h I E = Your "™ 255 5. res 100w S FoL 0% rs wow| Number
chool Environment Mok <3 e - sl s
Comprises 15% of the Owverall Score Score Your Sl:llwol Fte1?tive to I'-:‘eer Horizon: ‘I'wrﬁc!mo{ Re!.illthe to (I:Ely Horizon: students
This Year's Score: Sursay Scores (10 points)
059 x 15 = 89
Academic Expeciations: 16
B = T
Communication: 5.8
(&) TH
Engagement: a8
ai Th
Safety and Respect T4
BT D)
Attendance [5 points) 04 4%
LR E-T R
S t d .t P f Your L =% LY L Y £ =n % TR W0
uden eriormance Sckiol’s P [ Cay an iy v
Comprises 25% of the Overall Score Score Your School Relative to Peer Horizon: Your School Relative to City Horizon:
This Year's Score: Englizh Languags Aris
0564 x 25 = 141
Percentage of Sludenis Bild% 43.6% | AT 171
B g “- ) h- b
Median Stugent Proficlency (1.00-24.50): aan §0.0% 0% 17
27T Ty 253 ELT
Mathematice
Percentage of Students B1.6% TLT® 170
at Proficiency [Level 3ord); 1000 “- 1501
Median Student Proficiency {1.00-4 50} 324 59.5% 170
ETH 15 ane
S t d t p Your o ELS Eirs, LR T £ Eoi S T 0%
u en rogress School's P i) Fumr bz =g City W
Comprises 60% of the Overall Score Score  Your School Relative to Peer Horizon: Your School Relative to City Horizon:
This Year's Score: Englizh Languags Aris
0426 x 60 = 256
Percentage of Students Making S2.6% 31.6% 154
B at Least 1 Year of Progress e
Percentage of Studemts In School's B7.8% 10.6% 56
Lowest 173 Stugents Making at Least ]
1 Year of Progress
Awerage Change In Student Proficiency o012 20.0% B2
for Leval 1 and Level 2 Swedents 043
Awerage Change In Student Profickency [URET E1% 102
for Lessd 3 and Level 4 Siudents [T
Mathematics
Percentage of Students Making B1.E% 52.1% 163
at Least 1 Year of Progress Taow
Percentage of Students In School's TE.O% Tid4% 52
Lowest 173 Stugents Making at Least D
1 Yaar of Progress
AnErage Change In Student Profizkncy 0.26 J8.8% 4
for Lesal 1 and Level 2 Students (L]
Awerage Change In Stwdent Proficlency 0.04 T1.9% 114
for Lesal 3 and Level 4 Students [§E]




Progress Report
Elementary/Middie/K-8

Grade: B
Peer Index__ 64.99  (0.00 - 700.00 for EAE; 1.00 - .50 for M)
Owerall Score  52.95  jouf of 1004
School Environment  10.8  foufof 15)
Student Performance 152 joufor 30)
Student Progress 254 foufof 55)
Achievement Gap: _ 1.50  [sdaona! credif)

I FUTURE LEADERS INSTITUTE CHARTER SCHOOL I K-8

Grades on Charter School Progress Reports have been assigned based only on a calculation of student attendance, and
student performance and student progress on Mew York State tests. The final grade is a combination of 15% of the school®
student attendance score, 30% of the school's Performance Score, and 55% of the school's Progress Score. The grade
does not include outcomes of parent, teacher, and student satisfaction surweys, and therefore it would be inaccurate to mak
a direct comparison to the grades assigned to non-charter DOE public schools. For information on student environment
measures (e.g., parent satisfaction), and for further information on charter school performance, please visit
www.nyc.govicharters to view charier schoels' annual reports, annual audits, and annual visit reports

Your School's Score: ‘four School Your School
This Relative to Peer Horizon: Relative to City Horizon:
Year Peer Horizon  Minimum Mlaxinnum City Horizon  Minimum Maximum
1 School Environment (15%)
Attendance B84.2% T2.4% B2.7T% 26.2% T0.8% a87.4% o7.0%
School Environment Score: 10.8
2 Student Performance (30%)
Engllzh Language arts
Percent of Students at Proficiency (Level 3 or 4) 54.5% 53.8% 22.0% 52.4% 53.5% 15.5% 88.4%
Median Student Proficiency (1-4.5) 3.05 56.5% 2.50 24 55.3% 248 3.53
Mathematics
Percent of Stwudents at Proficiency (Level 3 or 4) 60.7% AT 3% 32.3% 22.4% 46.4% 28.2% 098.2%
Median Student Proficiency (1-4.5) 318 46.3% 2.58 a 45.6% 248 3.87
Student Performance Score: 15.2
3 Student Progress (55%)
Engllzh Language arts
Percent of Students Making at least 1 Year of Progress 58.3% BI 1% 41.3% 65.9% T3 T% 30.2% 65.1%
Average Change in Student Proficiency 0.18 92 8% -0.08 07 92 8% -0.10 018
Average Change in Proficiency in School's Lowest 1/3 of Students 0.37 BIB% 0.1 042 90.1% 012 0.40
Mathematics
Percent of Stwudents Making at lzast 1 Year of Progress 36.6% -T.6% 38.8% G7.6% 4. 7% 34.0% 71.2%
Average Change in Student Proficiency -0.08 11.7% -0.oe o2z 17.0% -0.12 024
Average Change in Proficiency in School's Lowest 1/3 of Students 0.1 17.4% 0.04 042 19.5% op2 0.44
Student Progress Score: 254
Exemplary Proficiency Gains” Additional
This Credit
Year Received
4 C'DSiI’Ig the Achievement Gap
Engllzh Language arts
English Language Learners
Special Education Students
Hispanic Students Who Are in Lowest Third Citywide
Black Students Who Are in Lowest Third Citywide 36.5% 1.50
Other Students Who Are in Lowest Third Citywide
Mathematics
English Language Learners
Special Education Students
Hispanic Students Who Are in Lowest Third Citywide
Black Students Who Are in Lowest Third Citywide 13.8% -

Other Students Who Are in Lowest Third Citywide

* Percent of sfiudents who gained half 3 proficiency level or more thiz year
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Part 1: Executive Summary

School Overview and History:
Future Leaders Institute Charter School (FLI) is an elementary/middle school currently serving

approximately 350 students in grades kindergarten -- eight in the 2011-2012 school :waar.1 The school
opened as a charter school conversion from a preexisting DOE public school in 2005 with grades
kindergarten through grade eight. It is currently housed in DOE space at 134 West 122™ Street in
Harlem in Community School District 3.

The student body includes 3.4% English language learners (ELL), 12.0% students with disabilities (SWD),
and 74.5% Free and Reduced Lunch students (FRL).? The school has a student attrition rate of
approximately 15% from 2010-11 to 201 1-12* As of March 2012, there are 350 students on the waitlist
and the current daily attendance rate is 95%.° The average attendance rate for the school year 2010 -
2011 was 95.4%”

The schoal scored slightly below Average on the Academic Expectations, Engagement, and Safety &
Respect sections of the NYC DOE School Survey in 2011-2012; the school scored Average on the
Communication section. Except for Communication, which FLI scored higher than citywide averages for
all elementary/middle schools, the school scored lower than citywide averages in all other sections. Fifty-
three percent of the school's parents, 82% of the school’s students, and 82% of the school's teachers
responded to the survey.

The school earmned an F on its progress report in 2011; a D in 2010; a B in 2009, and a C in 2008. The
school is in good standing with regard to state and federal accounlability.T The NYC DOE issued a Notice
of Deficiency to FLI on December 7, 2011 that is in effect through the end of August, 2012.

Annual Review Process Overview:

The New York City Department of Education (NYC DOE) Charter Schools Office (CS0) conducts an
annual site visit of charter schools authorized by the NYC DOE. The site visit is designed to address
three primary questions: is the school an academic success; is the school a fiscally sound, viable
organization; and is the school in compliance with its charter and all applicable laws and regulations? To
ascertain matters of sustainability and strategic planning, we also ask about the school's plans for its next
charter term. The visits are conducted by representatives of the CS0 and last the duration of one school
day. The annual site visit begins with a meeting with the school leadership team. Afterward, the reviewers
visit classrooms and hold brief meetings with available administrators and teachers. Areas of evaluation
include, but are not limited to: academic goals and mission; curriculum and instruction; school culture and
leaming environment; assessment utilization; parent engagement; government structures and
organizational design; community support; special populations; and safety and security. The site visit is
intended to be a snapshot of the academic year and reflects what was observed at the time of the visit.

The following experts participated in the review of this school on March 21, 2012:

Sonia Park, Senior Director, NYC DOE CSO

Debra Schwartzman, Senior Director, NYC DOE CSO
Bertram Wyman, Analyst, NYC DOE CSO

Paul O'Neill, Consultant to NYC DOE CSO

! NYC DOE ATS system as of April 2012

? Ibid.

* FLI self reported School Evaluation Visit Data Collection Form (3/14/12)
* Ibid.

% Ibid.

5 N'YC DOE School Survey — hitpoiischools nyc govisurvey

" NYC DOE Progress Reports
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Part 2: Findings

Overview:
In 2010, pursuant to the New York State Charter Schools Act, the New York City Department of
Education ("NYCDOE") approved the three-year renewal of Future Leaders Institute Charter School
(*FLI") to continue to operate a standards-based educational program to improve learning and
achievement for students. A Notice of Concern was issued to FLI, dated August 29, 2011_ A formal
MNotice of Deficiency was issued on December 7, 2011 based on the CS0O's concerns over FLI's ability to:

* Deliver Quality Instruction

» Demonstrate Student Achievement

» Hire and Retain Quality Staff

As part of the school’'s response to the conditions of its renewal, several changes have been instituted
such as: restructuring the instructional practices; implementing a teacher evaluation/observation rubric;
and more frequent assessments.

Areas of Strength:

* FLI has enacted measures in order to be in full compliance with the 2010 amended Charter Schoal
Act. Targeted populations for enrollment and retention, specifically the percentage of students
receiving Free/Reduced Lunch (FRL) is higher than the school's community school district, CSD 3.

o The schgc:ol has a FRL population of 74.5% FRL®, higher than CSD 3's FRL rate of
48 95%°

» School leadership and board is performance driven, thoughtful, engaged and recognizes the
urgency of the school’s status.

o On the day of the visit schoal leadership (Principal, Assistant Principal, Lower School
Grade Leader) discussed their practices and intent on meeting or exceeding the
schoalwide goals they have set.

o Leadership reported that the school has taken steps to align their curriculum to the
Common Core Standards.

o School board members interviewed appear to be committed to substantially improving
the school’'s performance and are highly familiar with its needs and challenging
circumstances.

¢ FLI has made progress towards establishing a positive, data-driven culture and connecting data
analysis to instruction.

o As evidenced by data binders and other materials, school is collecting and analyzing data
on a regular basis. Leadership and interviewed teachers spoke of the improvement in the
use of data to monitor student perfformance.

o Targeted tutoring based on student data is being offered in 12 week instructional cycles.

o On the day of the visit reviewers observed some higher order questioning in classrooms.

» FLI's special education program is well established, compliant and focused on strong educational
outcomes for students with disabilities.
o On the day of the visit special education staff articulated a clear vision for meeting
student needs.

* The foundations of a safe and orderly learning environment have been established. Overall,
students observed were generally engaged and well behaved.
o Classrooms were orderly and safe.
o Classrooms are print-rich environments with sufficient resources.

2 NYC DOE ATS system, April 2012
Ibid

[ 3]
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+ |eadership provides ongoing support for teachers and implementation of the Danielson
framework.

o Interviewed teachers described measures that are in place to provide support for and
feedback to teachers on a regular basis.

o The school conducts weekly professional planning periods and bi-monthly professional
leaming teams for middle school teaching staff.

o Observers noted the use of a teacher-based performance rubric to provide verbal and
written feedback.

o Inthe 2011-12 Leamning Environment Survey teacher responses, positive response rates
rose significantly to the statement: “School leaders place a high priority on the quality of
teaching at this school.” Rising from 43% Strongly Disagree/Disagree to 100% Strongly
Agree/Agree.

¢ The school has made efforts to improve its operational effectiveness.
o Reviewers noted a new purchasing order policy that better tracks expenses and
inventory.
o The school appears to have taken positive steps to address and limit financial challenges
driven by under-enrollment.
o Parent association is in place and active.

Areas of Growth

» FLlis encouraged to continue to enact measures to be in full compliance with the 2010 amended
Charter Schools Act. The primary area of concern regards meeting target rates for enrollment and
retention for English Language Leamners (ELL) and Students with Disabilities (SWD). The school
should continue to refine and document its outreach strategies for recruitment and retention of ELLs
and SWD in order to be comparable to district CSD 3.

o FLI has a population of 3.4% ELLs, which is lower than CSD 3's ELL rate of 7.08%."".
o FLI has a population of 12% SED, marginally lower than CSD 3's SWD rate of 13.9%.""

* FLlis encouraged to focus on developing consistency of instruction and lesson rigor across all
classrooms.

o Reviewers noted inconsistent quality in teaching of lessons observed, and inconsistent
evidence of high expectations for quality student work. The school should continue in
setting and maintaining high expectations for all classrooms. For example, some lower
school students questioned were not able to recall the objective or directives of
classroom assignments.

o Higher order questioning was more inconsistent in observed lower grades than middle
school grades. Questioning not as rigorous as it could be; there were several instances
of “call and response” observed.

o Transition between 5™ grade to 6" grade has not been seamless for students. Teachers
in lower grades do not regularly meet with the upper grade teachers to provide feedback
and additional student information.

o It was not clear to the observers of the standardized use of posted rubrics in relationship
to evaluating student work. For example, student work posted was not always graded or
marked with teacher feedback.

» FLI should continue efforts to develop and enhance systems to collect and analyze student
performance data. A data driven culture was not observed to be fully developed and
implemented and there is a need to fully articulate analyzing student work to inform instruction.

" NYC DOE ATS system, April 2012
" NYC DOE ATS system, April 2012
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o While the school has begun administering interim assessments using past state test
questions, it was unclear the extent to which teachers were using these results to plan
their instruction.

o Some classrooms visited lacked evidence of wrap-ups, check-lists, assessments or other
checks for understanding that would allow teachers to gauge students’ learning and
pinpoint misunderstandings.

o The school is encouraged to continue to train teachers to use data to inform their
instruction to ensure that all students receive the support they need to perform at high
levels and make progress.

o While most teachers interviewed noted the importance of using data to differentiate
instruction, in some classrooms observed it wasn't clear to what extent teachers were
using data to plan or modify their lessons to meet individual or small group needs.

FLI was observed to be in the process of reestablishing and standardizing school culture and
norms.

o For example, behavioral management was observed to be varied in its effectiveness from
class to class and grade to grade.

o Chants and slogans to engage students used by some teachers were not by others.
Behavioral charts were displayed in classrooms, however it was unclear from class to
class how the charts were being used to monitoring student behavior.

o For example, on the day of the visit, students were respectiul and felt comfortable with
school leadership; some were also observed spending significant time in the hallways
during classes without supervision.

FLI should continue to improve the communication between teachers, leadership, and families.
o Teachers reporied that changes at the school are not always clearly communicated
though overall teachers supported most of the changes being implemented.

Part 3: Essential Questions and Accountability Framework

The CSO Accountability Framework

To help NYC DOE authorized charter schools better understand what we mean by success for charter
schools, the NYC DOE's Charter Schools Office (CS50) has developed an Accountability Framework build
around four essential questions for charter school renewal:

oo e

Is the school an academic success?

Is the school a fiscally sound, viable organization?

Is the school compliant with its charter and all applicable law and regulations?
What are the school's plans for its next charter term?

1. Is the School an Academic Success?

o

Schools that are academic successes have many of the charactenstics below:

Meet absolute performance goals established in school charter

Meet student progress goals established in school charter

Are closing the achievement gap for at risk students, including special needs and ELL students
Are surpassing performance of DOE identified peer-schools

Are surpassing performance district and city proficiency or better averages

Are meeting other rigorous academic and non-academic goals as stated in school's charter
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Evidence for success might include, but not be limited to, the following depending on schoaol configurations:

* Grades 3-8 NYS ELA Results (absolute performance, individual student progress, comparative
performance to similar schools, home district or city averages, progress for at-risk populations)

* Grades 3-8 NYS Math Results (absolute performance, individual student progress, comparative
performance to similar schools, home district or city averages, progress for at-risk populations)

+ Grades 4 and 8 NYS Science Results (absolute performance, individual student progress,
comparative performance to similar schools, home district or city averages, progress for at-risk
populations)

* Grades B-12 NYS Regent Exam Results

* When applicable, NYSAA or other approved alternate assessments results

HS 4- and 6-Year Graduation Rates (absolute and progress, overall, for at-risk student
populations)

Grades 8-12 College Readiness Credit Accumulation

Percentage of Students Applying to and Being Admitted to College

Percentage of Students Taking AP Courses and/or Percentage of Students Passing AP Courses
Results on state accountability measures

Charter School Academic and Non-Academic Goals

NYC Progress Reports

1b. Mission and Academic Goals

Schoaols with successful missions and goals have many of the characteristics below:
+ Have an animating mission statement that staff, students and community embrace

+ Set ambitious academic and non-academic goals that entire school community knows and
embraces

+ Have processes for regular monitoring and reporting on progress toward school goals

» Have processes for adjusting strategies in support of goals as appropnate in response to
monitoring data

Evidence for successful missions and goals might include, but not be limited to, the following:

* Mission statement, charter, external documents (parent and family handbooks, school website,
etc)

Annual reports, school improvement plans, leadership board reports

Board agendas and minutes

Parent, student, and teacher satisfaction surveys

Parent association meeting agendas and minutes

Participation at parent-teacher conferences, school advocacy events, participation in academic
goal related programs

» Sitakeholder (board, parents, staff, students, etc.) interviews
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1c. Responsive Education Program

Schools with successful education programs have many of the characteristics below:

Are self-reflective and examine practice based on outcomes against goals

Have well-thought out curricular programs that are aligned with NY'S leaming outcomes as
described by state standards and the new Common Core Curriculum.

Use instructional models and resources consistent with school mission and that are flexible in
addressing the needs of all learners

Offer defined opportunities for remediation and acceleration

Have effective strategies and quality instructional programs for addressing students with special
needs and ELLs

Have defined strategies that they can measure and monitor for closing the achievement gap
Implement a coherent and effective interim assessment system (e.g., use of formative, interim, and
summative assessment data) for monitoring progress, predicting performance, and adjusting
instruction

Have an effective process for supporting improved classroom instruction, including frequent
observation and feedback

Use a defined process for evaluating curricular tasks, programs and resources for effectiveness
and fit with school mission and goals

Have school calendars and day schedules that provide the time necessary to deliver on the
school's mission and academic goals

Evidence for successful education programs, in addition to positive results, may include, but not be limited
to, many of the following:

Instructional planning documents (alignments, scope and sequences, curriculum maps, unit and
lesson plans, etc)

Student/teacher schedules

Classroom observations

Student Intervention / Response to Intervention program description and resources
Special Education/ELL progress monitoring documentation

Interim assessment results

Student and teacher portfolios

Data findings; adjusted lesson plans

Self-assessment documentation

Professional development plans and resources

School calendar and daily schedules

DOE School Surveys and internal school satisfaction surveys

Instructional leader and staff interviews

1d. Learning Environment

Schools with successful learning environments have many of the characteristics below:

Have a strong academic culture that creates high academic and behavioral expectations in a way
that motivates students to consistently give their best efforts

Use a comprehensive approach to student management, including positive behavioral
expectations and a clear discipline policy to build and sustain a safe, orderly, and supportive
classroom environment

Provide for safe, respectful, efficient transitions, hallways, cafeteria, yard, etc.

Have classrooms where academic risk-taking and student participation is encouraged and
supported

Provide opportunities for students to actively engage in their own leaming and in the life of the
schoal

Have a plan with formal or informal structures or programs in place that provide students
opportunities to develop as individuals and citizens (for example: a character education,
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citizenship, or community involvement or service program)

Evidence for successful learning environments may include, but not be limited to, many of the fallowing:
*  School mission and articulated values
e School calendar and class schedules
* Student management plan (code of conduct, school values, discipline policy, positive incentive
system, etc )
Student attendance and retention rates
Student discipline data (referral, suspension, expulsion)
DOE School Survey student results
DOE School Survey parent and teacher safety and respect results
Parent complaint/concern information
Internal satisfaction survey results
Leadership, staff, and, if appropriate, student interviews
Classroom observations
Scheduled student engagement opportunities (e_g_, student advisory, internships, student
government, student led conferences, peer tutoring, peer mediation, etc.)

2. Is the School a Fiscally Sound, Viable Organizatio

2a. Governance Structure and Organizational Design

Schools with successful governance and organizational design structures have many of the characteristics
below:

+ Have a clearly articulated governance structure, compliant with its charter and all applicable laws
and regulations, with clear lines of accountability for the Board, school leadership and all staff

= Have a capable Board of Trustees with appropriate officers, committees, and a purposeful blend of
skills and experiences to provide oversight and strategic direction to fulfill the mission and goals of
its charter

« Have a Board that is fully compliant with all applicable laws and regulations, particularly but not
limited to open-meeting laws and conflict of interest requlations, and is fully compliant with its
Board approved by-laws (number of meetings, quorum, posting of calendar, agenda and minutes)

* Have a defined process for Board reflection on effectiveness, assessing developing needs, and
plan for professional growth

+ Have developed a succession plan for board and school leadership, consistent with the charter
and Board by-laws, to ensure continuity of direction and leadership over time and despite
circumstance

« |Implements a schoal leadership structure that is aligned with charter and that is sufficient to fulfill
school's mission and achieve its accountability goals and, if and when necessary, makes timely
adjustments to that structure with proper notice to and approval by its authorizer

« |f applicable, school relationship with a charter management organization is identified in charter
and supported by a management agreement that spells out services, responsibilities,
accountability reporting, performance expectations, and fees

*« Have timely and appropriate access to legal counsel
Implements a process for recruiting, hiring, compensating, monitoring, and evaluating the
effectiveness of the school's staff that is clearly defined in staff handbook

+« Have instructional leadership staffing and support structures that holds staff accountable for
student learning outcomes and provide regular feedback on instruction to teachers, including both
formal and informal cbservations
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Evidence for school governance and organizational design may include, but are not limited to, the
following:

School charter

Board by-laws, roster, trustee resumes, calendar of meetings, meeting agenda and minutes
Annual conflict of interest forms

Board resources for evaluating school leadership and staff, including rubric/performance metrics
Board resources for self-reflection and professional growth

Board development plan

Board interviews

Staff roster, job descriptions, staff handbook, operations manual

School calendar

Professional development plan for leadership staff

School leadership and staff interviews

2b. School Climate and Community Engagement

Schools with a sustaining school climate and engaged parent and community support have many of the
characteristics below:

Create and maintain a healthy professional school climate that is collaborative, student centered,
and aligned with school mission and values

Implement flexible, data-driven approach to professional development for all staff

Encourage professional conversations about effective performance and quality instruction among
staff, through, for example, such means as regular and perodic teaming (grade level teams, data
days, etc.) and peer observations

Have systems in place to evaluate professional development effectiveness and provide ongoing
support for school-wide and individual initiatives

Employ an effective means of measuring and monitoring core constituency satisfaction (parent,
staff and, when age appropriate, student), including, but not limited to, the DOE School Survey
Have effective home-school communication practices and engagement strategies to ensure
meaningful parent involvement in the learning of their children

Engage parents actively in the life of the school, including advocacy, community engagement, and
feedback on school policies and initiatives

Develop strong community-based partnerships who support and advocate for the school

Have a clear procedure for parents and staff to express concerns to school leadership and the
Board, as appropriate, including a clearly articulated escalation path to authorizer

CHARTER SCHOOLS OFFICE
52 Chambers Street, New York, NY 10007

84




Evidence for school climate and community engagement may include, but not be limited to, the following:

DOE School Survey satisfaction parent, teacher, and, if appropriate student results
Internal satisfaction surveys

Staff handbook

Student retention and wait list data

Staff retention data

School Professional Development Plan and staff feedback on professional development events
Resources for evaluations and observations, scheduled opportunities for professional
collaboration, staff feedback on professional development events

Leadership, staff, parent, student interviews

Student and staff attendance rates

Parent/Student Handbook

Parent attendance at parent-teacher conferences

Parent association meeting calendar and minutes

Community partnerships and sponsored programs

Parent and community feedback via public hearings, renewal calls to parents, etc.
Community outreach documents (newsletters, announcements, invitations, etc.)

2c. Financial and Operational Health

Schools that are responsible stewards of public funds and effective, sustaining organizations have many
of the characteristics below:

Consistently meet student enroliment and retention targets

Maintain annual budgets that meet all short- and long-term financial responsibilities with available
revenues

Provide rigorous oversight of financial and operational responsibilities, as school leadership and
Board levels, in a manner that keeps the school's mission and academic goals central to short-
and long-term decision-making

Have clearly established policies and procedures for overall fiscal and operational health of the
school (onboarding of all new staff, record-keeping, processing requests of HR services,
application and enroliment calls, visitors, volunteers, etc.)

Maintain effective internal controls of finances to ensure integrity of financial management and a
proactive approach to mitigating risk

Receive consistently clean financial audits

If applicable, have strong, accountable partnerships with management organizations and other
partners and significant vendors to support delivery of charter school design and academic
program

Ensure a safe, clean and appropriately resourced educational facility with all appropriate services
specified in charter and mandated by appropriate law and regulations

Have appropriate insurance coverage
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Evidence for a financially sound, viable organization may include, but not be limited to, the following:

School budget, P&Ls, and monthly/quarterly cash-flow reports

Financial leader(s) job description, resume and accountability documents

Financial and operational organizational chart

Financial audits

Contracts or Memos of Understanding (MOUSs) for significant partnerships and vendor
relationships

Operational policies and procedures, including training resources

Staff turnover and retention records

Secure storage areas for student and staff records

Policies/protocols for maintaining secure records

Required facility documents (lease, certificate of occupancy, fire and safety inspections, etc.)
School safety plan

Appropriate insurance documents

3. Is the School in Compliance with its Charter and All

Applicable Law and Requlations?

-

Schools in substantial compliance with their charter and agreement have:

Implemented the key features of their charter as described in the original charter and, if
appropriate, as modified in approved revisions to their charter, including but not limited to mission,
academic program, school organization, grade configuration, enrollment, goals, etc.

Ensure that up-to-date charter is available on request to staff, parents, and school community
Implemented comprehensive academic, behavioral, oversight, management, and operational
policies and procedures that are substantially aligned with the charter and the school's stated
mission and vision

-
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-

Evidence for a school’'s compliance with the terms of its charter and charter agreement may include, but
not be limited to, the following:

Schoaols in substantial compliance with federal and state law:

Authorized charter and signed agreement

Charter revision request approval and documentation
School mission

School policies and procedures

Annual Site Visit reports

Board meetings, agendas and minutes

Leadership, Board, staff and community interviews
FPublic hearings (renewal or matenal revision hearings)

Meet all legal requirements for Title | and IDEA regulations and reporting

Meet or exceed enrollment and retention targets for FRL, ELL and Special Education students to
those of their district of location™ or are making decumented good faith efforts to reach
comparable percentages for enrollment and retention

Implement school policies related to student discipline and promaotion and retention that are fully
compliant with laws and regulations related to students with disabilities and due process
regulations

12 School-specific targets for enrollment and retention are to come from NY State Education Department

10
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Conduct an independently verified fair and open lottery and manage with integrity enrollment
process and annual waiting lists
Employ instructional staff with appropriate security clearances and certification requirements

Evidence for compliance with applicable federal and state law may include, but not be limited to, the
following:

Schoal reporting documents

School's Annual Report

Student recruitment plan and resources

Student management policies and promotion and retention policies

Family/Student handbook

Student discipline records

Parent complaint/grievance records

Lottery policy, resources, and records; enrollment procedures and records
Demographic data (school, district, and other as appropriate)

Staff roster, fingerprint clearance for all staff, certification status of all instructional staff

3c. Applicable Regulations

Schoals in substantial compliance with applicable regulations have:

Safe and secure facilities with no significant compliance concerns with applicable regulations
Consistently clean annual audits, up-to-date escrow accounts, and have completed all other
financial reporting as required

Boards that meet requirements for size, meeting frequency, public notice, applicable open-meeting
and conflict of interest regulations, as well as complying with NYC DOE CS5AS’s requirements for
reporting changes in board membership and securing approval for new board members.

Informed NYC DOE CSAS, and where required, received CSAS approval for changes in
significant partnerships, such as dropping/replacing a management organization

Effectively engaged parent associations

Evidence for compliance with applicable regulations may include, but not be limited to, the following:

Schoal or building safety plan; appropriate inspection documents

Annual audits, escrow accounts, other financial reporting documents

Board roster, calendar, agenda and minutes, conflict of interest documents, notification of
changesfapproval of new member request documents

Charter revision requests, revised or new contracts

Parent association calendar of meetings, identified officers, parent association agenda and
minutes, parent satisfaction survey results

Interviews with Board, staff, parents, students or others, as approprate

11
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4. What Are the School’s Plans for its Next Charter Term?

In anticipation of a new charter term schools may be considering various growth options: replication,
expansion to new grades or increased enrollment or altering their model in some significant way.
Successful schools generally have processes for:
« Conducting needs/opportunity assessments
« Forming Board and leadership committees or subcommittees to investigate options, develop action
plans, ensure capacity and resources are aligned, etc.
+ Engaging school community in articulating charter revisions (or a new charter in cases of
replication) to address the proposed growth plans
+ Ensuring that the final proposal is ambitious but realistic in its plans
+ Creating a well-reasoned and documented prospective for the school's new charter term and, if
applicable, a new charter proposal (for replication)

Evidence for likely success in planning for school growth in a new charter term may include, but not be
limited to, the following:
« Renewal application narrative, including performance results and analyses of the current charter
term
+ Renewal application revised charter submission, including mission, program description,
governance, organization, budget, etc. for new term
+ Charter (replication) Application
+ Leadership and Board interviews

Successful schools consistently perform despite change. While there is no single path for ensuring
sustainability, successful schools often have the following features:

+ School anticipates organizational opportunities/needs and plans for resource development (human
resource policies for growing your own talent, for example, or fundraising or budget management to
take care of anticipated capital needs and to mitigate risks for the unexpected, or board
development to bring new talent or specific needs-based experise to the school)

Evidence for organizational sustainability may include, but not be limited to, the following:
+ Renewal application narrative, including performance results and analyses of the current charter
term
+ Renewal application revised charter submission, including mission, program description,
governance, organization, budget, etc. for new term
Board roster and resumes
Board committees and minutes
School organization chart
Staff rosters
Staff handbook
Leadership and staff interviews
Budget

- & & % & B 8
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Successful schools are thoughtful about the continued appropriateness of school design features and
elements of their models. They:
« Review performance carefully and even if they don't make major changes through expansion or
replication, they are careful to adjust elements to ensure continued and improved success.
+ Develop plans to improve the school learning environment, including improving their facilities to
expand program offerings and/or developing new partnerships to further the school’'s mission.

Evidence for successful improvements to a school's program or model may include, but not be limited to,
the following:

+ Renewal application narrative, including performance results and analyses of the current charter
term

+ Renewal application revised charter submission, including mission, program description,
governance, organization, budget, etc. for new term

+ | eadership and board interviews

« Contracts or Memos of Understanding (MOUs) with partners or important vendors

13
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Part 1: Executive Summary

School Overview and History:

The Future Leaders Institute Charter Schoaol (FLI) is an elementary/middle school serving
approximately 365 students from kindergarten through grade eight in the 2010-2011 schoaol year.'
The school opened as a charter school conversion from a preexisting DOE public school in 2005
with grades kindergarten through 8% Itis currently housed in a public schoaol building in District
3, at 134 West 122™ Street in Harlem *

The school population comprises 92 % Black, 7 % Hispanic and 1 % multiracial students. 73% of
students are designated eligible for free or reduced lunch.® The student body includes
approximately 3% English language learners and 11% special education students. :

The school earned a D on its progress report in 2010, a B in 2009, a C in 2008 and a B in 2007.
The average attendance rate for the school year 2010 — 2011 was reported by the school as 96.4
%, as of May 11, 2011. ® The school is in good standing with state and federal accountability.”

Annual Review Process Overview:

The NYC DOE Charter Schools Office conducts an annual site visit of New York City Department
of Education authonzed charter schools in order to assess three pnmary gquestions: is the school
an academic success; is the schoal a viable organization; and is the school in compliance with
applicable laws and regulations. The visits are conducted by representatives of the New York
City Department of Education Charter Schools Office and last the duration of one school day. The
annual site visit begins with a meeting with the principal and school leadership team.
Subsequently, the reviewers visit classrooms and hold brief meetings with available
administrators, teachers, and students. Areas of evaluation include, but are not limited to:
academic goals and mission; curriculum and instruction; school culture and learning environment;
assessment utilization; parent engagement; government structures and organizational design;
community support; special populations; and safety and security.

The following experts participated in the review of this school May 19, 2011:

- Sonia Park, NYC DOE CS50 Senior Director
- Karen Drezner, Consultant

Motice of Concern:

As a result of the review, the NYC DOE, as the charter authorizer for the Future Leaders Institute
Charter School, has issued a Notice of Concern on Sept 1, 2011 which is effective through the
end of August 2012. The conditions that will need to be redressed beginning immediately are
listed amaong the Areas of Improvement included in this report.

! NYC DOE ATS system
I NYC DOE ATS system and charter agreement
*NYC DOE Location Code Generating Svstem database
4 Demographic data drawn from NYC DOE ATS enrollment database as of 1/11/10.
: FLICS self reported School Evaluation Visit Data Collection Form (5/19/11)
Tbid
7 New York State Education Department - www.nysed.gov
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Part 2: Findings

Areas of Strength
+ Classrooms were observed to be resource and reference-rich.

o In each classroom visited (at least one classroom per grade was observed) there
were robust classroom libraries, a range of manipulatives, word walls with
evidence of growth, and general technology use by teachers. Multiple
examples/High Quality student work were posted, along with agendas,
schedules, and reference charts.

s+ Teachers were seen to employ a variety of instructional strategies.

o Invisited classrooms, there was teacher-directed instruction, pair shares
between students, student turn and talks, small group instruction, and full class
shared reading.

o Most observed students, particularly in the lower grades, were seen engaged in
learning activities.

s FLI utilizes a range of measurements to assess student achievement.

o In addition to state mandated assessments, the school administers Fountas &
Pinnell leveled reading, running records, mock NY'S assessments (administered
three times a year), and Children’s Progress Assessments for grades K-2
(administered three times a year).

o Teacher created assessments aligned to the Common Core are also used.

o Teachers received training on_running records and Fountas & Pinnell. -Schoaol-
wide professional development is offered at least once a month.

* Interviewed special education staff spoke in positive terms of the school's push-in
model and its flexibility, lending to frequent teacher collaboration.
o Teachers described maonthly special education meetings, student support team
meetings, and weekly content meetings (which are every other week in middle
school grades).

+ FLlis self-reflective in terms of its operations management. The school has a
conservative budgeting approach that is supplemented by fundraising.
o The school anticipates a budget surplus for 2010-11 of over $100,000. Over
$300,000 of revenue is derived from philanthropic and fundraising activities.

What the school needs to improve: this section is divided into three parts, one that identifies
areas where we recommend that the school continues to focus on improvement; a second part
that identifies the areas that the school needs to remedy; and a third section that outlines required
elements for a Corrective Action Plan.

Areas of Continued Improvement

* FLI should clarify modes and schedule of communications between leadership, staff
and parents. FLI is encouraged to define a strategic, overarching plan and align
communications and actions to these priorities. FLI should continue to actively reach
out to parents and encourage its parent organization (PIC) to meet regularly and
consistently.

o During the visit, FLI was in the midst of leadership transition, which has posed
challenges and contributed to communication deficits for parents and staff.
Teachers expressed a lack of transparency with decisions made by the Board of
Trustees and leadership of the school.
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« FLI should continue to establish consistent, clear and transparent school-wide classroom
management, discipline code, and protocols that reflect a shared understanding and
common language of expectations for students, staff and families.

o A range of classroom management techniques were employed by teachers
(echo-clapping, 1 minute warnings, tambourine, heads down, if you can hear my
voice, hands on heads/shoulders, etc ) but teachers rarely expected or received
100 % compliance. Students were permitted to remain off-task in assigned seats
or in “time-out” chairs in several rooms. Although small groups were often
initially engaged in learning, extension activities were not available if they
completed the assignment.

o Responsive Classroom training is currently arranged for 1 or 2 teachers off site.
FLI should consider school-wide training.

* FLI should continue to focus on academic rigor and consistency across classrooms,
especially in the middle school grades.

o In some observed classes the pacing was slow, leading to disengagement as
students waited for the teacher to write on the board or discuss an answer with a
another student. The school is encouraged to utilize its professional development
to improve classroom management.

o FLI should continue the implementation of a school model with a focus on
developing higher order skills. During classroom observations, questions were
basic or leading and inadequate wait time was provided for students to come up
with a nuanced answer.

* FLlis encouraged to continue to develop and use data to assess student performance
and track growth.

o At the time of the visit the schoaol did not have fully developed, detailed rubrics
that reflect high expectations and specific concepts/skills taught. A school-wide
protocol to collect, review, plan and differentiate instruction with data needs
was not evident though the Renewal Report in January 2010 noted that an
interim assessment and data tracking system did exist (the “FLI Interim
Assessment Model” and the enhanced system called “FLI Snapshot.) It is not
clear if implementation of the FLI Snapshot was delayed, revised or terminated.

» FLI should further refine its systems for teacher support and professional development

(PD).

o Teacher turnover is realtively high — 5 teachers left during the 2010-11 schoaol
year, and 2 were let go. Eleven teachers from the prior year either did not
return or were not asked to return for the current school year.

o The school should continue to refine its internal protocol for individual
observations and provision of feedback, based on best practices and school-
wide, grade level and individual learning priorities.

o FLI should also assess the impact of current consultants and draft
comprehensive plan for teachers to receive on-site and off-site PD
opportunities to leamn and turn-key information to peers.

Areas of Violation of Charter Law or Charter Agreement

¢« The Board of Trustees should enact corrective measures in order to be in full compliance
with its bylaws. The Board of Trustees should meet bi-monthly as specified and approved
by the CS0O during the school's renewal in January 2010.
o In reviewing the submitted minutes of Board meetings, the Board did not
consistently meet on a bi-monthly basis. Submitted minutes only included Sept.
16, 2010; Oct, 21, 2010; and March 22, 2011.

¢« FLI should enact corrective measures in order to be in full compliance with its Charter
Agreement and School Monitaring Plan.
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o In accordance with Section 2.12 (a) Governance of the Agreement and
subsection C of the Monitoring Plan, the FLI Board of Trustees must submit
within 5 business days any additions or removal of board trustees. The name of
any proposed member of the Board must be submitted with background
information to the CSO office for approval. The Board did not consistently
provide this required information for board changes that have taken place during
the 2010-11 academic year. On the March 2011 submitted roster, 12 trustees
are listed (not counting two ex-officio members). On the revised May 2011
roster, there are 8 trustees listed.

FLI should enact corrective measures in order to be in full compliance with the 2010
amended Charter School Act. Areas of non-compliance regard meeting target rates for
enrollment and retention of Special Education students, English Language Learners, and
hiring Certified Teachers.

o The school should document outreach to Special Education students in order to
be comparable to the district, CSD 3. The school used a combination of
methods, including word-of-mouth and holding parent sessions. None of these
efforts were specifically targeted toward Special Education students. FLI's
population includes 11%?® Special Education students, which is lower than CSD
s 14.3%"°.

o The school should document outreach to ELL students in order to be comparable
to the district, CSD 3. FLI's population includes 3.2%" ELLs, which is lower than
CSD 5's 8.4% ' and

o FLI should continue to employ experienced, certified staff in order to meet the
Act's requirement of non-certified teaching staff being only 5 or 30% of teaching
staff, whichever is less. At the time of the CS50 visit, the school reported that 6
teachers were either uncertified or reciprocity of certification was unclear.

Corrective Action Plan Requirements:

1.

2

The Board revises its meeting schedule to comply with is bylaws.

The Board should verify its current Trustee roster and board background information with
the CSO.

FLI should enact corrective measures in order to be in full compliance with the Schoaol Act
in regard to teacher certification. As of the data provided on May 19, 2011, 6 of FLI's
teachers were not certified. FLI should submit an updated staff roster, indicating certified
and non-certified staff to the CSO.

FLI should develop an outreach plan that includes specific outreach to special education
students and English Language Learners.

*FLICS self reported School Evaluation Visit Data Collection Form (5/19/11)
? ATS data, (Tune 30, 2011)

1 FLICS self reported School Evaluation Visit Data Collection Form (5/19/11)
1 ATS data, (Tune 30, 2011)
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Part 3: Framing Questions

FRAMING QUESTIONS:
Throughout the Renewal Process and the life of each school's charter, the NYCDOE Charter
Schools Office uses the following framing questions to monitor Charter School success:

1. Has the School Been an Academic Success?
2 Has the School Been a Viable Organization?
3. Has the School Been in Compliance with All Applicable Laws and Regulations?

Annual Site Visit Rubric:

1. Has the School Been an Academic Success?
*» Academic Goals and Mission
o School components and curriculum align together and holistically support the
mission
o School has high academic expectations and employs strategies for the full
range of students served by the school, including those at rnisk and those with
special needs
« Curriculum and Instruction
o The educational plan is flexible and is adjusted to meet the performance levels
and learning needs of all enrolled students
o School implements programming fo address the needs of students with

disabilities and ELLs

o Teachers demonstrate the use of differentiated instructional technigues to
support the varying ways by which students leamn

o School has implemented programming for students who need remediation or
acceleration

» School Culture

o The culture is strong, intentional, supportive and sustainable and promotes
student learning

o The school motivates all students and respects the diversity of learners and
cultures in the community

o School offers programs, activities or support services beyond academics to
address students’ social and emotional needs

o School calendar and day are set to provide extra supports to ensure that
students are able to meet and exceed academic goals

o Schedule for communication to parents/students is timely and allows for due
pracess, includes strategies to prepare students for transitions and strategies
for those students who are not on schedule, presents a clear and fair system
that complies with students’ due process rights

o Structures that foster the development of authentic, sustained, caring,
respectful relationships among all stakeholders within school

o Behavioral expectations and social supports that reflect the school's mission
and comply with all applicable laws and regulations

s Assessment

o Establishes a culture of continuous improvement and accountability for student
learning

o Develops assessments that shape and inform instruction on an ongoing basis
and develop data that's used to gauge student, teacher and school progress
through formative and summative assessment

o Student learning measured with multiple forms of assessments/metrics

o Develops educational goals and performance metrics that are SMART —
Specific, Measurable, Attainable, Reflect the Mission and Time-Specific

o Develops assessments that are appropriately aligned with curriculum,
instruction, and adopted standards
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Provides evidence of how data will influence instruction, professional
development and curricular adjustments

+« Parent Engagement

(=}

Parent engagement strategies that integrate and mobilize parents within the
school community as canduits for student success

Capacity to communicate effectively with parents and families

Parent engagement strategies that integrate and mobilize parents within the
school community as conduits for student success

2. Is the School a Viable Organization

*  Governance Structures and Organizational Design

=]

=]

School has articulated appropriate roles, responsibilities, and decision-making
structure for school community members (including Board of Trustees and school
leadership)

An accountability structure that provides effective aversight of the educational
program and fiscal components of the school is in place and utilized

Board regularly reviews a data dashboard of student achievement and fiscal
management that forms the basis for Board discussions and decisions

Board has diverse skill set that lends itself to strong educational / operational
aversight

Board has an articulated process for ongoing policy development, Board member
development and self-evaluation

QOrganizational charts are aligned with mission; roles and responsibilities are
clearly defined

Board has developed essential strategic partnerships with organizations that
support the mission of the school

« Community Support

o

=]

School Leadership demonstrated responsiveness to the unique needs and
interests of the community to be served

School has established a presence in the community and has buy in from
community members

3. Is the School in Compliance with Applicable Laws and Requlations

+« Special Populations

=]

Well-defined plan and sufficient capacity to service the learning needs of Special
Education students, English Language Leamers

School adequately addresses the academic and non academic needs of students
in need of remediation, students with disabilities, students with interrupted formal
education, and gifted students

There is a coherent plan for meeting the non-academic needs of students with
disabilities, students with interrupted formal education, and other populations
School employs a process to identify students at risk of not meeting expectations
and creates intervention plans and follow up

School demonstrates a comprehensive recruitment, enroliment and retention
approach that is sensitive to the diverse needs of students

School admission policy and lottery preferences serve to create a student body
that reflects community demographics and give a preference to community
school district residents

» Safety and Security

[ T Y w B ]

School is well maintained

Transitions and student gatherings are orderly and well supervised
Expectations for student behavior or well known and are enforced fairly
School is current with all safety recruitments and drills.

AED machines are in operation and school staff is trained in CPR
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Part 1: The school context

Information about the school

Future Leaders Institute is an elementary-middle school with 310 students from
kindergarten through grade 8. The school population comprises 90% Black, 7%
Hispanic and 3% White and other students. The student body includes 2% English
language learners and 10% special education students. The average attendance rate
for the school year 2007-2008 was 94.5%.

Overall Evaluation

Future Leaders Institute has a welcoming and lively atmosphere. Adults and students
are respectful and relationships are positive. The current principal, new to the role this
academic year, is very conscious of how carefully his leadership must maintain and
further develop this culture. Along with his three Directors of Instruction (DOI), a role
also new to the school, he has addressed a few minor issues and misunderstandings
along the way towards an agreed vision for the school’s future. There is now a realistic
understanding of the school’'s current context and realization that some things must
change and improve to assure success for all students. From analysis of data, the
school has determined improvement priorities. Not all members of staff are aware of
these foci, so there is not yet a uniform drive to support the achievement of whole school
goals by all constituents. In addition, strategies for school improvement, including
teacher professional development, are not all supported by detailed action plans with
interim checkpoints, agreed success criteria and set timeframes. This means that the
school cannot be certain that they are on the right path to achieving goals before it is too
late to change the direction of the journey.

Members of the leadership team possess a range of skills and experience to support the
change process. While not all DOIs have extensive whole-school leadership
experience, their classroom leadership knowledge and skills are vital to develop
teachers’ ability to make effective use of data to set appropriate goals for student
learning and to plan work that precisely meets students’ needs. This is currently
inconsistent across the school. Leaders are totally committed to doing whatever is
necessary to make a difference to student outcomes. Their expectations of teachers are
high and sometimes this is a challenge to individual teachers. These expectations are
realistic however, and result in students knowing that they have the capacity to do well
when teachers support then effectively. Students speak highly of all the extended
curriculum opportunities available to them to make learning more interesting and
relevant. At times however, the school makes insufficient use of the good range of
assessment information it gathers and analyzes to rethink what is being taught in
classrooms and whether it is exactly what students need to learn. This means that some
students do not make consistently good progress.

Leaders are honest and reflective of current shortfalls. This is the foundation for future

success because their understanding now guides them in doing what is right to
maximize the potential of each student.
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Part 2: Overview

What the school does well

° There is a strong recognition of the importance of data and a good range of
information is gathered, collated and analyzed with a growing level of
consistency and accuracy.

. There are clear systems in place to encourage the effective use of all
student data and productive assessment arrangements that provide
meaningful information.

. Expectations for student and teacher outcomes are appropriately high, with
the result that students have clear aspirations for their futures.

° The school has set priorities for development and improvement, emerging
from accurate data analysis, in order to realize the vision for future success.

. The good range of enrichment activities that support student learning add
interest to school life, motivating and engaging students.

. The principal, other school leaders and many members of faculty reflect
honestly and openly on the school’s current context and share a willingness
to change and improve to ensure that students learn effectively.

Areas of improvement

o Ensure that there are regular opportunities for using data to construct
realistic, measureable and timed goals for student learning, and support
teachers in carrying out this work effectively.

o Communicate clearly the priority goals for the school's development and
improvement, ensuring that all staff understand their role in achieving the
school’s vision and are committed to doing so.

o Ensure that all staff understand and fulfill their roles in maximizing student
progress towards achieving their learning goals.

o Develop all teachers’ knowledge and skills in making the most effective use
of ongoing student data to plan work that exactly meets students’ needs.

o Include interim checkpoints in all improvement plans, including teacher
professional development plans, to facilitate regular evaluation of progress
towards priority goals against determined success criteria.
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Part 3: Main Findings

How well the school meets Office of Charter School’'s (OCS) evaluation
criteria

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather,
generate and analyze information on student learning outcomes and use it to
understand what each student knows and can to do and to monitor the student’s
progress over time.

This area of the school’s work is proficient.

The school makes suitable use of a good range of student data. Leaders and most staff
recognize that data is vital to support their detailed understanding of students’ current
levels of achievement. The school regularly collects data from sources such as
diagnostic reading assessments, end of unit assessments, ACUITY and State tests.
This information is collated and analyzed appropriately, giving school leaders a general
overview of student outcomes and revealing major strengths and areas for improvement.
Data shows for example, a clear disparity in student outcomes for math and English,
especially for students in the middle school. There is also a useful set of information
regarding the frequency and mode of behavior referrals. This data analysis guides
school leaders’ decision-making and directs support for individual teachers. The school
presents current data in a clear and uniform way, supporting a top-level understanding of
student performance.

The school has good computerized systems for collecting data that supports teachers in
their analysis of outcomes. At weekly meetings, DOIs work with colleagues to evaluate
assessment outcomes, establishing a growing understanding of student performance
and progress. There is good evaluation of the progress made by special education
students enabling the rewriting of individual education plans and good intervention
planning to meet student needs with growing precision. Such frequent analysis for other
subgroups is less regular and leaders admit that they need to ‘drill down’ further in this
work, as they do not consistently analyze interim outcomes for pertinent subgroups.
This means that it is not always clear to the school that progress for groups of students
is as it should, indicating that they are on track to meet end of grade expectations.

Teachers share data with students in monthly academic update meetings. Students
have a growing understanding of what data tells them about their learning and this is a
good foundation for greater involvement in setting realistic targets towards achieving
long-term goals. How the school regularly informs parents of this information is however
inconsistent. This means that some teachers miss a very useful opportunity to involve
parents in knowing how well their children are doing on an ongoing basis.

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently
use data to understand each student’s next learning steps and to set suitably high
goals for accelerating each student’s learning.
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This area of the school’s work is underdeveloped with proficient features.

From data analysis, leaders are clear in their prioritization of whole school goals for
student outcomes. In some cases, leaders communicate priorities to the wider faculty,
who understand the need to focus on essential aspects where there are gaps in
achievement. Not all stakeholders are fully aware of these main goals at present, nor do
they play an active role in looking at whole school data to establish priority development
areas. In addition, although leaders establish long-term goals for all students, a more
precise next level of goal setting is not fully established. Students allude to the setting of
long-term goals at the start of the academic year, but these are broad and usually
aspirational. There is evidence in classrooms that staff have considered and practiced
the goal setting process, but limited indication of actual student goals at grade and class
levels. As such, the goal setting process does not involve agreement on interim
checkpoints within set timeframes against defined success criteria. For this reason,
leaders and teachers cannot be sure that students are on track to meet their long-term
goals, or are able to use interim data to adjust planning for the next steps in student
learning.

In discussion with school leaders and staff, it is clear that expectations for student
achievement are suitably high. Students feel that they are ‘pushed’ to do well, and they
say that teachers ‘teach us stuff that you should learn in the next grade’. Unfortunately,
without detailed and precise goal setting for groups and individual students, it is hard for
the school to focus exact attention on driving improvements where they are necessary.
The school does not yet work ‘smartly enough’ to ensure that hard work and concerted
effort result in targeted groups of students reaching their goals. Moreover, without a
clear picture of exact projections for particular individuals and groups of students, some
staff members do not know exactly what they must do to help their students to learn
more effectively. Leaders and many teachers recognize this issue and in some
classrooms, there are increasing examples of good practice for the school to build on.

It is also clear that students are not yet fully involved in the goal setting process, since
sharing data and expectations with them is a new and improving practice. While
students have a fair idea of what a long-term goal may look like, especially in reading,
they are not often enough involved in thinking about the ‘steps in between’ that would
lead them towards success in this goal. They do not currently have simple short-term
targets by which they can assess their own progress towards the long-term goal. Staff
clearly understand the power of such ‘mini-steps’ in additionally encouraging parental
involvement and support for learning at home. The school seeks to engage parents at a
very active level. Leaders fully accept that sharing interim targets and checkpoint
outcomes with parents is a very viable way of eliciting stronger understanding of
progress and motivating parents to work with their children at home.

Quality Statement 3 — Develop Coherent Instructional and Organizational
Strategies: The school uses rigorous curricula, teaching and organizational
decision making to engage students and faculty in meeting all students’ learning
goals.

This area of the school’s work is proficient.
There is an extended range of enrichment activities to enthuse and motivate student

learning. Students are very proud of successes in sporting and musical events, but
recognize that their chance to participate requires concerted efforts with their work and
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conduct at school. Varied visits to museums, theaters and galleries encourage deeper
understanding of many units of study. Students articulately explain why ‘hands on’
experiences are vital to their learning, giving extremely relevant examples. The school
provides opportunities for students to make overnight visits, for example to Yellow Stone
National Park. In this way, the extended curriculum provides support for students’
academic, physical, emotional and social development with very positive effect.

The classroom curriculum is not yet as supportive of the full range of student academic
needs. While the core curriculum yields good opportunity for assessment, the school
does not consistently use this ongoing information to make essential adaptations to
curriculum planning and teaching, ensuring that learning is always effective. The school
does not yet always ask the essential question, ‘Is this what the students need to learn
to be successful?’ There are suitably high expectations, based on how the school would
want students to perform in State tests. These expectations do not always translate into
a real desire to do what is essential to move them quickly on from their current levels of
achievement, regardless of what the grade level curriculum plans may contain. The
result is that some lower achieving students are not supported fully to learn basic skills,
while higher achieving students are not challenged enough to make the progress they
are capable of. Some teachers currently struggle to make consistently effective use of
data to plan learning that is exactly right for groups of students at various achievement
levels in one class. Leaders and many teachers are fully aware that learning will only be
effective for all students when they use assessment data meaningfully to plan the next
steps in learning. Some teachers find this level of accountability a challenge, as it
requires the constant need to assess, adapt and implement more personalized learning
experiences. This is hard work and a task that some teachers do not fully accept is part
of their role in helping students to succeed in meeting their goals.

The school has overcome some challenges as a new style of leadership has emerged.
There is now a tangible feeling of determination to change and improve. The students
perceive this as a ‘serious’ new style, but their sentiments are positive. They truly
believe that teachers care about them and want them to do well. Distribution of
leadership roles has created better communication of what works well and where
improvements remain necessary. Leaders are reflective of their practice and flexible in
their approach to doing what is right to make a difference to student outcomes. New
levels of trust, openness and mutual respect are growing and the school is building on
these positive foundations.

Quality Statement 4 - Align Capacity Building to Goals: The school aligns its
leadership development and structured professional collaboration around
meeting the school’s goals for accelerating student learning.

This area of the school’s work is proficient.

Through general walkthroughs, leaders have an accurate understanding of where
learning and teaching are effective and where improvements are necessary. They give
helpful feedback and support to colleagues, encouraging improvements in practice.
There has been recent emphasis on the use of classroom charts to support learning for
lower achieving students. It is clear in classrooms that professional development has
encouraged good use of charts which are accessible to struggling readers for example.
Other whole school training has included Responsive Classroom approaches and
general classroom organization. These strategies are yielding some positive outcomes
and leaders are carefully monitoring any inconsistencies that affect student learning.
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Monday meetings allow staff time to talk about their teaching. Leaders work alongside
their colleagues to ensure ongoing development of teaching practices. Where
weaknesses exist, leaders provide support proportionate to need. This has included
visits to other schools to observe best practice. The school is doing an increasingly
good job in accurately providing the right level of training and professional development
in relation to teacher needs. Many new teachers joined the school in the current
academic year, so demands on support have been heavy. The creation of the DOI role
has enabled focus on new teachers, helping them to settle into the demands of a new
job and a new set of students. There remains room for further discussion regarding
roles and responsibilities to ensure that all staff members fully understand the lines of
support and accountability. These include the management of student behavior and the
agreed behavior modes that result in referral to the dean or school leaders.

It is evident that the development of students’ academic, personal and social skills are of
equal importance to the school. Sporting, recreational and residential partnerships make
a very positive contribution to social and personal development. Students recognize the
value of this learning to their future lives.

Quality Statement 5 - Monitor and Revise: The school has structures for
monitoring and evaluating each student’s progress throughout the year and for
flexibly adapting plans and practices to meet its goals for accelerating learning.

This area of the school’s work is proficient.

There is a clear vision for the school’s future. Structures and procedures are gradually
being introduced to support the realization of this vision. New ways of working are
encouraging a concrete strategy for development and improvement. The school is
however, less well armed with precise action plans so that everyone knows what they
must do, by when and to whom they are accountable. In addition, there are few interim
checkpoints for school leaders and faculty to carry out regular evaluations of ‘where are
we now?’ This means that the school cannot be sure that they are on the right path to
reach whole school goals or in fact, if they have achieved goals in advance of agreed
times, allowing new focus on other priorities. Similarly, while leaders are clear about
where teaching needs to improve, they do not set specific goals for teachers with
measurable, interim checkpoints so that progress towards improvement is easy to
assess.

Nevertheless, there is open dialogue about what needs to be done, based on an honest
representation of where the school currently is. Leaders are not fearful of making
changes. There are good examples of where assessment data has directed change and
redirection. These processes are not yet as formalized as they should be to ensure that
developments and improvements are sustainable and continuous. Leaders accept that
this is the next stage in their work to ensure that all members of staff are ‘on the same

page’.

Quality Statement 6 - Monitor Effectiveness: The Charter School Board is
proactive and diligent in monitoring its effectiveness and in undertaking its
administrative responsibilities.

This area of the school’s work is proficient.
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The Board is responsible for the overall direction and fiscal well-being of the school. As
such, the Board has the authority and duty to adopt policies and by-laws that are
necessary to meet its statutory responsibilities and produce optimal academic results.
Those administrative and daily operational responsibilities need to be delegated to
principals, senior management/administrators, and board appointed officers to manage
the school within the established policies. The principal /senior administrators, and board
appointed officers should then be held accountable for performance.

The FLI board is providing adequate oversight to the school and holding the school
leader accountable through ongoing reviews and discussions regarding student
outcomes. The board receives information via principal’s report and by requesting
financial (YTD Expenses, Cash Flow, Budget, Variance Analysis) and other data driven
(scores, summaries, internal measures) information as it relates to the programs offered
by the school. Prior school year, the school went through some transition when the two
Co-Directors left the school to pursue other opportunities in a different state. The school
board took this opportunity to conduct strategic modeling and engaged Deloitte and
Touche to explore other charter school organizational models besides a Co-Director led
school. After receiving the full report from the consultants, the board hired a new
principal who, according to the board, has made good efforts in reaching out to the
school wide community. Currently, there are weekly meetings between the new principal
and the school board. The board identified professional development of the new
principal as a priority and has assigned a coach to the principal.

The board plans to conduct an annual evaluation of the principal at the end of the school
year.

Quality Statement 7 - Maintain Financial Viability: The Charter School and its
Board maintain financial viability and control over the course of the academic
year.

This area of the school’s work is proficient.

A charter school shall be able to operate with an annual budget that reflects the
expected revenue and expenses for the fiscal year. Since the revenue stream for charter
schools tends to be based upon the number of students served (per pupil revenue) and
the State and Federal grant (Title funding, etc.) funding, a continued and growing
negative net balance poses a threat to school’s stability and the ability to fulfill its short
and long-term financial obligations. In the end, it is worth noting that a school
may implement and practice the best internal controls (procurement, check signing,
balanced budget, etc.) and could still end up in a difficult financial condition.

The FLI board has been proactive in contracting an audit firm and has produced the
school’s financial statements in reasonable period. The school maintains necessary
financial documents to facilitate decision making at all levels. The unaudited balance
sheet as of February ‘09 casts a solid financial position of the school with liquid assets
totaling over $2.7 million. The school has current liabilities of $1.2 million and is in a
good position to meet its short-term financial obligations. The statement of activities as
of February '09 does not pose any particular concerns. The school provided the annual
site visit team with a cash flow analysis projecting out until March ‘09. According to the
cash flow projection, the school is expected to finish March '09 with a surplus of over
$1.3 million.
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During the visit, the school officials were interviewed on the procurement process and
check signing process, and three randomly selected paid invoices were inspected. The
school is following its adopted financial policies and has adopted sound internal controls.
A right balance of segregation of duties is in place among fiscal and operational staff.
Paid invoices had the right purchase order approvals, order and receiving of goods,
presence of packing slips and invoices along with proof of payment with proper
signatories. The school has tagged its assets for inventory purposes.

Please note that although a school may implement good internal controls (not applicable
in this case), it is the ongoing financial information (cash flow, balance sheet, statement
of activities, board approved budget), that determines the fiscal health of a school and
keeps it solvent in the near future and beyond.

Office of Charter Schools Quality Criteria 2008-2009

School name: Future Leaders Institute Charter School

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather, generate and analyze

information on student learning outcomes and use it to understand what each student knows and can do,
_and to monitor the student’s progress over time.

To what extent do school leaders and faculty have...

1.1 an objective, constantly updated understanding of the performance and progress of each
student, classroom, grade level?

1.2 an objective, constantly updated understanding of the performance and progress of special
education students?

1.3 an objective, constantly updated understanding of the performance and progress of English
language learners? N/A

1.4 an objective, constantly updated understanding of the performance and progress of ethnic
groups, gender groups and all other categories of interest to the school?

1.5 a measurement of performance and progress based on the school’s own past performance,
and among students, classrooms, grades and subject areas?

1.6 training, management systems and structures that support teachers in the use of school
data to inform planning and instruction and to track the progress of students?

Overall score for Quality Statement 1 X

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently use data to understand
each student’s next learning steps and to set suitably high goals for accelerating each student’s learning.
To what extent do school leaders and faculty...

2.1 use collaborative and data-informed processes to set measurable, actionable and
differentiated learning goals in core subjects for individual students and groupings of X
students and develop differentiated plans and timeframes for reaching these goals?

2.2 use collaborative and data-informed processes to develop the school’s Strategic
Development Plan?

2.3 ensure that the achievement of learning goals, and the implementation of plans and
timeframes for reaching these goals, is the central focus of school leaders, faculty, students X
and families?

2.4 involve students in developing their learning goals and plans and in taking their next
learning steps?

2.5 convey consistently high expectations to students and their parents/carers? X

2.6 invite and enable parents/caregivers to provide useful information to teachers and the
school about the learning needs and capacities of their children?

Overall score for Quality Statement 2 X
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Quality Statement 3 — Develop Coherent Instructional and Organizational Strategies: The school uses
rigorous curricula, teaching and organizational decision making to engage students and faculty in meeting

all students’ learning goals.
To what extent do school leaders...

3.1 select core curricular approaches that facilitate and provide meaningful interim data and hold X
teachers accountable for the progress and learning of the students in their charge?
3.2 provide a broad and engaging curriculum to enhance learning both within and outside the X
school day and hold teachers for making instruction interesting and compelling?
3.3 hold teachers accountable for creating a positive, safe and inclusive learning environment? X
3.4 ensure that teachers use school, classroom and student data to plan for and provide X
differentiated instruction that meets the specific needs of all the students in their charge?
3.5 ensure that there is an environment of mutual trust and respect between all staff and students
to support personal and academic development?
3.6 ensure that there are effective and consistently applied procedures to encourage and monitor
student attendance and tardiness and report actual attendance data?
Overall score for Quality Statement 3 X

Quality Statement 4 — Align Capacity Building to Goals: The school aligns its leadership development and
structured professional collaboration around meeting the school’s goals for accelerating student learning.
To what extent do school leaders...

4.1 use frequent observations of classroom teaching by the principal and other available

information to develop a differentiated strategy for improving the quality of each teacher’'s X
instruction?
4.2 make professional development decisions strategically, based on data, to help meet the X

improvement goals of students and teachers?

4.3 provide frequent opportunities for teachers to observe each other’s classroom instruction and
to meet together in teams to plan, share effective practices, and evaluate one another’s
instruction in an open and reflective professional environment?

4.4 develop effective procedures for the induction and support of teachers who are new to the
profession or the school?

4.5 align youth development, guidance/advising, other student support services and partnerships
with outside entities around stated academic and personal development goals?

4.6 consistently implement clear procedures that enable the school to run smoothly, encourage
effective learning and effectively address discipline-related incidents?

Overall score for Quality Statement 4

X

X| X | X | X

Quality Statement 5 — Monitor and Revise: The school has structures for monitoring and evaluating each
student’s progress throughout the year and for flexibly adapting plans and practices to meet its goals for
accelerating learning.
To what extent do...

5.1 the school’s plans for improving student outcomes include interim goals that are objectively X
measurable and have suitable time frames for measuring success and making adjustments?

5.2 the school’s plans for improving teacher outcomes include interim goals that are objectively X
measurable and have suitable time frames for measuring success and making adjustments?

5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the X

effectiveness of plans and interventions for individual and groups of students in key areas?
5.4 teachers and school leaders use the information generated by periodic assessments and

other progress measures to revise plans immediately and make strategic decisions to modify X
practices in order to reach stated goals?
5.5 school leaders and staff use each plan’s interim and final outcomes to drive the next stage of X
goal setting and improvement planning?
5.6 the principal and school community have a clear vision for the future development of the X
school and implement procedures and systems to effect change?
Overall score for Quality Statement 5 X
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Quality Statement 6 — Monitor Effectiveness: The Charter School Board is proactive and diligent in
monitoring its effectiveness and in undertaking its administrative responsibilities.
To what extent does the Board..........

6.1 ensure effective, broad outreach to create a student body that is representative of the
school's Community School District?
6.2 manage any conflict of interest within the governing body and throughout the school?

6.3 hold EMOs, CMOs and school leadership accountable in their positions?

6.4 ensure that teachers are provided with high quality professional development opportunities to
further build on their professional expertise?
6.5 respond to parent, staff and student concerns/complaints?

6.6 provide ongoing training for board members so that they are able to fulfill the duties of their
positions?

X X | X | X | X|X|X

Overall score for Quality Statement 6

Quality Statement 7 — Maintain Financial Viability: The Charter School and its Board maintain
financial viability and control over the course of the academic year.
To what extent do the school and its Board.........

7.1 ensure that an independent auditor is appointed to undertake an annual financial audit, which X
is submitted to the OCS along with any other relevant documentation?

7.2 comply with the adoption of an annual budget for the upcoming school year, which is X
submitted to the OCS for review?

7.3 maintain an accurate balance sheet, statement of activities, year-to-date expense report and X
statement of cash flow?

7.4 implement procedures that provide adequate internal control measures to detect and prevent X
financial fraud, such as bank reconciliation, revenue recognition and travel reimbursement?

7.5 align financial decision making to analysis and evaluation of X
student achievement data?

7.6 focus budget decisions on the priorities for school development and improvement? X

Overall score for Quality Statement 7 X
Quality Review Scoring Key
'\ Underdeveloped Underdeveloped with Proficient Features §R4l Proficient [iSsll Well Developed

DEFINITIONS

“Analyze” or “analysis” includes, but is not limited to, comparisons of:
1 the current and past outcomes of . . . individual students, administrative groupings and sub-groups of students and the school itself in core
subjects;
2 the outcomes of different classrooms and sub-groups in the same grades and core subjects; and
3 the school’'s Progress Report and other outcomes to those of peer/other schools

“Assessment results” include student outcomes on summative assessments (e.g., state ELA, math, science and social studies tests, NYSESLAT,
Regents Exams, and Performance Based Assessment Tasks) and formative assessments aligned to the school’s curriculum (including Periodic, DYO,
and teacher-developed Classroom Assessments).

“Data-informed processes” include analysis of Progress Report, Quality Review, Learning Environment Survey, Inquiry Team findings, assessment
results and attendance data

“QOrganizational decisions or strategies” refer to a school’s use of budget and resources, staffing, planning, scheduling, grade structure, departmen
and teacher teams and other aspects of the school’s structure and organization that can affect student outcomes.

“Sub-groups of students” include special education students, English Language Learners, the other NCLB sub-groups, boys, girls, and other groups
significant to the school.
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Charter School Compliance Checklist

Does the Board and the school . .. ves | NnO In
process

1. have a documented policy for suspensions and expulsions?

2. maintain up to date and compliant with IDEA Regulations for IEPs?

3.send newsletters and other parent communications home in the predominant
languages of the school community?

4.implement a comprehensive special education program that complies with applicable
governing laws?

5.implement a comprehensive program for English Language Learners that complies with
federal law?

6. publish a schedule of regular board meetings that is easily accessible to the general
public?

7. ensure that accurate minutes from Board meetings are maintained and published?

8. ensure that proposed contracts with EMOs and CMOs are submitted punctually to the
OCS for review?
9. maintain a functioning parent organization?

10. ensure that parents are informed of the time and location of Board meetings that are

oien to the iublic?

XX | X | X[ X|X|X|X|X]|X]|X
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Part 1: The school context

Information about the school

The Future Leaders’ Institute Charter School is a charter school that was accredited two
years ago, having opened as a district kindergarten to 8th grade public school some eight
years previously. Its mission is 'to expand opportunities for students who historically have
had limited access to rigorous academic instruction, and to empower them to make
informed, deliberate decisions so that they may lead socially responsible, productive lives'.
The school currently serves around 300 students, the majority of whom are Black and
come from the immediate area. Attendance is high in comparison with City and State
schools, at over 895%. The school improved its performance on the state English language
arts and mathematics tests between 2005-06 and 2006-07.

The most recent Charter School Renewal document was reviewed during this visit and any
additional findings are reflected in this report.

B4Mas1 Future Leaders Instituie Charer School: April 20, 2007 3
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Part 2: Overview

What the school does well

The principal and other leaders have established a clear vision for the schoaol
which is increasingly reflected in its practice.

Staff development has a high priority in the school and has achieved
considerable success in securing improvement.

Over a comparatively short time, the school has secured improvements in tone
and culture that have established a calm and stimulating climate for learning.

The school is particularly good at developing students' self esteem and
confidence.

The curriculum is carefully planned and increasingly provides continuity of
experience for students,

The work of senior leaders, staff and students is characterized by high
expectations.

Data on the performance of different students is used increasingly well to
identify areas of strength and aspects of the school's work that require
impravement.

The school has implemented clear organizational structures. Systems are
clearly understood, operated consistently and to good effect.

The confidence and trust between students and adults is clear and is backed by
a high degree of mutual respect.

Support for special education students is well planned and ensures that they
make good progress.

The schoal has a strong high school placement program in place.
The board is strong with a diversified skill set.
Farents are informed of board meetings and provided with a meeting calendar.

The board committee evaluates school leadership and interviewed all departing
staff.

What the school needs to improve

-

Produce a medium/long term plan that maps the future development of the
school and share the main objectives with staff, parents and students so that all
parties know the timescale for what needs to be done.

Improve the quality of teaching in the middle school department by leading and
managing the staff more effectively and making better use of assessment data
to inform planning.

Improve the quality and consistency of teaching throughout the school so that
all staff follow agreed procedures for the management of student behavior and
students are given even better opportunities to develop as independent
learners.

B84MEET Future Leaders Instilute Charter School: April 20, 2007 4
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= Further develop the differentiation of planning so that the needs of higher
achieving students are more effectively met.

= Explore ways io increase the involvement of parents in the progress and
achievement of their children.

» Develop ways to offer students a voice in the future development of their
school.

* Incorporate a parent or community member on the board of trustees.

+ Further segregation of duties is needed to nurture internal controls.

= Develop proper inventory policy to address growing needs of the school,

Part 3: Main findings

Overall Evaluation

Since the school's registration as a charter school in June 2005, the principal and the chief
operating officer have worked well in building a team who share their strong focus on
ensuring a consistently high quality of teaching and learning. This has resulted in
considerable improvement. The school has collated a good range of assessment data
which has given it a clear picture of the patterns of student performance across classes
and grades. It has made a good start in using this information to plan for improvement
although, at present, this lacks sufficient detail to enable the school to track its progress
sufficiently.

Relationships, teamwork and collaboration, particularly in grades K to 5 are good because
of the level of discussion and evaluation that has been established, and because of the
high expectations of students and staff that are set well by the principal. The school has
identified the need to improve student leaming further through planning lessons more
effectively targeted at students’ different needs and has made a good start in establishing
consistency in this. Students are confident and articulate and, particularly when they are
taught effectively, are well motivated. The school has recognized that there remains too
much inconsistency in the level of stimulation or challenge provided for students,
particularly those in the middle school grades, and those with higher attainment. The great
majority of students enjoy coming to school and concentrate and collaborate well in those
lessons where opportunities are planned to enable them to work together. Student
motivation is seen both in their self confidence as learners and in the low attrition rate
which, for this academic year is slightly lower than last year's 7%. Parents too are
committed to the school, although the parents who are regularly involved and school
leaders would like to see a much stronger partnership developing.

The FLI board has provided adequate owversight in most aspects of school's operation. The
board demonstrates fair capacity and a mix of skill sets that has delivered for the school.
The board may rethink how parents and community members can become more involved
in the schoal that will provide the parents a true voice. The school has established good
internal controls and policies to guide its day to day operation with some areas in need of
minor improvement,

Overall, the school displays good financial outlook to meet its financial obligations. Parents
hold positive opinion of the school and the programs offered by the school. However, there

34MEET Future Leadars Instilute Charter School: Agril 20, 20407 5
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are no formal avenues for the parents to bring their collective concerns to the school
board.

How well the school meets New York City's evaluation criteria

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather
data and use it to understand what each student knows and is able to do and to
monitor student progress over time.

This area of the school’s work is proficient.

The school collects and makes effective use of a good range of student assessment
information from published sources and from interim testing. Following the recognition that
access to state or district testing information in October did not enable it to make best use
of the information, the school has made a very good start in developing its own interim
assessment model. From analysis, discussion of the implications of assessment data is
used effectively, particularly by the principal and by staff developers, in comparing student
achievement between classes and grades. This has helped in identifying achievement
differences between the elementary grades and those in the middle school, and is
particularly seen in the school's analysis of achievement in English language arts and in
mathematics. As a result, the school has a good understanding of the performance of its
lowest achieving students, as well as of where teaching is most successful. As yet, the
school has yet to make full use of data in understanding the comparative performance of
.. different groups of students, for example, boys and girls. This is particularly important in
relation to the remaining behaviour issues in the school, which predominantly involve boys.
Students who have the potential to be moved from level 1 into level 2, in contrast, are

identified and interventions appropriately planned. A good understanding has- been

developed of the progress made by English language learmers although the school

recognizes that more use could be made of the information in analyzing the performance
of students with different backgrounds. In a similar way, while the school has built up a
good picture of the performance of special education and lower attaining students, it knows
that there is as yet too litle focus on students who achieve at higher levels,

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently
use available data to understand each student's next learning step. Through
collaborative planning and student and parent engagement, they set high goals for
improving teaching practice and accelerating each student’s learning.

This area of the school's work is proficient.

Over a short period of time and particularly since becoming a charter school, the principal
and the chief operating officer have placed considerable emphasis on improving the range
of available data and in using this to identify aspects of its work that require improvement.
The principal works very well in collaboration with staff developers, lead teachers and staff
in evaluating student achievement, and in planning revisions to the intervention strategies
that are in place. A strong focus of the school's efforts, for example, is in improving the
progress of the lowest attaining students which has had a positive impact on their learning,
particularly in the elementary grades. Effective tracking of the performance of students,
particularly those at risk and those of lower attainment, has enabled the school to set
targets for the achievement of these students which can be checked over the year. The
school recognizes that a closer analysis of the comparative performance of groups by

B4nBE1 Fulure Leadars Instilute Charter School: Aprll 20, 2007 &
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gender and ethnicity, as well as of higher attaining students, has the potential to help it in
identifying needs even maore precisaly.

The principal is very well supported by other staff in leadership positions in setting high
expectations of what students will achieve and of how they will be supported by teachers.
As a group, they have achieved a great deal in communicating this vision across to all the
staff. Although some students have an understanding of their goals, this is neither
consistent nor sufficiently specific. Parents who are involved with the school feel fully
included and well informed about the progress that their children have made. The school
has recognized the need to find ways to involve a much wider range of its parents so that
they too can support the education of their children. A good start has been made in using
student assessment information in identifying areas and goals for whole school
improvement, although the comparatively informal nature of this combined with the
absence of clear interim ‘check points', makes it difficult for the school to identify the
progress that is being made toward achieving its goals.

Quality Statement 3 — Align Instruction: The school aligns its instructional activity
and resources, and student engagement around its focused plans for accelerating
learning for each student.

This area of the school’s work is proficient.

The school has moved forward well in ensuring that its curriculum is balanced and that it
reflects State and City requirements and demonstrate the school’s increasing ability to
identify curriculum development needs from student achievement data. The introduction of
the Balanced Literacy program has led to consistency of teaching and expectation which,
in turn, is well used in establishing and building teachers’ understanding of -their
accountability. Focused professional development and the good use made of lead
teachers have ensured that teaching is increasingly planned according to students needs.
The school recognizes that this is better developed in the elementary grades than in the
middle school, and has appropriate plans in place which have the potential to secure
improvement. This is further enhanced by the high expectations that are very clearly set
by the principal.

The recent development of computer based curricullum mapping is a perceptive
development designed to assist teachers in refining planning points in relation to student
success, as well as ensuring coherence in planning and the assessment of its
effectiveness. The budget is very carefully tracked and has been well used in the
acquisition of good quality resources and, as importantly, in appointing and deploying staff
to positions in which their expertise can make a difference. The establishment of the
‘morning meeting’, focused on problem solving is a good example of this, particularly in the
calm and concentrated start to each day which results. Students, in this and other
activities, concentrate well and the emphasis which has been placed by the school on
building respect and self esteem is seen in students' readiness to contribute to discussion
in lessons where good opportunities for this are planned. Their commitment to the school
is seen in the fact that they would like to be able to contribute more to its development
through, for example, involvement in a ‘school council'. The school has good systems in
place to respond appropriately to student tardiness or absence and, together with
students’ clear enjoyment in coming to school, ensures that attendance is good.

B4MEST Fulure Leaders Institute Charter School: Apeil 20, 2007 T
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Quality Statement 4 - Build and Align Capacity: The development of instructional
leadership, staff, and capacity are aligned around the school's collaboratively
established goals for accelerating the learning of each student.

This area of the school's work is proficient.

The school has developed its use of data, particularly at senior levels, and increasingly
uses this to inform the identification and planning of professional development. In
considering the appointment and allocation of staff, the principal demonstrates her very
high expectations and well developed understanding of teachers’ strengths in deciding
where their skills can best be utilized. School leaders and staff developers have a good
understanding of what works well, and of where improvements are required, that is derived
from the discussions that take place following monitoring activities. The involvement of
staff developers in observation allows interventions and development to be planned and
targeted appropriately. Teachers value the support that comes from these opportunities,
and describe the degree ta which apportunities to observe each others’ practice within and
across grades has led to a developing understanding of expectation and practice.

The principal is very well respected by staff, students and parents for her high expectations
and ability to take hard decisions. Teachers see her as an able professional who leads
from the front, and this is enhanced by her availability and willingness to listen to a range
of views. Teamwork is well established through regular meetings, and the input of senior
staff and staff developers. The appointment of a new assistant principal, with an overview
of the middle school grades, has already begun to make a difference to teachers’
confidence in using data and her role following appointment will be to bring an even
greater data focus to team meetings in these grades. Staff acknowledge the clear systems
that have been put in place so that the school runs smoothly. Partnerships are well used
in providing: a good range of extended opportunities, such as in the involvement of suclal
workers in after school activities.

Quality Statement 5 - Monitor and Revise: The school has built-in structures for
evaluating each student’'s progress throughout the year, recognizing weaknesses in
its improvement plans and teaching practices, and flexibly adapting plans and
practices to meet its goals for accelerated learning.

This area of the school's work is proficient.

The school’s improved use of data has enabled student progress to be understood more
clearly and interventions planned accordingly. Practice testing, for example, gave the
school information about different students’ acquisition of their targets and led to
modifications in unit planning. Appropriate use is made of data in grade meetings and is
used effectively both in setting achievement targets and in identifying necessary
interventions, particularly in reading, writing and mathematics. The school recognizes that
its focus on improving the progress of lower achieving students has, to a degree, reduced
its efforts to raise higher achieving students’ results even further.

The school has ensured that it has used data for student achievement appropriately in
identifving aspects of its work that are effective and where improvement is required.
Professional development and observational focus are both planned in relation to this
good understanding. Al present, and because whole-school goals are set within a one
year framework and do not yet include interim targets, the school has difficulty in
assessing the rate of progress made towards meeting planned objectives.
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Quality Statement 6 — School's Board has provided “effective” oversight ad
leadership as needed and is functioning in accordance with the agreed upon
charter.

This area of the school's work is proficient.

The Board is responsible for the overall direction and fiscal well being of the school. As
such, the Board has the authority and duty to adopt policies and by-laws that are
necessary to meet its statutory responsibilities and produce optimal academic results,
Those administrative and daily operational responsibilites need to be delegated to
principals, senior management/administrators, and board appointed officers to manage the
school within the established policies. The principal senior administrators, and board
appointed officers should then be held accountable for performance.

Future Leader Institute's (FLI) board of trustees is functioning as stipulated by charter
contract. The board is equipped with finance, accounting, fundraising, legal, and
educational expertise to continue providing guidance in policy implementation. FLI's board
is composed of finance, education, human resources, development, grievance
committees.

According to the board, its members are comfortable with financial information presented
to them at the board meetings. The board conducts formal evaluation of the school leader.
So far, no parent or community member sits on the board of trustees. The school is
advised to facilitate channels to give parents a voice in school's vision.

The board of trustees has been presented with sufficient financial, educational data and
other relevant information during board meetings to make informed decisions and work
collaboratively ‘towards the school's stated mission. The board approved budget is
consistently monitored and compared to year-to-date expense, variance analyzed, and
justifications provided by staff. The budget preparation process involves board members,
teacher inputs, school leader, and financial officer. Finally, the board has successfully
provided effective oversight in all aspects of school operations.

Quality Statement 7 - School has developed internal controls in place to detect and
prevent financial fraud. School has written policies to guide ongoing operations
and those policies are followed by school employees.

This area of the school’s work is proficient.

FLI has adequate internal controls to prevent fraud but the school needs to improve the
segregation of duties among its staff. FLI may assign one person to receive all credit card
statements rather than statements arriving to separate individuals in the school. The
school may also consider providing additional administrative help geared towards the fiscal
area.

The school needs to adopt a feasible inventory policy to address the growing needs and
conduct an inventory at least once a year. The school board may also consider associating
a ceiling with the petty cash. A sampling of invoices, purchase orders, and proof of
payment was conducted during the site visit. FLI has proper documentation in place and
school staff follows written procedures. School is following policies adopted by the board of
trustees.
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GQuality Statement 8 — Based on the most recent financial statements, school is in
sound fiscal condition.

This area of the school’s work is well developed.

A charter school should be able to operate with an annual budget that reflects the
expected revenue and expenses for the fiscal year. Since the revenue stream for charter
schools tend to be based upon the number of students served (per pupil revenue) and the
State and Federal grant (Title funding, etc...) funding, a continued and growing negative
net balance poses threat to school's stability and the ability to fulfill its short and long-term
financial obligations.

Based on FLI's financial statements for the year ended June 30, 2008, FLI ig in good
financial condition. The school spent 91% of its funds on educational programs and 5.6%
on administrative expenses. The school continues to enjoy a healthy financial outlook with
a strong ability to meet its short term financial obligations with minimal debt/liability on its
books.

Quality Statement 9 — School has the structure to integrate parents and community
partners in the school,

This area of the school's work is proficient.

Parents expressed satisfaction with FLI's rigorous curriculum, weekly progress report,
discipline, and the way school challenges its students. Parents receive communication in
various -language(s) including information regarding board meetings. Some parents felt
that they would like to see the homewocrk package come back to them with some
comments from the school. Parents expressed desire to see more sports opportunities at
the school. FLI has various planned parent awareness events and meetings opportunities
in place to encourage continued parent and community participation. Overall, parents hold
a positive opinion of FLI.
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Part 4: School Quality Criteria Summar
SCHOOL NAME: Future Leaders Institfute Charter Schoal

Quality Statement 1 - Gather Data: School leaders and faculty consistently gather data and use
it to understand what each student knows and is able to do and fo monitor student progress
over fime.
1.1 The school uses available data and generates its own data to provide an objective, constanthy
updated understanding of the parformance and progress of:
+ each student, classroom, grade level,

&

1.2 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
« ethnic groups, English language leamers, special education students

j 13 The school uses available data and generates itz own data to provide an objective, constantly
updated understanding of the performance and progress of:
s all ather categories of intarast to the school

school's aown past performance, and among students, classrooms, grade kevals, academic subject
gs of interest within the school.

Overall score for Quality Statement 1
Quality Statement 2 - Plan and Set Goals: School leaders and faculty consistently use

available data to understand each student's next learning step. Through collaborative

planning and student and parent engagement, they set high goals for improving teaching

practice and accelerating each student's learning.

2.1 Using data, school leaders and faculty engege in a collaborative process to set demanding,
objectively measurable goals for immediate and long-range improvement, and to develop plans

and timeframes for reaching those goals,

1.4 Performance and progress are measured based on comparisons with similar schools, with the

2.2 Goals and plans focus on the school as a whole and on each student, classraom, grade level,
academic subject, and group of students whase performance or progress has been identified by
the school as a particular focus area.

2.3 Particular attention is given to improving the performance and progress of students in greatest
need of improvement.

2.4 High expectations are conveyed to students and parents/caregivers, Students and their
parentsicaregivers are regularly inviled to provide information about each student's performance
and how to improve. This information is central to setting challenging goals and developing,
evaluating, and revising plans.

2.5 Goals and plans for improving student parformance and progress drive the activity of all members
of the school community: leaders, staff, students, parents, and other pariners.

Ove ore 0 (] £ =

Quality Statement 3 = Align Instruction: The school aligns its instructional activity,

resources, and student engagement around its focused plans for accelarating learning for

each student.

3.1 The school salects the curriculum based on how well it aligns with or implements the mandated
curriculum and on the curriculum’s capacity to generate meaningful interim data aboul progress
towards goals and fo support the school’s high expectations and improvement plans.

3.2 Teachers are accountable for improving Instruction and student oulcomes. They plan and
differentiate their instruction based on the needs revealed by student data and by the focused
plan the school has developed to improve each student's and group of students’ oulcomes.

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan
the school has developed to improve each student’s and group of students’ outcomes.,

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the
school has developed to improve each student's and group of students’ outcomes.

2.5 Scheduling decisions about the use of teacher and student time are guided by the needs that
emene from examining student data and by the focused plan the school develops o improve
student putcomes,

3.8 Instructional programs. an:twely engage studenis.

3.7 Staff know and respert students and respond to their academic needs, as well as their parsonal
needs that affect academic performance. Each student knows and trusts an adult on the staff
who iz concarmed about him or her.

| 3.8 Student attendance and engagement are high prionties. High rates and pattems of absences

trigger immediale intervention.

Uvers ore for Qlua afeme
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Quality Statemant 4 — Build and Align Capacity: The development of instructional leadership,

staff, and capacity are aligned around the school's collaboratively established goals for

accelerating the learning of each student.

4.1 Leaders, faculty, and staff are selected based on their high expectations for student
performance and progress and based on their commitment and capacity to use data, compare X
outcomes within and across classrooms and schools and develop and revise plans and

4.2 Professional development decisions are driven by the neads revealed by student data and by
the
focused plan the school has developed to improve each student's and group of students’
outcomes, Professional development is designed to help leaders, faculty, and staff use data, X
self- and peer-assessments, and collaboration with peers to achieve goals for improved school
and student outcomes. Professional development and self- and peer-avaluation are alignod
and overlap.
4.3 The principal frequentty observes classroom teaching and has a considered strateqgy for
improving
the quality of each teacher's instruction. Teachers frequently cbserve and support each other's | X
classroom instruction with the goal of improving student outcomes, ]
4.4 Planning, evaluation of results, and revision of plans takes plsn::e in teams. Leaders and far;ully

inform each other of their goals and results, candidly evaluate themselves and each other, and b4

use what is leamed to drive improvement,
4.5 The principal is respected and has capacity to effect changs, x
4.6 The school runs smoothly. Procedures are clear, communicated to all, and are generally

followed. X
4.7 The school aligns youth development and support services around stated academic goals. X

Partnerships with outside bodies are routinely used to achieve academic goals.
Overall score for Quality Statement 4
Quality Statement 5 — Monitor and Revise: The school has built-in structures for evaluating

each student’s progress throughout the year, recognizing weaknesses in its improvement
plans and teaching practi and flexibly adapting plans and practices to meet its goals for
accelerating learning,
| 5.1 All school plans and other interventions include frequent interim goals and diagnostic
assessments of progress designed to reveal in objectively measurable ways whether the plan is | X
being effectively implementad and reaching stated goals. i
5.2 Comparisons of student progress within and across classrooms and schools are used in making X
interim diagnostic assessments and measuring the progress of plans and Interventions. |
5.3 Information generated by periodic assessments and diagnostic measures of progress and
comparisons is used to revise plans immediately in order to reach stated goals. Interim and X
final goals are modified when data objectively demonsirale that revision s required.
5.4 Each plan's interfim and final cutcomes drive successive phases of goal setting and
improvement planning, and each successive phase is characterized by agile and flexible X
realignment of practices and resources lo improve student academic cutcomes,

Overall score for Qluality Statement 5

Quality Statement & — School's Board has provided “effective” oversight and leadership as

needed and is functioning in accordance with the agreed upon charter.

6.1 The Board size, struciure and composition are appropriate. The membership is diverse (GIS/E) X
X

and compliments a broad skill set.
6.2 Board lunctions as stipulated by contract, and Is a well-functioning organization. |
6.3 Board has adopted and communicated the whistleblower policy with staff members. X
6.4 Board has provided effective oversight in operational, fiscal, academic, hinng & fnng (as T X
appropriate) issues of the school.
6.5 Board canflicts {f any) were resolved in imely fashion and had no effect on school operalions. |
6.6 Board evaluates partner organization at least once a year. OCS was notified of any changes in nla
partnership agreement.
| 6.7 Board has been responsive 1o both parent and school staff concerns/complaints (if any)
Overall score for Quality Statement 6
Quality Statement 7 - School has developed internal controls in place to detect and prevent
financial fraud. School has written policies to guide angoing operations and those policies
are followed by school employees.
| 7.1 School has a comprehensive financial control system in place. Check signing, procurement,

inventory confrols, bank reconciliation, travel reimbursement, investment, petty cash, conflict of
interest, vacation and sick leave, bonus relocation, etc. policy is In place.
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7.2 School has segregated staff duties to prevent and detect fraud.

7.3 School is consistently following its adu]:iléfj financial procedures for requisition approval,

cerification of funds and placing of orders for goods.

| 7.4 Sehoaol's employees are familiar with school's establishead financial procadures,
Overall score for Quality Statement 7

Quality Statement 8 — Based on the most recent financial statements, school is in

sound fiscal condition.

8.1 School's total educational expense / total expense ratio is above 70% for this fiscal year.

| 8.2 School's administrative ratio is under 30% for this fiscal year.

"'8.3 School's cumrent ratio is greater than or equal to 2.0,

&.4 School's debt to asset ratio is less than or equal to 1.0,

Quality Statement 9 — School has structure to infegrate parents and community pariners in

the school.
9.1 School has a parent organization or a parent teachear organization,

Overall score for Quality Statement 8

| 9.2 School has special é_':-;"el'llﬁ for parents to meet, discuss issues and socialize with each other.

9.3 Parants are Informed of the time and location of the open Board meetings.

5.4 Mewsletters are sent In all predominant languages of the neighborhood to encourage parent
participation and eliminaie cultural and language barriers.

9.5 Parent handbook stipulates the appeals process should a conflict arise.

9.6 Has a clear idea of how the pupil has improved sinee attending this school,
Lvera 0 or Lua ate 5 A

X
X
X

"Mote on Statement 3: School's current year in operation and other extenuating circumstances (facilities

acquisition, capital renovation, atc..) will be taken into account while assigning a grade. -
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